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Outdoor adventure education (OAE) is a branch of physical education grounded in outdoor 

physical experiences involving perceived risk and reflection. At many universities, physical education 

teacher education (PETE) majors must take at least one course in OAE methods; however, they struggle 

and lack the confidence to teach units or classes focused on OAE. The purpose of this study was to 

investigate a methods course on physical education majors’ knowledge in teaching outdoor adventure 

education. The research questions explored the impacts of PETE majors’ comfort and self-confidence to 

teach OAE and their perspective of an OAE methods course. By discovering PETE majors’ perspectives, 

PETE programs can better structure their courses to ensure their majors can plan and deliver adventure-

based learning (ABL) programs competently. A qualitative case study approach using semi-structured 

interviews, focus groups, and researcher reflection journals were used to collect data from a group of 20 

PETE majors who were enrolled in one of two different OAE classes offered at a midwestern university. 

An in vivo coding method was used to highlight the voice of the participants (Miles et al., 2014). Data 

was analyzed over the course of an academic semester while students were enrolled in their OAE methods 

course. Three main themes emerged throughout the study, with experience comes comfort and then 

confidence, safety first, and build it and they will come. The multiple sources of data collected indicated 

that students expressed a need to find comfort in the content before they would express confidence 

teaching it. Safety played a factor and was a reoccurring theme students discussed about the presentation 

of OAE. Finally, course structure played a role in how they felt the course trained them to be a facilitator. 

Students enjoyed immersive experiences that used active-learning strategies to engage them in the process 

of learning how to teach OAE. This study supports the need to build OAE methods courses that are 

structured in a way where experientially grounded active-learning methods are used to immerse students 

in an OAE program while teaching them how to teach OAE. 
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CHAPTER I: PROJECT OVERVIEW 

Outdoor adventure education (OAE) is a discipline that is often taught within physical 

education at the PreK-12 level and is influenced by John Dewey’s theories of experienced-based 

education (Dewey, 1916) and Lev Vygotsky’s social constructivism framework (Vygotsky & 

Cole, 1978). Colleges and universities prepare physical education teacher education (PETE) 

majors to teach OAE through pedagogical coursework (Sutherland & Legge, 2016). Courses are 

delivered by a trained facilitator in a purposeful sequence and include physical activities that 

involve risk to drive students outside of their comfort zone and into their learning zone (Bisson, 

1998; Brown, 2006; Gass, 1999). To deliver an OAE experience to their future students, current 

PETE majors must participate in an OAE experience and understand the pedagogical techniques 

needed to provide an appropriately sequenced curriculum. PETE majors lack competency in 

teaching in the student-centered environment of OAE (Hovey et al., 2020). PETE students who 

participate in an OAE experience can learn the pedagogical techniques for teaching student-

centered approaches to education and increase their knowledge and confidence for teaching 

OAE. 

Background 

Physical education teacher education (PETE) majors report they do not have the 

necessary skills to deliver outdoor adventure education (OAE) properly as initial educators 

(Atencio et al., 2015; Dillon et al., 2010; Hovey et al., 2020; Sutherland & Legge, 2016). To gain 

knowledge and confidence in delivering an OAE experience to future students, PETE majors 

must participate in an OAE experience and understand the pedagogical techniques needed to 

have an appropriately sequenced curriculum. It has been found that when allowed to teach an 

OAE unit or class during a field experience, preservice teachers often dismiss the skills they 



2 

were taught in their methods class for more readily available resources, such as copying other 

teachers’ lessons or replicating what they have experienced in their past preK-12 educational 

experience (Dillon et al., 2010). 

 Zmudy et al. (2009) suggest that coursework taken in OAE leads physical educators who 

teach OAE from a leisure approach to a more complex systematic approach. They indicate that a 

missing component in the research is the training of future PETE majors who want to become 

OAE educators. Sutherland et al. (2016) echo this by suggesting that there is a delicate balance 

between participating in an OAE experience and learning how to teach using the process of OAE 

for future students. OAE methods courses have been shown to increase PETE majors' self-

efficacy for teaching OAE (Hovey et al., 2020). John Dewey’s philosophy states that experience 

gives knowledge (Smith, 1959). Dewey believed that all knowledge is somehow based on what 

people experience. Without having an OAE experience, OAE majors can never fully understand 

how to teach it. There is a dilemma among PETE programs on balancing teaching PETE majors 

the methods of OAE and allowing them to experience OAE for themselves.  

Constructivism 

OAE inherently takes a constructivist approach to learning. Jean Piaget (1966) developed 

the theory of constructivism around how people construct knowledge based on their previous 

experiences and current understanding. In constructivism, learning opportunities are student-

centered rather than teacher-centered (Dalkiran et al., 2020). When creating an OAE methods 

course, the instructor must consider the way learning opportunities are constructed so that PETE 

majors can establish a knowledge base of OAE and how it should be taught. By the end of an 

OAE methods course, PETE majors should understand how OAE can be used in the physical 

education curriculum, the adventure process, risk management strategies, the purpose of OAE, 
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how to use ropes course and climbing equipment, and how to process through activities with a 

group. Students learn to teach OAE by participating in a robust OAE methods course rich in 

experiences. These experiences will shape their perspectives of OAE and their potential ability to 

deliver as future physical educators.  

Social Constructionism 

When examining the impact of an OAE course, the collective experiences and influences 

of the group need to be explored. The process of OAE supports social constructionism by 

encouraging teamwork, open communication and debate, and peer assessment. Based on 

previous work by Lev Vygotsky (1978) works further drives home that learning takes place 

within a group and cannot be separated from social constructs. Vygotsky's Zones of Proximal 

Development aid in an OAE course when the instructor serves as a facilitator and expert, social 

interactions with peers allow for the practice of skills, and scaffolding supports students as they 

develop and progress in their learning of OAE (Vygotsky & Cole, 1978). In OAE, we see the 

facilitator play a leading role in developing learning activities that lead the group toward mastery 

or achievement. As more advanced activities are presented, the facilitator scaffolds by increasing 

the difficulty of activities and setting tasks for the group to pursue. The learning process within 

OAE does not happen without the group and peer influence; the social context is one of the most 

critical pieces.  

Physical Education Teacher Education 

Significant themes emerge when PETE majors participate in an OAE pedagogy course, 

including fear, risk, and challenge (Timken & McNamee, 2012). In an OAE course, students are 

placed into multiple unique situations that address these factors. Putting a PETE major in this 

position can help them see an experience from their future students’ perspectives. Unfortunately, 
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evidence suggests that some PETE majors do not perceive the experience as relevant to their 

future teaching (Richards et al., 2018). Without relevancy, upon becoming an educator, PETE 

students might find themselves in a situation where they need to teach content, they are not 

comfortable with. It’s important for PETE majors to understand that important skills such as 

relationship skills, social and emotional skills, technical skills, and meta-skills are taught in OAE 

(Gillard, 2020; Priest, 2018). Developing OAE curriculums in preK-12 schools is supported by 

the Society of Health and Physical Educators (SHAPE America) and serves to meet standards 

social and emotional learning standards other general physical education classes cannot (Cross et 

al., 2022; Dyson et al., 2021; Gillard, 2020). These skills are not typically taught in other PETE 

methods courses. A high-quality OAE methods course that includes skillsets required for 

physical education teachers beyond only OAE-specific skills, where students can observe, work 

together, and overcome personal barriers, is a potential solution to this perception.  

The Process of Outdoor Adventure Education 

OAE programming is rooted in the process of, and founded on, the principles of direct 

experience. There are various ways to present OAE activities; however, a panel of 25 

professional adventure educators developed the "hypothetical-correct sequence" of eight stages, 

which currently serves as standard practice in creating OAE programs for K-12 students. They 

are as follows: acquaintance activities, deinhibitizer (ice-breakers) activities, communication 

activities, trust activities, group problem-solving activities, individual low ropes course events, 

individual high ropes course events, and outdoor pursuit experience (Bisson, 1998; Priest, 2018; 

Zmudy et al., 2009a). Before putting students into situations with perceived risk, they must know 

one another and build trust through communication and problem-solving.  
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In alignment with this sequence, there are certain non-negotiable features of a 

pedagogical model for OAE programming: outdoors, experiential, challenge by choice, and 

managed risk (Williams & Wainwright, 2016). Programming can occur in urban, rural, or 

suburban settings if facilitated correctly (Garst et al., 2001). The sequence of the program helps 

build the teamwork necessary to complete the culminating activity effectively. Within OAE 

programs, groups work together with the help of a facilitator to establish goals for the program 

(program goals and personal goals beyond the program), set expectations, and begin working 

through the adventure process (Sibthorp, 2003). A key to adventure programming is related tasks 

(Hastie, 1995). Participants' behaviors lead activities and determine the next steps; participants 

must transfer experiences in previous stages to current or future stages. During culminating 

portions of various activities, processing and debriefing (reflection) take place to ensure 

participants are making connections between the OAE experience and the ultimate goal(s) 

(Simpson et al., 1997). To achieve personal and group goals, activities must put participants into 

a state of "disequilibrium" to use their abilities and the group's abilities to work through a task. 

This being the case, activities must have meaning and consequences (Priest, 2018). The goal is 

for the OAE program to provide an experience that strengthens students' communication, 

problem-solving, and critical thinking skills. Since the students participate in novel activities and 

are outside of a typical classroom environment, the experience is memorable.  

In an OAE activity, meaning and consequence are defined by high psychosocial risk 

activities with high functional risk, such as high ropes courses. These perceived risks refer to the 

danger associated with participation in the activity, both physically and socially (Chéron & 

Ritchie, 1982). After participating, processing, and transferring the relevance of the lesson to the 

student's lives should occur (Sutherland et al., 2019). Through the adventure process, participants 
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learn how to handle unique and new situations. After processing an OAE experience, the skills 

can be applied to challenges those students encountered. An interesting note regarding OAE 

experiences in PETE majors is that the learning occurs from the process versus the culminating 

outdoor activity (Legge & Smith, 2014). Learning how to set up and deliver an effective OAE 

learning activity depends on the facilitator's presentation of the activity. For PETE majors to 

fully comprehend how to teach OAE, they must also participate. Participation in a quality OAE 

program will have multiple effects on PETE majors. 

