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RAINS, CLARICE ENSLEY. A Professional Profile of the
Associate Superintendent of Schools in North Carolina
in 1976-77. (1978) Directed by: Dr. Joseph E. Bryson.
Pp. 197.

The purpose of this study was to develop & professional
profile of the associate superintendent of schools in North
Carolina for the schéol year 1976;77. The characteristics
examined were ﬁhose that might generally be expected to
affect the leadership ability of the associate superin-
tendent. The general areas investigated were personal
characteristics; salary; professional experience; future
plans; membership in professional organizations; professional
preparation; professional responsibilities;‘and problems
that confront the associate superintendent.

A qguestionnaire was constructed and used as the primary
instrument for obtaining the data. Questionnaires were sent
to the fifty~-four associate superintendents listed in the

North Carolina Education Directory 1976-77 with one hundred

percent return. Information gained from the questionnaires
was tabulated to develop frequency tables and percentages
for the data included in the study.

This study revealed that the professional profile of
the assoclate superintendent of schools in North Carolina in
1976~-77 was one of a white, married male who had two child-
ren, was fifty years of age, came from a rural érea and from
a family that had five children. He started his career in

public education as &a secondary teacher of social studies




or science with coaching as an extracurricular duty. After
seven yeafs of teaching experience in North Carolina, at
the aé; of twenty-nine years, he entéréd the brincipalship.
Following ten years as a principal, hevéerved'four years &s
an assistant superintendent prior to receiving his appoint-
ment as an associate superintendent. The brimary cause of
his entering the associate superintendency was the desire
to progress professionally.

His annual state salary was $19,848 pilus $3,8L48 1local
supplement, $1,000 or a car for travel, and expenses to
professional meetings. A full-time secretary was also
provided. His current contract was for four years and his
future plans were to remain as an associate superintendent.
He l1iked his work and would definitely choose educational
administration as a career if he had it to do over.

The North Carclina associate superintendent held mem-~
berships in professional organizations such as the National
Education Association, North Carolina Association of Educa-
tors, Phi Delta Kappa, Superintendent's Division of NCAE,
American Assoclation of School Administrators, and North
Carolina Association of School Administrators.

He received his undergraduate degree from a state-
supported school in North Carolina and majored in social
studies or science. His graduate degree was obtained from

the University of North Carolina at Chapel Hill. It had

been five years since he was enrolled in a graduate cJlass.




He held an advanced certificate in educational administra-
tion.

ﬁe considered administration as the most important area
of his graduate study with curriculum and finance next in )
importance. He evaluated his graduate work as good but
expressed the need for more formal training in finance and
school law.

The North Carolina associate superintendent reported
curriculum development and personnel as his major Jjob
responsibilities. He made provision for the improvement of
instruction through in-service planning and curriculum
development. He had direct involvement with the board of
education in regularly scheduled board meetings. He was
concerned with the wide vafiety of duties he performed but
felt his job responsibilities should remain the same.

Curriculum, finance, maintenance, and school planning

were the major problem areas confronting the typical

associate superintendent in North Carolina.
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CHAPTER I

INTRODUCTION

One of the major trends in educational organization is
the expansion of the leadership team in the public school
unit. As school systems become larger and mare complex
they employ not only a superintendent but also numerous
subordinate administrators and specialists to whom the
chief school administrator can delegate certain functions
and to whom he can turn for advice. These subordinates
serve as a leadership team and are given a wide variety of
responsibilities and titles. There may be an associate
superintendent of instruction, associate superintendent of
personnel, assistant superintendent of business, assistant
superintendent of pupil personnel services, administrative
assistant to superintendent, finance officer, director of
elementary education, director of secoﬁdary education,
director of exceptional children, director of public
relations, director of health services, director of music,
director of media services, director of federal projects,
director of transportation, director of maintenance