Effects of Outdoor Adventure Programming 

There is diversity among OAE programs and their presentation. Something essential to 

address is that preK-12 students who participate in an OAE program do not always perceive the 

process of OAE the same (Zmudy et al., 2009b). This is something that PETE majors should be 

aware of as they begin their OAE teaching careers. Maurer and Curtner-Smith (2019) identify 

three distinct orientations that PETE majors display when identifying their beliefs in OAE. The 

selected orientation will significantly influence a physical education teacher. The first is the 

leisure orientation, suggesting that the goal of OAE is to provide a fun and exciting experience in 

the outdoor setting. The second is the outdoor pursuits orientation, which focuses on fun, 

enjoyment, and learning specific outdoor physical activities such as how to paddle a kayak or 

technical rock climbing. The last orientation is the adventure orientation, which stresses fun, 

teaches skills, and transfers healthy body and mind knowledge through group interaction. This 

interaction is critical in the adventure orientation approach. Teachers who use an adventure 

orientation approach often have strong teaching orientations and understand the systematic 

approach to teaching OAE.  
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OAE falls within the confines of all three of these perspectives and beliefs. PETE majors 

lack personal experience and pedagogical content knowledge to confidently implement an OAE 

program upon graduation (Sutherland et al., 2016). Team building can be a catalyst for change 

when participating in an OAE program (Sutherland & Stroot, 2010). Through participation in an 

OAE program or class in OAE, PETE majors learn pedagogical content knowledge, including 

facilitating activities, sequencing activities, and leading student-centered processing (Sutherland 

et al., 2016). Providing PETE majors with an appropriate experience will help them change their 

perspectives of teaching and learning, which will one day help them confidently set up an 

appropriate OAE program (Carlson & McKenna, 2000).  

Rationale 

Recently, Hovey et al. (2020) explored PETE majors' feelings about teaching an outdoor 

education experience in their class. They suggest that similar research is needed in different OAE 

programs to establish ‘how to teach’ PETE majors to implement OAE pedagogy. OAE is in a 

unique position in PETE programs. Often, students take an OAE course early in their PETE 

program and then do not cover the content again within their program. The sheer amount of 

technical and pedagogical content knowledge needed to teach OAE may contribute to a lack of 

an appropriate knowledge base to lead OAE in the future (Sutherland et al., 2016).  

PETE majors should also have a general understanding of how to present skills and 

knowledge to their students before they teach OAE (Williams & Wainwright, 2016). There is a 

need to find the pedagogical techniques that students not only find the most effective but also 

lead to greater confidence levels in teaching OAE. Participation in an OAE course allows PETE 

students to consider their teaching beliefs and values, influencing their own future teaching. The 

findings for this research suggest that by identifying PETE majors' comfort levels, self-
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confidence, and perspectives for teaching OAE, institutions will modify and develop future OAE 

methods courses that use pedagogies students find most compelling. This will ensure that future 

physical educators have the skills and knowledge base needed when practicing an adventure-

based learning model. 

Method 

This study aimed to investigate two outdoor adventure education (OAE) courses that 

physical education teacher education (PETE) majors are required to select between. PETE 

majors choose one or the other. The expected outcome is to identify the OAE comfort level of 

PETE students to teach OAE to their future students. Therefore, the purpose of this study is to 

investigate a methods course on physical education majors’ knowledge in teaching outdoor 

adventure education.  

The following two research questions were proposed. 

Research Question # 1: What impacts PETE majors’ comfort and self-confidence to 

teach OAE? By exploring students' previous experiences and the impact of various course 

activities and experiences, information can be gathered on students’ shared experiences that may 

lead to a lack of comfort and self-confidence in teaching OAE. 

Research Question # 2: What are PETE majors’ perspectives of an OAE methods 

course? Exploring the course from the students’ point of view will further support the need to 

maintain or change the current structure and activities of the courses being studied.  

Research Design 

A qualitative case study was conducted to examine the impacts of an OAE methods 

course on a PETE major’s comfort, self-confidence, and perspectives for teaching OAE after 

taking one of two different OAE courses. A case study design was used to understand problems 
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in an educational setting (Merriam & Tisdell, 2015). For this study, the phenomenon was an 

OAE experience for preservice teachers at a midwestern university (Merriam & Tisdell, 2015; 

Stake, 1995). PETE majors come from many different backgrounds and bring a range of 

previous experiences in OAE. There is no one-size-fits-all approach to teaching PETE majors 

about this highly specialized topic. This case study offers the opportunity to better understand 

students' current perspectives of OAE and how the course impacts how they may teach OAE in 

the future.  

Constructivism and social constructionism served as the epistemology for this study. 

PETE students brought preconceived notions of OAE to the course and developed new 

knowledge, comfort, and self-confidence through the shared experience of an OAE course. By 

exploring students' perspectives of two different OAE courses, this researcher began to identify 

the unique needs of PETE students before formally entering the field of teaching. This study 

aimed to explore an OAE experience for PETE majors and ensure college students learn sound 

pedagogical techniques when creating adventure-based learning activities for their future preK-

12 students. The information gained in this study serves to produce background information to 

discussing the problem of students’ low confidence levels to teach OAE. The data obtained will 

be used to make curricular adjustments to the current courses to better meet students' needs in 

teaching OAE.  

Researcher Positionality   

This researcher’s positionality is based on the subject area, the researcher’s relationship 

with the subjects, and the context of how these courses are presented (Holmes, 2020). As an 

instructional academic staff member in a PETE program, an experienced high school physical 

education teacher specializing in OAE, and a challenge course manager, this researcher could not 
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separate himself from the participants' experience (Berger, 2015). This researcher and many of 

the study's participants had previously built relationships in other courses or through academic 

advising. The context of each course needed to be considered. Each course is made for first-year 

or sophomore level students; however, many students declared PETE as their major later in their 

college careers. The mixture of low to high-level students, in addition to the previous 

relationships built with many of the students, allowed for more in-depth interviews; it also left 

for potential researcher bias. This researcher acknowledged those biases and kept a reflection 

journal to help ensure transparency throughout the research process (Ortlipp, 2008). Other 

reflexivity measures played an essential role during the data collection and analysis process 

(Watt, 2007), such as conversations with the co-investigator and discussions with students in 

both courses regarding themes emerging throughout each course data analysis. Being aware of 

the insider-outsider perspective helped make the most meaning of the information participants 

shared (Bettez, 2015). Trustworthiness measures such as, but not limited to, member checking, 

and peer review, helped identify potential biases within this study (Marshall & Rossman, 2015).  

Setting and Participants 

Research took place at a midwestern university in northeastern Wisconsin labeled M1 

based on the Carnegie Classification system. The university is a public, coeducational institution 

with an undergraduate enrollment of 12,688. The data was collected from two OAE courses 

(appendix A): PE 193- Adventure, Cooperation, and Challenge in Physical Education; and PE 

208- Effective Leadership in Adventure, Outdoor, and Recreation Education. PE 193 is taught by 

this researcher. The primary teaching method was face-to-face in both courses. PE 193 is a 

seven-week course that met face to face over two weekends, with five weeks of assigned 

coursework being asynchronous online; (PE 193 is labeled "hybrid" due to the online learning 
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portion.) PE 193 offers students an overnight OAE experience. PE 208 is a fourteen-week course 

that meets twice a week. PE 208 had a field experience at a local elementary afterschool program 

that meets for an additional hour a week. A breakdown of the types of students involved in each 

course is included in appendix B. 

This researcher and a co-investigator obtained contact information from PETE majors 

and then set up interviews and focus groups online or face-to-face. An initial convenience 

sampling approach using purposeful samples was used (Patton, 2014). This allowed for the 

identification of an initial group of individuals to be studied. Convenience sampling helped set 

the project's boundaries and trajectory (Morse, 2007). All students declared PETE as their major 

and were enrolled in an OAE course- PE 193 or PE 208. Students must take either PE 193 or PE 

208 as one of two classes, as is necessary for meeting OAE requirements for the major. Typical 

enrollments for PE 193 include 20-25 students (mostly PETE majors) and 40-50 students (8-10 

PETE majors) for PE 208. Before beginning, the University of North Carolina Greensboro 

Institutional Review Board (IRB) approved all human subject research. This researcher or the co-

investigator obtained informed consent from participants before data collection, and this project 

used no identifying information during analysis. 

Data Collection 

Initially, PETE majors were asked to participate in either interviews or focus groups 

regarding their past experiences in OAE, current perspectives of OAE and knowledge to teach an 

OAE unit or course at the PreK-12 level. The rationale for having interviews and focus groups 

was to gain greater insight into students' unique circumstances that may affect their knowledge 

and comfort in teaching OAE in the future. Interviews were semi-structured and no longer than 

thirty minutes throughout the semester. When possible, subjects participated in three different 
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interviews at the beginning, middle, and end of the course. Participants were given the interview 

questions before the scheduled session to allow them time to formulate their responses. 

Questions for the interviews were phased out into three categories. Using convenience sampling, 

thirteen students from PE 193 and seven from PE 208 were selected for individual interviews or 

focus groups. Interviews were used to inform focus group questions. Focus groups were held 

near the end of each course. The co-investigator carried out interviews for PE 193, and this 

researcher carried out interviews for PE 208.  

Beyond collecting data from students, informal conversations and a reflection journal 

provided information. The reflection journal, which was updated weekly, helped to ensure 

transparency, serve as a tool for critical self-reflection, and consider the effects of this 

researcher's conceptual framework (Ortlipp, 2008; Rothman, 2014; Watt, 2007). The co-

investigator had access to the journal, and topics were discussed openly with students during 

class and informal conversations. In addition to the reflection journal, informal conversations 

were had with the co-investigator weekly. The focus of these conversations was to gather 

information about each class and gain a deeper understanding of students' perspectives of 

teaching OAE.  

All interviews and focus groups were done during the academic semester the OAE course 

was taken. Participation was not required, and no incentives were offered to students who did 

participate. The timing of interviews varied based on the researcher's and the participant's 

availabilities. Pseudonyms were given to all participants, and identifying personal information 

was not used during interviews. Informal conversations started taking place upon IRB approval 

and continued through data analysis.  
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Data Analysis  

Reflexivity heightened the awareness of this researcher’s perspectives and helped allow 

for a look at the study from a deeper perspective (Rothman, 2014). Social status within the 

project and personal experiences affect how the data is interpreted (Bettez, 2015). Monitoring the 

effects of the researcher's bias helped enhance the study's accuracy (Berger, 2015). Some of the 

biases both investigators discovered were the assumption of some students being satisfied with 

lower graders, students from certain school districts being treated differently due to past 

experiences, and introverted or disengaged students failing to understand the process of OAE. 

Examining these personal judgments made both investigators aware of any influence of 

information obtained from students during the coding process. This researcher and the co-

investigator are identified as a teacher-researcher which helped to gain an insider perspective 

trying to understand the student-participant’s needs for teaching OAE in the future (Blair, 2015). 

After interviews and focus groups occurred, a verbatim transcription was generated using 

Otter.ai (Otter Voice Meeting Notes, 2021). Trustworthiness measures such as member checking 

were utilized (Merriam & Tisdell, 2015). Participants were emailed a transcription of their 

interview and allowed to make changes or clarify responses at any time throughout the study. 

During the semester, an inductive approach using an in vivo coding method was used to 

highlight the voice of the participants and reduce researcher bias. Specifically, coding was done 

by the primary investigator and a colleague using Atlas.ti for mac version 9.1.3 (Atlas.ti, 2020). 

Coding was an iterative process that was ongoing throughout the semester (Merriam & Tisdell, 

2015). Codes were determined based on recurring comments by participants. These codes also 

served as the basis of reflective journal entries and discussions between the researchers. As 

interviews progressed, codes were kept in mind while exploring future transcripts. Initial codes 
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were compared and discussed between this researcher and a colleague. While coding, the main 

concern was identifying and categorizing the phenomena that influence how PETE majors may 

teach OAE (Corbin & Strauss, 2015). The initial open coding process was used to break data into 

discrete parts and produced a set of 70 codes (Miles et al., 2014). After in vivo coding, a process 

of axial coding was incorporated to categorize data into 13 themes with subthemes, and finally, 

selective coding identified major categories (Corbin & Strauss, 2015). During the axial and 

selective coding phase, connections between codes were looked for to help group them into 

categories (Miles et al., 2014). Theme identification was based on word repetitions and recurring 

ideas (Ryan & Bernard, 2003). These categories represent the perspectives of PETE majors' 

readiness to teach OAE in the future. Information from the reflection journal and informal 

conversations supported the data set developed from the student's perspective.  

Findings and Discussion 

The objective of this study was to gain greater insight into what impacts PETE majors’ 

comfort and self-confidence to teach OAE in their future careers. Sutherland and Legge (2016) 

suggest that PETE programs need to address both content knowledge (what they know about a 

subject) and pedagogical content knowledge (how to deliver content so that students understand 

a subject). Within both of the studied courses, each researcher strived to ensure that courses were 

taught to give PETE majors the content knowledge and pedagogical content knowledge needed 

to address the lack of confidence and knowledge to teach OAE (Hovey et al., 2020). This 

included gaining insight into their past participation and exposure to OAE activities, 

understanding their perspectives of OAE, and current knowledge base and background to teach 

OAE.  
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With Experience Comes Comfort and then Confidence 

Students enrolled in PE 193 and PE 208 come to each course with vastly different 

backgrounds and experiences. Each student's background broadly affects how the course 

activities were received and processed by everyone. PE 193 had an almost equal distribution of 

PETE majors from first year to senior level students including six freshmen, six sophomores, 

five juniors, and eight seniors. Those at the senior level have had more experience in various 

settings, which could have altered their view since many have seen an OAE program or lesson 

during another course's fieldwork. In PE 208, there is a conglomerate of many different majors 

besides PETE who bring other thoughts and ideas to the course, affecting how students grasp the 

content. These various majors included business, nursing, criminal justice, various sciences, and 

social work. Of 50 students ten were physical education majors. This was a major topic of 

conversation between each researcher at the beginning of the study. Summaries from the author’s 

reflection journal suggest that students lack confidence because they know they might not have 

to teach the content area for an extended period, sometimes years after graduation. During a 

conversation, the co-investigator expressed that experience made students confident when going 

through the process. This aligns with the findings of Sutherland and Legge (2016) that the power 

of experience has a critical influence on preservice teachers. This is supported by comments 

from Ryan (PE 193 interviewee), who expressed that "Being off-campus and getting that 

experience with a group of students that you might not know, it's just kind of uncomfortable, but 

then it makes you comfortable, and it provides more of a positive learning atmosphere.” 

Common among both courses is that students gained comfort through past experiences, 

either in class or out of class. Jackie (PE 208 focus group participant) stated, "I'm confident I 

could lead a group out because I've done a lot of hiking…. for the most part, I think I'm 
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confident, just dependent on the activity. I just need more exposure for that.” Although Jackie is 

comfortable with some OAE activities, she still requires exposure to more OAE activities. 

Jackie’s comments suggest that she has the content knowledge but does not feel she has the 

pedagogical content knowledge to deliver some OAE instruction effectively. Students who had 

limited experiences compared to Jackie in their past or earlier in their college careers felt more 

comfortable and confident to teach OAE as they continued with their coursework. Seth (PE 208 

interviewee) stated, "After this class, I am a lot more comfortable doing so (leading activities); I 

would just need a lot more brushing up though I would have to go through more courses and 

more training.” Taylor, a PE 208 focus group participant, in response to leading groups of 

students, stated: 

I need more exposure…but I would love to get there someday. If I'm taking a group with 

me and we're going to go kayaking, I have the mindset that everybody just knows what 

they're doing. I have a hard time understanding they're not at the same level as I do those 

activities.  

A reoccurring topic this data supports is that even with content knowledge from past experiences 

or in-class experiences, students might still struggle with the pedagogical process of OAE 

(Sutherland et al., 2016). 

Students' perspectives of OAE changed from beginning to end. Similar to the research by 

Maurer and Curtner-Smith (2019), students began to understand that OAE is a process and their 

leisure orientation of having fun evolved to lessons on character building and critical thinking 

skills. Exposing students to OAE and how it can be presented vastly influences PETE majors’ 

initial perspectives of OAE, which affects their knowledge and confidence to one day teach 

OAE. A general understanding of the ecological framework of the different types of OAE is 
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important for PETE majors’ (Zmudy et al., 2009a). While journaling, the author noted that 

exposure also plays a key role in PETE major's knowledge base. Exposure comes from many 

different places such as: home, camp, and formal and informal education. Some students deemed 

themselves “city people,” and for some reason, this made them feel less confident in their future 

abilities. Many of these students had moderate experience in OAE activities but did not put the 

pieces together until they were asked clarifying questions. Hovey et al. (2020) support that past 

exposure to OAE activities alone is not enough to prepare someone to teach OAE. Although 

many students said they would like to teach OAE someday, they did not often mention that they 

were willing to expose themselves more to gain skills in OAE activities. Knowing this PETE 

programs need to ensure they are adding more OAE experiences for their students before 

graduation. 

Safety First 

Numerous challenges present themselves as an OAE educator. As students progressed 

throughout each course, they began to further understand the role safety plays in OAE. Setting 

up support systems for PETE students to continue refining and learning new facilitation skills is 

essential for them to feel like they can teach OAE in the future. Systems can play a major role in 

how students think about teaching OAE (Bisson, 1998; Sutherland & Stuhr, 2014). Many 

students in this study felt confident they could teach OAE if given a refresher or someone helped 

lead them through it when they prepared it for the first time. It is not easy to gauge exactly how 

to teach OAE skills without having done them (Maurer & Curtner-Smith, 2019a, 2019b; 

Sutherland & Legge, 2016). Teaching anything for the first time is a daunting task and teaching 

something with perceived risk can be nerve-wracking for a first-year teacher. Samuel (PE 193 

interviewee) put it simply by stating, "I think I'd be more comfortable if somebody were with me 
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just for safety." Following up on safety in the PE 193 focus group regarding keeping students 

safe, James stated: 

I don't think I would be 100% confident. I would be way more satisfied in the first initial 

stages than with the high ropes course. Holding back my confidence for sure because 

you're taking somebody's life into the safety of my own hands. So, I think that's what 

holds me back.  

James and the others in the focus group agreed that the initial stages of the OAE process seem 

more controllable even though course lectures presented statistics on the safety of OAE activities 

versus traditional physical education activities. The assessment of risk makes PETE students 

uncomfortable in the OAE environment.  

Students in each class came in with the perspective that the entire process was 

complicated and that there were substantial safety concerns to be considered when teaching 

OAE. As the course progressed, PETE students started to understand that applying a systematic 

process to teaching OAE can limit their students' physical and emotional safety risks. Based on 

student responses, it seems as if PETE majors' perspective is that they feel comfortable enough 

to offer an OAE program that provides a leisure orientation to teaching, where at minimum, they 

could provide a safe environment for a student to participate in OAE activities (Zmudy et al., 

2009c). Discussions among the investigators focused on facilitation versus teaching and the 

importance of reflection through the debriefing process. Both researchers agreed that PETE 

majors immediately hear the word "adventure" and consider it risky. Students with formal and 

informal exposure expressed more self-assurance to use a systematic adventure orientation that 

uses the student-centered approach (Bisson, 1998; Zmudy et al., 2009c). Students who received 

training and participated in an OAE experience in class still felt unsettled by the culminating 
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activity at the end of the OAE process. The investigators believe that students continue to 

struggle with the central aspect of facilitation versus safety.  

Build it and They Will Come 

As a PETE educator, designing a curriculum that prepares students to be entry-level 

teachers is a challenge. Both investigators understand that they cannot prepare their students to 

become perfect teachers. However, they need to give their students the knowledge and 

confidence to get what they need during their first few years of teaching. Often discussions 

among the investigators focused on giving students the hard and soft skills they need to know in 

a lower-level class and then revisiting them later. Could this lead to a higher confidence level 

when they exit our program? A major player in a student’s OAE course is the course facilitator 

and their influence on the class (Maurer & Curtner-Smith, 2019a). This researcher created both 

courses within this study; however, each investigator has taught both courses. Both have been 

trained in OAE through similar programs. Being able to "speak the same language" with another 

facilitator helped. 

A sub-theme within the data showed students expressed that for them to get the most out 

of the course, OAE needed to be a positive and fun experience. Once they were engaged, they 

found comfort in the learning process. Those who found comfort started to gain confidence in the 

activities presented in the course curriculum. This is in alignment with the results of Hovey et al. 

(2020), who found that PETE majors who believe they can apply the concepts learned in an OAE 

course have the potential to be more prepared to teach in a program that requires OAE activities 

within their curriculum. 

Student comments support that they enjoy unique experiences. From the PE 193 focus 

group, Pat stated, "So that was a lot of fun to learn about, and I think like the actual field trips, 
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made the experience a whole lot better."  Although "fun" is difficult to define, it has been 

discussed as a critical centerpiece to the student-center approach of OAE (Bisson & Luckner, 

1996). A field experience, an overnight experience, and experiences on the ropes course all made 

students more aware of what would be expected of them if they were to pursue a job in OAE. 

Jackson (PE 193 interviewee) suggested the following regarding his experience:  

So those two weeks, we were hitting hard on what we were learning, but that was good 

because it was the first few weeks of school, and it was something that we could focus 

on. You know we were able to prepare for this weekend like, “I can't do anything; I'm 

focusing on this class because I will be gone physically doing it.” And then the following 

weekend, I got to prepare for this camping trip and put my mentality into that. So, it was 

nice because, as I said, we were able to do it, and then right afterward, we were able to 

answer questions about it or take a rock-climbing exam on it, and it was already fresh in 

the brain with everything that we learned so I liked the way that it was run.  

The course structure helped engage students in their learning, which helped provide them 

with comfort and confidence in the novel setting of OAE. Previous research has studied the 

instructor (Maurer & Curtner-Smith, 2019a) and field experiences however, the course structure 

has never been a central focus. Jackie (PE 193 Interviewee) stated, “It was something new. 

Usually, everything is on school grounds. It was cool to get away for a weekend or two; that was 

the coolest thing in the world.” Similar to this study, Sutherland et al. (2016) took part in finding 

the best curricular model to teach OAE. Findings from this study help contribute to the different 

ways OAE can be taught so that PETE majors find confidence in teaching it.  
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Conclusion and Implication for Practice 

Presenting outdoor adventure education (OAE) to physical education teacher education 

(PETE) majors is a complex task. Students need a strong understanding of both content 

knowledge and pedagogical content knowledge (Sutherland et al., 2016) to successfully 

implement a sequenced program (Bisson, 1998). The findings of this study suggest that an active 

learning model for an OAE methods course is critical when designing a course. OAE uses a 

constructivist approach that is student-centered. PETE students are learning through this method 

and learning how to teach OAE using this method. Positive aspects of this approach include a 

favorable attitude toward learning, giving students the greater ability to study and work on their 

deficits, and allowing students a better understanding of how individuals learn (Neutzling et al., 

2019).  

Past research has examined the effects of methods courses but never really looked at the 

structure of how courses are set up to meet PETE majors’ needs. Students in PE 193 expressed 

that the weekend trip forced them out of their comfort zones and was beneficial even though 

some did not want to participate in it initially. Students in PE 208 course found the lectured 

material helpful and applicable but hard to apply at their field placements throughout the 

semester. Using information during field placements was difficult without the help of the course 

instructor. If the employee of the field placement is not experienced in OAE techniques, they did 

not always allow PETE majors to practice the OAE methods taught in class. Maurer and Curtner-

Smith (2019) suggest that the instructor of an OAE methods course must help their students 

demonstrate effective teaching behaviors. In PE 208, students enjoyed the field experience but, it 

was unclear if it changed their teaching orientation to an adventure-based approach (Maurer & 

Curtner-Smith, 2019b). The instructor of PE 208 could not attend every field experience their 
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students had. Without the instructor, students often took a leisure approach to present OAE or 

did not follow an OAE model during the field placement. 

Students from both classes felt that they would need additional support if they were 

assigned to teach an OAE unit or course. Within an OAE methods course, programs need to 

consider providing students with options for additional support to continue practicing this 

specialized topic. Students felt the additional support would offer an extra layer of care and 

safety and reduce the risk of errors when setting up activities with perceived risk. This problem 

expands beyond just an OAE methods course. More OAE needs to take place throughout a PETE 

major’s curriculum to solve this. Although there is no ideal solution to this problem without 

increasing credits to a degree, more unique ways of offering additional training in OAE need to 

be provided to PETE students. Other studies have addressed that PETE majors feel OAE is risky 

and there are many opportunities for error on the instructor's part however, there is limited 

research to ensure students get the pedagogical content knowledge they need before graduation.  

What is interesting about this research is that it studied two courses with similar learning 

objectives. Each class presented similar content but was set up differently. PE 193 had an 

intensive overnight experience, and the face-to-face portions were packed into a short timeline. 

PE 208 was set up as a traditional course with the addition of a field experience. When starting 

the study, both investigators had preconceived notions about their students' needs. Students did 

enjoy having a few key characteristics present in their OAE methods course. Based on this 

study’s findings, students want to participate in OAE activities to see how they should be 

facilitated and experienced. They also want field experience where they can practice OAE skills 

with groups of people they may one day teach. The academic work should have relevance to 

their future careers. Examining what assignments are presented to students within an OAE 
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methods course would help ensure that students' needs are being met. Since most PETE majors 

have little to no experience in the field beyond their childhood experience, they have limited to 

no notion about what an appropriate OAE program should look like. Immersing them in an OAE 

experience while modeling relevant pedagogy can help them visualize their own future 

programming. 

The findings of this study align with other research regarding PETE majors and their 

confidence to deliver OAE in their future careers (Hovey et al., 2020; Sutherland et al., 2016; 

Zmudy et al., 2009c). Additional knowledge gained from this project includes the systems for 

support PETE majors need before setting up and providing an OAE program on their own. 

Future studies should follow up with initial PreK-12 educators who teach an OAE unit or course 

to determine how they transferred the skills they learned in their methods course to the 

profession (Maurer & Curtner-Smith, 2019a). More information needs to be gathered as to how 

students' perspectives change based on how close to finishing their teacher licensure (Maurer & 

Curtner-Smith, 2019b). Comparing courses from various universities with different learning 

objectives and assignments could provide greater insight into the specific activity’s students need 

to teach OAE successfully. Lastly, finding the right time to teach PETE majors how to deliver a 

student-centered approach changes based on other coursework students have already taken 

(Sutherland & Stuhr, 2014).  
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CHAPTER II: DISSEMINATION 

The initial dissemination was at the local level, including a summary report (appendix C) 

to the Human Kinetics & Health Education Department. The purpose for beginning at the local 

level was that the results would most impact students' future needs. Physical Education 193- 

Adventure, Cooperation, and Challenge (PE 193) and Physical Education 208- Effective 

Leadership in Adventure, Outdoor, and Recreation Education (PE 208) meet similar learning 

objectives but are delivered differently. Sharing results at the local level help the department 

provide its students with the highest quality experience possible. In addition to the report shared 

with the department, an infographic (appendix D) was presented at the February department 

meeting on February 17th at 12:30 pm. 

The summary report aimed to advocate for the department to allow changes to the current 

course content and structure of PE 193 and 208. In this case study approach, the phenomenon 

was an outdoor adventure education experience for preservice teachers at a midwestern 

university. The problem is that Physical Education Teacher Education (PETE) majors do not feel 

prepared to teach OAE when they graduate  (Hovey et al., 2020; Sutherland & Legge, 2016, 

2016). The summary report was presented to the department chair and curriculum committee 

representative a week before the meeting to give an appropriate amount of time to look over to 

generate initial questions. Content from the paper was presented to the department using an 

infographic. Each department member had a link to the infographic, and it was on the screen 

during the presentation. The formal presentation lasted fifteen minutes with a fifteen-minute 

question and answer session following. The following is a breakdown of the course structure 

changes that were presented. 
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Although PE 193 and PE 208 are run in a similar fashion there are still some 

inconsistencies between the two courses. During interviews with both student groups, students 

expressed the need for more OAE and field experiences within the course. Both investigators 

believe that directly aligning and rewriting the course learning outcomes as learning intentions 

and targets will clarify key information for students to enhance their pedagogical content 

knowledge (Sutherland et al., 2016). Each learning intention has one to three measurable 

learning targets for students to work towards. The following are the newly developed learning 

intentions: 

Students will learn the roles adventure education, outdoor pursuits, and recreation play 

within the physical education and community setting.  

Learning target 1- Students can describe the adventure process and explain where it is used in the 

physical education curriculum and beyond. 

Learning target 2- Students can identify where they see concepts from the adventure process in 

schools and the community. 

Students will demonstrate leadership skills through real-world applications.  

Learning target 1- Students will co-facilitate the adventure process to a group of people. 

Learning target 2- Students will lead a group of peers in an outdoor pursuit activity. 

Students will plan and implement safety and risk management plans.  

Learning target 1- Students will create a risk management plan. 

Learning target 2- Students will implement a risk management plan during a field experience. 

Students will demonstrate a working knowledge of the hard and soft skills used to 

facilitate an adventure program.  
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Learning target 1- Students will demonstrate the hard skills of a climbing team- belayer, back-up 

belayer, climber, and spotter. 

Learning target 2- Students will demonstrate their knowledge of a self-selected outdoor pursuit 

and teach it to their peers. 

Learning target 3- Students will co-facilitate with the instructor during a field experience.  

Students will demonstrate facilitation skills such as critical thinking, conflict resolution, 

and debriefing/processing.  

Learning target 1- Students will keep a reflection journal detailing their experiences participating 

and facilitating an adventure education experience.  

The second curricular change is to modify the course descriptions. PE 193 has not 

updated its course description in more than 30 years and PE 208 in nearly ten years. Although 

the process of OAE remains similar to Bisson's (1998) model, technology and how we teach has 

changed. Both investigators agree that changing the activities listed in the catalog description to 

Outdoor Adventure Education (OAE) activities versus listing different outdoor pursuits will 

allow for more flexibility when planning course activities in the future. The rationale for this 

change is based on students’ needs for different experiences within their course. With experience 

comes comfort and then confidence. By modifying the course descriptions students get a better 

sense of what types of experiences they will encounter within the course. This also aligns with 

creating a course that stresses an “adventure orientation” where PETE majors have a strong 

understanding of pedagogical content knowledge (Maurer & Curtner-Smith, 2019b; Sutherland 

et al., 2016). As each course evolves, it’s important to clarify the main themes that will be 

addressed in each course. 

With changes to learning intentions and course descriptions come modifications to 
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assignments. Attendance was a concern. Both instructors and students from each course felt that 

when group members were absent from activities it changed the dynamic of the group and lead 

to some students not being aware of critical course concepts. When students miss class, it creates 

a safety concern. PETE majors are expected to have a certain skill set that includes safety, if they 

are absent, they could teach their future students how to do something incorrectly which could 

lead to an injury and potential lawsuit. Both investigators believe that attendance is critical to an 

OAE course. The proposed change is to have a no-tolerance policy for absences beyond 

university-approved absences. This directly affects the experience all students will have in the 

course. Other assignments that were proposed include: a field experience and reflection journals 

(nine hours), an activity leadership assignment (two hours), an adventure notebook/risk 

management assignment, Adventure Based Experiential Educators (ABEE) low and high ropes 

course exams, and ABEE skills assessment. The rationale for these changes is that the proposed 

assessments are in alignment with the new learning intentions and are all applicable to things 

students will need to do as OAE educators in the PreK-12 setting. There is little data concerning 

how assignments affect how students feel about teaching OAE. Both investigators believe that 

the proposed assignments will help students as they transition from their PETE program to their 

first job. By modifying course assignments, each instructor can better measure whether PETE 

majors have the skills and knowledge to deliver affect OAE units or courses. 

The infographic presented at the February staff meeting was created in Canva (Free 

Online Infographic Maker by Canva, 2022) to emphasize the findings of student interviews and 

focus groups. These findings recommended changes to both PE 193 and PE 208. These changes 

were based on student feedback. Using an online format to present the research results allowed 

easy access to staff members who work primarily on campus and others who teach online. After 
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the presentation of the infographic, a question-and-answer session among department members 

took place. After questions, a motion was put on the table to discuss potential course changes at 

the next department meeting. A formal vote occurred among department members at the next 

department meeting in late spring 2022. A majority "yay" vote occurred allowing both 

instructors to begin the process of implementing curricular changes.  

Since curricular changes were allowed at the department level a notification with said 

changes was forwarded to both the college dean and the University Studies Program (USP) 

Quest III coordinator. Although changes do not need to be approved at an upper level for course 

content or structure changes, they must be recorded at the administrative level. This will allow 

for proper reporting during curricular reviews by the Higher Learning Commission and the 

Wisconsin Department of Public Instruction. Based on the findings of this study, changes were 

highlighted in the course syllabus. The rationale for these changes was recorded in the summary 

paper, attached for both the dean and Quest III coordinator to review.  
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CHAPTER III: ACTION PLAN 

During the initial dissemination, results were shared at the departmental level. These 

short-term goals served as a foundation for future action. Longer-term, this presentation and 

infographic designed for the department will be modified to suit a broader audience of physical 

education teacher education (PETE) educators at the Wisconsin Health and Physical Education 

(WHPE) convention in October 2022. A proposal to present was submitted on February 15, 

2022. It is anticipated that the investigators of this research will continue to build connections 

across Wisconsin, where more research can be done to explore how other universities in the state 

and beyond set up and deliver their outdoor adventure education (OAE) courses. A presentation 

offers a formal conversation regarding the results' applicability. Providing others with details of 

the project will give helpful information to other state and private colleges that offer similar 

opportunities for their students. OAE is a component of most PETE majors across the state. 

Conveying results will serve as a way for programs struggling to outline more effective 

programming and for all programs to gain a greater insight into the various course structures that 

can be used to teach OAE. 

Teachers can use OAE to create social and emotional learning outcomes to increase 

students' social skills development (Dyson et al., 2021). SHAPE America supports OAE as tool 

to improve students physical, mental, and social skills (Cross et al., 2022). OAE is one of the 

primary places where affective learning occurs within the PETE major and is a cooperative 

approach that focuses equally on academic and social learning (Casey & Goodyear, 2015). The 

results of this study support the need for more research on how to teach students best to deliver 

both the affective and the physical skills of OAE. Williams and Wainwright (2016) suggest that 

further research needs to be completed on OAE as a contemporary model to teach physical 
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education. Exploring how the changes in these courses help identify how students transition the 

theories they were taught in their PETE OAE methods course to their first years of practice as 

physical educators. There are potential research opportunities to follow up with future 

participants to determine whether their participation in either PE 193 or PE 208 influences their 

comfort and confidence in the way they currently teach OAE in the PreK-12 setting.  

By systematically looking at the methods courses offered within the PETE curriculum 

and obtaining students' input on their needs, the department can continue to provide a student-

centered curriculum that focuses on what students feel will best prepare them for their future 

careers. Current course structures can only be modified so much to give students what they think 

they need. This study has opened the door to exploring what activities and experiences students 

think they must continue in later courses. Based on this study's findings, more OAE experiences 

should be offered later in a PETE major’s curriculum. There are plans within other classes to 

incorporate more OAE into secondary methods classes and to have students participate in 

another OAE experience at the end of their clinical experience just before student teaching. 

Seeking out cooperating teachers who have experience delivering OAE is also planned. Doing so 

will offer students an opportunity to begin networking within the field of OAE and have a level 

of peer support before potentially teaching OAE on their own. Methods coursework for PETE 

majors are changing. Student-centered inquiry models are being used to challenge how we teach 

PETE majors and train them to prepare the youth of tomorrow (Oliver et al., 2015). Students 

learn appropriate teaching strategies when they engage in quality fieldwork with an appropriate 

cooperating teacher (Strand & Bender, 2011). By structuring our OAE methods courses and 

other OAE experiences appropriately, we can model these types of pedagogy to our students.  
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To further address systems of support, both instructors need to continue to gain 

professional knowledge in OAE. Plans to gain additional certification in Challenge Course 

Manager (CCM) training are in place. This training will give the instructors of these courses a 

better sense of industry practice when setting up policy and procedure manuals for adventure 

programs at schools. Gaining this information will help each instructor begin to integrate another 

assignment into each course, allowing students to explore how to manage and operate a safe 

program. Continuing to modify assignments within each course to connect them to experiences 

further they will have in the field is critical. Ensuring students gain the knowledge they need 

during the provided experience plays a crucial role in preparing them to teach OAE.  

Longer-term, there are talks of the department applying to become a Wilderness 

Education Association (WEA) accredited organization (Wilderness Education Association - 

Certified Outdoor Educator (COE), n.d.). By obtaining accreditation through this organization, 

our students will benefit by gaining further opportunities for professional field experiences, more 

activity-specific training and skill development, and more training on making effective decisions 

while working with their students outdoors. Although this is not a required component of 

training PETE majors in OAE, it would give another level of experience to our students and an 

additional certification beyond teacher licensure. The department can further identify the 

processes we use within our courses to train PETE majors.  
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APPENDIX A: COURSE DESCRIPTIONS AND LEARNING OUTCOMES 

Physical Education 193- Adventure, Cooperation, and Challenge in Physical Education 
This course presents the concepts of adventure education, including cooperative and leadership 
activities. The students will learn to use and implement a ropes course, climbing walls, 
orienteering, and new games in the PreK-12 curriculum with diverse populations. Emphasis will 
be placed on the teaching and methodology of adventure theory. Special course fees apply. 
Learning Outcomes 

• Basic understanding of how adventure education can be used within the physical
education curriculum and beyond.

• An understanding of the adventure process and its purpose in school and community
curricula.

• An understanding risk management principles and strategies.
• The purpose and how to use rock climbing and ropes course equipment.
• The purpose of debriefing and processing within adventure education.

Physical Education 208- Effective Leadership in Adventure, Outdoor, and Recreation 
Education 

This course presents the concepts of adventure, outdoor, and recreation education including 
cooperative and leadership activities. Each student will take part in a civic engagement 
experience where they will help teach others how to react and respond to a variety of situations 
they engage in while being physically active. Some of the activity!s students could be involved in 
are individual and dual sports, team sports, rock climbing, swimming, cycling, running, and ice 
skating. A focus will be placed on the pedagogical aspects of adventure, outdoor, and recreation 
education and how these activities build community through physical activity as well as the 
transferable skills of leadership in adventure, recreation, and in the outdoors.  

Learning Outcomes 

• Increase adeptness at critical thinking, conflict resolution, and cooperative methods
• Demonstrate skills in deliberation, dialogue, and community building
• Find the capacity to work well across multiple differences (creating community with

individuals of varying ages and abilities)
• Planning, carrying out, and reflection upon public action
• Understand effective leadership in recreation, adventure, and outdoor education in theory

and practice
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APPENDIX B: ANATOMY OF OAE COURSES 

Phy Ed 193- Adventure, Challenge, and Cooperative Activities in Physical Education 
Major Level Number of students 
Physical Education Teacher Education Freshmen 6 
Physical Education Teacher Education Sophomore 6 
Physical Education Teacher Education Junior 4 
Physical Education Teacher Education/English as a 
Second Language 

Junior 1 

Physical Education Teacher Education Senior 8 
Accounting/Information Systems Senior 1 
Undeclared Major Freshmen 1 

Total- 27 

Phy Ed 208- Effective Leadership in Adventure, Outdoor, and Recreation Education 

Major Level Number of students 
Physical Education Teacher Education Freshman 2 
Physical Education Teacher Education Sophomore 6 
Physical Education Teacher Education Junior 1 
Physical Education Teacher Education Senior 1 
Business Adm-Business Freshman 3 
Business Adm-Business Sophomore 4 
Undergrad Business Adm-Business Junior 1 
Elementary Education Sophomore 4 
Educ & Human Srvcs- Spec. Ed. Cross- Cat Sophomore 2 
Nursing Freshman 1 
Nursing Sophomore 3 
Nursing Junior 1 
Criminal Justice-Sign Lang Deaf Culture Sophomore 1 
Electrical Engineering Tech/African American 
Studies 

Freshman 1 

Elementary Education BSE/Spec. Ed Cross-Cat Sophomore 1 
Biology Sophomore 1 
Envi Std-Env Science Sophomore 1 
Natural Science Sophomore 1 
Nursing/Spanish Sophomore 1 
Computer Science Sophomore 1 
Kinesiology Sophomore 1 
Criminal Justice Sophomore 2 
Pre-Social Work Major Sophomore 1 
Business Adm- Business/African American Studies Sophomore 1 
Pre- Computer Sci Freshman 1 
Pre-Social Work Major/Psychology Sophomore 1 
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Criminal Justice/Dentistry Freshman 1 
Environmental Studies Freshman 1 
Chemistry Sophomore 1 
Chemistry Sophomore 1 
Business Adm- Management- Marketing Senior 1 
Undeclared Major Sophomore 1 

Total- 50 
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APPENDIX C: SUMMARY REPORT 

Physical Education Teacher Education Majors Needs in an Outdoor Adventure Education 
Methods Course 

Abstract 
Limited information concerning the best pedagogies or methods to teach physical education 
teacher education (PETE) majors outdoor adventure education (OAE) is available. To improve 
the PETE experience, more evidence-based content needs to be provided for preservice teachers. 
In OAE programs, students are expected to 'learn how to perform technical skills such as 
spotting, belaying, and other outdoor activity-related skills, in addition to 'how to teach' using 
appropriate pedagogies. Teacher education programs are responsible for creating a course that 
provides majors both the experience of OAE and learning how to deliver an adventure-based 
learning program. Due to the limited credits required for PETE majors in OAE courses, there is a 
critical need to explore the pedagogical approaches of OAE methods classes. This white paper 
discusses how to modify an OAE course to best fit PETE major's needs. 

Rationale 
The rationale for this research is that by identifying PETE majors' knowledge base, perceptions, 
and perspectives for teaching OAE, our institution will modify and develop future OAE methods 
courses that use pedagogies students find most compelling. 

Background 
The Human Kinetics and Health Education department currently offers two courses in OAE 
methods, PE 193- Adventure, Cooperation, and Challenge in Physical Education and PE 208- 
Effective Leadership in Adventure, Outdoor, and Recreation Education. Students have the option 
to take either course. Typically, students who start their enrollment at UW Oshkosh as freshmen 
will take PE 208 to satisfy both a major and general education requirement. Transfers or other 
majors who declare their majors after taking a Quest III course will take PE 193. Both classes 
have similar learning objectives. However, they are presented in different ways. The following is 
a brief methodology of a study done by Christopher Stratton and Alexander Mueller to explore 
PETE majors' perspectives of our course and what influences their self-confidence to one day 
teach physical education. The following research questions were explored: 
Research Question # 1: What impacts PETE major’s self-confidence to teach OAE? By 
exploring the impact of various course activities, information can be gathered on students’ shared 
experiences that may lead to a lack of knowledge and self-confidence in teaching OAE. 
Research Question # 2: What are PETE majors’ perspectives of an OAE methods course? 
Exploring the course from the student's point of view will further support the need to maintain or 
change the current structure and activities of the courses being studied.  
A qualitative case study was conducted to examine the impacts of an OAE methods course on a 
PETE major’s knowledge and perspectives for teaching OAE after taking one of two different 
OAE courses. Also considered were students' comfort, confidence, and understanding in 
teaching OAE in the future. The data was collected from two different OAE courses, PE 193- 
Adventure, Cooperation, and Challenge in Physical Education and PE 208- Effective Leadership 
in Adventure, Outdoor, and Recreation Education. 
Interviews were used to establish a baseline of students' current knowledge and understanding of 
OAE. Focus groups took place around the end of each course. The following is a table that 
identifies our data's major categories, themes, and subthemes. 
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Category Themes Subtheme 
Comfort Education 

Confidence 
Exposure 
Teaching 

PreK-12, fun 

Experience Past exposure 
Field experience 
Positive experience 

Formal and informal experiences 

Systems for 
Support 

Safety 
Peer support 
Risk 

Facilitation, repetition 

Course structure Community 
Timing 
Hands-on participation 

Leadership 

Solution 
Based on the results of our study, the following changes are proposed. 
Current Structure Proposed Changes Rationale for Changes 
Learning outcomes (PE 
193):  

1. Basic understanding
of how adventure
education can be
used within the
physical education
curriculum and
beyond.

2. An understanding of
the adventure
process and its
purpose in school
and community
curricula.

3. An understanding
risk management
principles and
strategies.

4. The purpose and
how to use rock
climbing and ropes
course equipment.

5. The purpose of
debriefing and
processing within

Use the same learning 
intentions for both courses. 

Write learning outcomes as 
learning intentions with two 
to three measurable learning 
targets: 

1. Students will learn the
role adventure
education, outdoor
pursuits, and recreation
play within the physical
education and
community setting.

Learning target 1- Students 
can describe the adventure 
process and explain where it 
is used in the physical 
education curriculum and 
beyond. 

Learning target 2- Students 
can identify where they see 
concepts from the adventure 

During interviews, students 
expressed that the more 
experiences they had within the 
course, the more self-confident 
they would feel to teach OAE. 
The proposed changes from 
learning outcomes to learning 
intentions and targets further 
clarifies what students "need to 
know." The following connects 
the proposed learning intentions 
to the themes found in 
interviews.  

Intention 1. If students can 
describe and identify the 
concepts of adventure 
education, they will have the 
foundational knowledge to 
begin building their own OAE 
programs (connection to 
comfort through education and 
exposure). 

Intention 2. Students expressed 
the need for hands on learning 
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adventure education.  

Learning outcomes (PE 
208): 

1. Increase adeptness at
critical thinking,
conflict resolution,
and cooperative
methods

2. Demonstrate skills in
deliberation,
dialogue, and
community building

3. Find the capacity to
work well across
multiple differences
(creating community
with individuals of
varying ages and
abilities)

4. Planning, carrying
out, and reflection
upon public action

5. Understand effective
leadership in
recreation,
adventure, and
outdoor education in
theory and practice

6. Demonstrate
important leadership
skills through real-
world applications

7. Explore new trends
in recreation,
adventure, and
outdoor
programming

process in schools and the 
community. 

2. Students will
demonstrate leadership
skills through real-
world applications.

Learning target 1- Students 
will co-facilitate the 
adventure process with a peer 
to a group of people.  

Learning target 2- Students 
will lead a group of peers in 
an outdoor pursuit activity. 

3. Students will plan and
implement safety and
risk management plans.

Learning target 1- Students 
will create a risk management 
plan. 

Learning target 2- Students 
will implement a risk 
management plan in-field 
experience.  

4. Students will
demonstrate a working
knowledge of the hard
and soft skills used to
facilitate an adventure
program.

Learning target 1- Students 
will demonstrate the hard 
skills in a climbing team- 
belayer, back-up belayer, 
climber, and spotter. 

Learning target 2- Students 
will demonstrate their 
knowledge of a self-selected 

in the classroom and field 
experience. These experiences 
help them demonstrate 
leadership in class and within 
field experiences. Students will 
be expected to co-facilitate and 
lead a group of peers. This 
ensures they have some 
experience in leadership before 
teaching in a formal or informal 
setting (connection to field 
experience and experience and 
hands-on participation and 
course structure).  

Intention 3. Students will be 
able to create a risk 
management plan, offer peer 
feedback, get additional 
instructor feedback, and then 
implement their plan 
(connection to safety, peer 
support, and risk to systems for 
support). 

Intention 4. Students will be 
required to pass hard skills 
checks and lead a group in an 
outdoor pursuit. Students need 
experience, testing ensures they 
have skills and leading ensures 
they gain experience 
(connection to education and 
teaching to comfort). 

Intention 5. Students expressed 
that course assignments were 
useful but, assignments did not 
directly connect with future 
facilitation. Through reflection 
students will gain insight into 
the why of OAE (connection to 
education and comfort, 
experience, and timing to 
course structure). 
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outdoor pursuit and teach it to 
their peers. 

Learning target 3- Students 
will co-facilitate with the 
instructor during a field 
experience.  

5. Students will
demonstrate facilitation
skills such as critical
thinking, conflict
resolution, and
debriefing/processing.

Learning target 1- Students 
will keep a reflection journal 
detailing their experiences 
participating and facilitating 
an adventure education 
experience.  

Topical outline (PE 193)- 
stages of adventure, ropes 
course, indoor and outdoor 
climbing, risk management, 
and orienteering.  

Course description 
modification to delete 
orienteering and add outdoor 
pursuits. 

Add outline to PE 208. 

Deleting orienteering, which is 
a dated OAE activity, and 
adding outdoor pursuits will 
allow the course to expand on 
the different experiences' 
students can participate in 
within the course.  

Required embedded 
assessments (PE 193): 

o Attendance and
Active Participation-
140 points

o Interactive Climbing
Activities- 20 points

o Rock Climbing
Quiz- 50 points

o ABEE Low and
High Ropes Course
Exams- 25 points

o Adventure
Notebook- 110
points

o Field Experience- 40

Required embedded 

Suggested required 
embedded assessments for 
both courses: 

o Mandatory- students
must be at all
sessions to pass the
course.

o Field experience and
reflection journals
(x9 hours)

o Activity leadership
assignment (x2
hours)

o Adventure
notebook/risk
management
assignment.

o ABEE Low and High

Students expressed the need to 
be hands-on during an OAE 
class. Attendance was a 
concern. When students did not 
attend, the dynamic of the 
group changed, and students did 
not get as much out of the 
experiences when they rejoined 
the group. Making attendance 
mandatory to pass will help 
ensure a positive experience for 
everyone.  

All assessments are now 
directly connected to an 
experience from within the 
class. Assignments that focused 
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assessments (PE 208): 
o Camping minimal

impact- 10 points
o 12 core

competencies- 10
points

o Packing a Backpack-
10 points

o Hiking assignment-
20 points

o Planning a Trip- 20
points

o Activity Leadership
20 points

o Community
Engagement project-
50 points

o Exams- 60 points
(20 points each
exam)

Ropes Course Exams 
o ABEE skills

assessment

on content only were 
eliminated.  

Course structure- PE 193- 
two Fridays and Saturdays 
with the remaining 
coursework done online.  

PE 208-14-week course 

Add an additional time to the 
end of the first Saturday for 
“challenge out” activities.  

Possible change from fall to 
spring for PE 193. 

Change PE 208 to a hybrid 
course to allow for a more 
intensive OAE experience. 

Students in PE 193 expressed 
that they enjoyed having a 
course that was time-intensive 
and at the beginning of the 
semester. This allowed them to 
learn about OAE in a low-
pressure environment where 
their primary focus. By the 
second half of the semester, 
students in PE 208 did not show 
up nearly which changed the 
experience for students that did 
show up to PE 208. PETE 
majors in PE 208 did report that 
other students not engaging in 
class took from there 
experience.  

Conclusion 
Nationally PETE majors report low self-efficacy for teaching OAE (Hovey et al., 2020; 
Sutherland et al., 2016; Sutherland & Legge, 2016). The research presented helps further identify 
what our PETE majors need to feel self-confident to teach OAE in their future careers. By 
adjusting both PE 193 and PE 208 through aligning the course structure, content, and learning 
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intentions, students will further help us serve our students and help solve the problem of physical 
education teachers having low confidence to teach OAE.  
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APPENDIX E: RECRUITMENT SCRIPT 

Recruitment Script 

To be read to the class as well as posted online on the course's Canvas homepage. 

Hello, my name is Chris Stratton. I am a graduate student at the University of North 
Carolina in the Kinesiology department and an academic staff member at the University of 
Wisconsin Oshkosh. I am inviting you to participate in my research because you have identified 
a physical education teacher education (PETE) major. My research is exploring PETE major's 
knowledge for teaching outdoor adventure education (OAE). Your participation in this research 
will help our university create more effective programming to allow PETE majors to have the 
confidence and knowledge to teach OAE when you become a teacher.  

This project includes interviews and focus groups. The total time commitment to 
participate will be approximately 30-90 minutes. Interview participants will be asked to 
participate in three interviews of three to four questions over the semester- 30 minutes total 
throughout the semester. Focus group participants will be asked to participate in one group 
interview near the end of the semester- 60-30 minutes near the end of the semester. Participants 
will only be invited to join in either interviews or focus groups, not both. Both interviews and 
focus groups will take place at a convenient time for you.  

This study is not connected to your grade in this course. You are not required to 
participate. If you have any questions, I can contact me at 920-915-4085, strattonc@uwosh.edu, 
or cjstratt@uncg.edu.  
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APPENDIX F: INTERVIEW GUIDE 

Thank you for your willingness to participate in an interview with me today! I appreciate 
you volunteering your time outside of your day to help me in my research. The purpose of 
today's interview is to get more details regarding your experiences with Outdoor Adventure 
Education (OAE). I am interested in gaining more information into your past experiences and 
current perspectives of OAE and your knowledge to one day teach OAE units or courses. The 
information that you provide me will be used to help complete my dissertation. All questions 
have been approved through the University of North Carolina Greensboro Institute Review 
Board. I will be recording the interview, having it transcribed, and sending it back to you so that 
you can clarify any of your responses and for approval. Once this is done, I will remove all 
personally identifying information and code the interview for thematic data. I could use quotes in 
my final dissertation or future research. There are no right or wrong answers; your responses will 
help our department continue improving their OAE curriculum in physical education 193 and 
208. This interview is about gaining your perspective. Please be honest in your response. The
interview should take no longer than half an hour.

Are there any questions or concerns you have? Are we set to begin? 
Phase 1 questions (beginning of the term) 
Tell me a bit of your knowledge base on OAE before taking this course. Did you have 

any previous formal or informal coursework in it? 
o Impact (R1)

§ Previous knowledge could come from personal experience,
PreK-12 education, camps, or other organization. 

What previous exposure do you have to the outdoors? 
o Impact (R1)

§ Gaining insights into students background in the outdoors will
help frame their perspective. 

How often do you participate in outdoor pursuits and adventure activities? 
o Impact (R1)

§ Continued inquiry into students current participation will help
determine how much they value OAE activities.  

What types of outdoor pursuits and adventure activities do you participate in on your 
own? 

o Impact (R1)
§ Gain greater insight into the OAE activities they may be

comfortable and knowledgeable about teaching. 
Phase 2 questions (middle of the term) 
How knowledgeable do you consider yourself to teach others OAE activities? 

o Impact (R1)
§ With baseline knowledge from some coursework, students

should have a gage on their confidence to teach OAE. 
Now that you have some foundational knowledge and background in OAE, how 

comfortable would you lead a group of people through the eight stages of the OAE experience? 
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o Impact (R1)
§ Considering students have 3-5 credits of OAE pedagogy, do you

feel this is enough for them to lead a PreK-12 class in it? 
Aside from learning how to teach OAE, you also participated in an OAE experience. Tell 

me about your experience.  
Has this experience taught you anything about inter and intrapersonal communication? 

o Perceive (R2)
§ Many people have not gone through a formal OAE process.

Learning how to teach the experience and go through it, students learn a 
lot about communication. Reflect on what the OAE process taught you 
about communication. 

Do you believe the physical activities presented in the OAE experience helped build 
community among your peers? 

o Perceive (R2)
§ Within your OAE course, you either there was either a field

experience or an overnight experience. What role did that play in building 
a community among you and your peers? Did the physical activities 
presented help build community? 

Phase 3 questions (end of the term) 
Would you pursue a job that required you to have the skills needed to teach OAE? 

o Impacts (R1)
§ Did this course make you excited about the potential of using

OAE in your future career? Do you feel prepared to answer questions 
regarding the OAE process if asked in a job interview? 

Expand on whether or not you plan on using anything from this course when you become 
a teacher. 

o Impact (R1)
§ Even if students are not assigned to teach OAE, it is possible to

use the concepts in other coursework. Do they feel comfortable to use this 
process in other physical education content areas? 

How do you feel the course (hybrid with an overnight experience versus a traditional 
lecturer with field experience) played a role in learning about OAE? 

o Perceive (R2)
§ Do you think the way the course material was presented

influenced the way you perceived OAE? 
Is there anything you would like to add regarding teaching/learning OAE, relationship 

building in OAE, or the community aspect of OAE? 
Thank you for your time. 
This will leave an opportunity for the participant to give any other information they feel 

may not have been asked to continue to improve on the courses. 
In addition to the question above, probing questions may be necessary to get more 

information from each participant. When needed, I will ask for examples or ask them to expand 
upon their response. I will also use Nonverbal language and rapport building throughout the 
interview to gain trust with the participant. 
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APPENDIX G: FOCUS GROUP GUIDE 

Thank you for your willingness to participate in a focus group with me today! I appreciate you 
volunteering your time outside of your day to help me in my research. The purpose of today's 
interview is to get more details regarding your experiences with Outdoor Adventure Education 
(OAE). I am interested in gaining more information into your past experiences and current 
perspectives of OAE and your knowledge to one day teach OAE units or courses. The 
information that you provide me will be used to help complete my dissertation. All questions 
have been approved through the University of North Carolina Greensboro Institute Review 
Board. I will be recording the focus group, having it transcribed, and sending it back to you so 
that you can clarify any of your responses and for approval. Once this is done, I will remove all 
personally identifying information and code the content for thematic data. I could use quotes in 
my final dissertation or future research. There are no right or wrong answers; your responses will 
help our department continue improving their OAE curriculum in physical education 193 and 
208. This focus group is about gaining your perspective. Please be honest in your response. The
interview should take no longer than an hour and a half.

Are there any questions or concerns you have? Are we set to begin? 
What are your perspectives of the OAE course you are enrolled in? 

o Perspectives (R3)
§ Consider opinions on lecture material, active learning

experiences, course format (hybrid or traditional), and assignments. 
What impacts does the course you are taking have on your knowledge for one day 

teaching OAE? 
o Impacts (R1)

§ Reflect on the process of adventure and their current confidence
levels. Seek understanding of their needs to have more confidence in 
teaching OAE. 

Do the supplemental assignments presented in class help you gain a greater 
understanding of the course content?  

o Perspectives (R3)
§ Seek for insights into helpful aspects of non-classroom activities

and how they influence their confidence level for teaching OAE. 
Based on your current confidence level, would you choose to apply for a job where you 

knew you needed to teach an OAE course?  
o Impacts of OAE (R1)

§ Did this course make you excited about the potential of using
OAE in your future career? Do you feel prepared to answer questions 
regarding the OAE process if asked in a job interview? 

Is there anything you would like to add regarding teaching/learning OAE, relationship 
building in OAE, or the community aspect of OAE? 

Thank you for your time. 
This will leave an opportunity for the participant to give any other information they feel 

may not have been asked to continue to improve on the courses. 
In addition to the question above, probing questions may be necessary to get more 

information from each participant. When needed, I will ask for examples or ask them to expand 
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upon their response. I will also use Nonverbal language and rapport building throughout the 
focus group to gain trust with the participants. 
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APPENDIX H: DATA THEMES 

Interview and Focus Group Themes 

Semi-structured Interviews and Focus Groups with OAE students: Categories, themes, 
subthemes, and definitions 

Category Themes and Definitions Subtheme 
Comfort (How 
students feel 
about one-day 
teaching OAE) 

Education- organized or structured activities in 
OAE 

PreK-12 Fun 

Confidence- a belief in a student’s ability to 
teach OAE in the future 
Exposure- participation in OAE activities in an 
unstructured setting 
Teaching- the ability to explain or demonstrate 
OAE skills 

Experience 
(What have 
students done 
that have 
shaped their 
perspective) 

Past experience- knowledge acquired in a 
previous event 

Formal 
experiences 

Informal 
experiences 

Field experience- knowledge gained while 
working with a group while teaching or 
facilitating an OAE experience 
Positive experience- participation in an OAE 
event that was enjoyable  

Systems for 
Support (What 
students need to 
feel more 
confident to one 
day teach OAE) 

Safety- The feeling of creating a program 
where there is little to minimal risk of students 
getting injured if protocols are followed 

Facilitation Repetition 

Peer support- having another teacher available 
to help when starting to teach OAE. 
Risk- situations that involve danger to students 

Course 
structure (How 
the course was 
set up to 
support their 
learning) 

Community- a group of people working toward 
similar goals 

Leadership Positive & 
Fun 

Timing- when class activities are being done 
Hands-on participation- active learning within 
the classroom 
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APPENDIX I: DATA COLLECTION INFORMATION 

Phy Ed 193- Adventure, Challenge, and Cooperative Activities in Physical Education 
Subject Interview Length 
PE 193_Student 2 20:28 (1,228 seconds) 
PE 193_Student 4 17:35 (1,055 seconds) 
PE 193_Student 5 7:58 (478 seconds) 
PE 193_Student 6 11:24 (684 seconds) 
PE 193_Student 7 17:38 (1,058 seconds) 
PE 193_Student 10 22:29 (1,349 seconds) 
PE 193_Student 11 21:45 (1,305 seconds) 
PE 193_Student 13 17:49 (1,020 seconds) 

Average Interview Time- 17:04 (1,022.13 seconds) 

Focus Group 193_Students 8, 12, 17 28:24 (1,404 seconds) 

Phy Ed 208- Effective Leadership in Adventure, Outdoor, and Recreation Education 

Subject Interview Length 
PE 208_Student 1 26:48 (1,608 seconds) 
PE 208_Student 2 23:15 (1,395 seconds) 
PE 208_Student 3 26:39 (1,599 seconds) 
PE 208_Student 7 15:57 (957 seconds) 

Average Interview Time- 23:16 (1,389.75 seconds) 

Focus Group 208_Students 4, 5, 6 25:46 (1,546 seconds) 

Average interview time between all subjects- 19:08 (1,144.67 seconds) 

Average focus group time between all subjects- 24:58 (1,475 seconds) 

Total interview and focus group data- 278.1 minutes (16,686 seconds) 

Recorded discussions with co-investigator- 61:58 minutes  

Unrecorded meetings with co-investigator- approximately 90 (starting in June and ending in December) 

Reflexivity Journal Entries (through November)- 9 (3,672 words) 



57 

APPENDIX J: ADDITIONAL QUOTES FROM INTERVIEWS AND FOCUS GROUPS 

Category Quotes 
Comfort Just being off-campus and these classes and getting that experience with a 

group of students that you might not know, it's just kind of uncomfortable, but 
then it makes you comfortable, and it provides more of a positive learning 
atmosphere.  

I mean, after this class I am a lot more comfortable doing so, I would just need 
a lot more brushing up though I would have to go through more courses and 
more training. (PE 208_Student 7 4:36) 

I really liked it because it was the first-ever class that I've taken in school that 
was on a weekend, which I didn't really mind, and I liked the way it was set 
up. It was weird that we were going to have to teach a group of students on the 
second day. I thought, oh my gosh, but it was fun, it was an eye-opening 
experience. And then we're all going camping the next week. It was just kind 
of crazy but also fun at the same time. I really liked it. (PE 193_Student 
4_7:05) 

But then once we got to the rock climbing, I think I was probably the most 
confident because none of them had that experience in high school, of the 
belay and climbing and all that. (PE 193_Student 1_3:15) 

I'm confident I could lead a group out because I've done a lot of hiking, I go 
hiking up a mountain all the time. I'm coming from Wausau (WI) and hiking 
and stuff so I'm comfortable in the outdoors. I mean, depending on the activity 
like rock climbing or going to the gym. I think for the most part, I think I'm 
confident just dependent on the activity. I just need more exposure for that. 
(PE 208_Focus Group_15:12) 

Experience  I think I would want more experience to feel competent teaching other people, 
but I think that the things that we did for 193 were a good starting point to start 
feeling comfortable, and a good springboard. I think you can tell if you're 
interested or not and then, since it is something, I'm interested in, I would want 
more practice more training, just to feel confident because, there are some 
safety components and everything and you are responsible for a lot of kids if 
you're teaching that. (PE 193_Student 5). 

The little warm-up activities that we did with them on the log, I was 
comfortable with that just because, for basketball in high school we had to do 
that same thing for a team bonding exercise and so I already knew when they 
said get on the log what they were going to end up doing. So, that I was 
comfortable with just because I did that in high school. (PE 193_Student 11) 
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It's just I need more exposure. And I don't think I have the knowledge, but I 
would love to be able to get there someday at that like to that point. I feel like I 
have a hard time. If I'm taking a group with me and we're going to go 
kayaking. I have the mindset that everybody just knows what they're doing. I 
have a hard time understanding they're not at the same level as I am with doing 
those activities. (Focus group 208_15:13) 

It just more so like opened my eye to it. Because at my school, it wasn't a 
thing. So, I didn't really know that a better education was like a part of 
physical education per se or just like that it was offered at some schools. So, I 
would be willing to teach it only because it's a special experience because I 
didn't get to do it in high school but like some other kids did. So, I thought that 
having that opportunity like other schools is kind of cool. (PE 193_Student 
4_13:20). 

Systems 
for 
Support 

After this class I am a lot more comfortable so, I would just need a lot more 
brushing up though I would have to go through more courses and more 
training. But after this class, I know the basics of tying rope or safety skills 
when processing high ropes courses, and just the mere basics, but it would be 
something that I'd be interested in doing one day, with a little bit more 
brushing up training and whatnot. (PE 193_Student 7). 

I think I'd be more comfortable if somebody was with me just for safety. (PE 
193_Student 2). 

I came from a school where there was no such thing as a ropes course. So, 
coming here, it was a lot simpler than what I thought it was going to be, but 
also a lot of preparation and making sure everything's safe and functional. (PE 
193_Focus Group).  

I don't think I would be 100% confident. The first initial stages I would 
definitely be way more confident than with the high ropes course. Holding 
back my confidence for sure because you're taking some of these life for my 
safety hands. So, I think that's what holds me back. (PE 193_Focus Group). 

I'm just I guess the biggest thing to me is the whole safety aspect of it, just 
because that's the first and foremost, key ingredient to a successful high ropes 
course or to say or any program that you're running adventure activity. (PE 
193_Student 7_6:12) 

Course 
structure 

So that was a lot of fun to learn about and I think like the actual field trips, 
made the experience a whole lot better. (PE 193_Focus Group). 

But then we also have to incorporate some activities that will make it 
enjoyable, because we're working with kindergarten and first graders. And 
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they're not always easy to keep on task. So, I think it's going pretty good. (PE 
208_Student 1) 

I feel like, when you learn stuff in the classroom, it's completely different when 
you actually are taking out some of the things into what you are doing. So, if I 
take certain activities that I do with Alex and I were to do those, with the kids it 
would be probably a little different because they're younger, so then I'd have to 
kind of like finick with it a little bit. But I just feel like it's more helpful to do 
both, like the in classroom and out of classroom experience, because you can 
actually see how you would run a classroom. And like, what stage you're kind 
of with. So, at first, I was completely shocked. But now since I've been doing 
it, I'm more comfortable. And it's more comfortable for me to know that.  I'm 
doing this now instead of just first day on the job kind of doing it. So right it's 
nice to kind of realize, Oh, hey, this is kind of how it works. Like this is the 
ropes. (PE 208_Student 2_14:14) 


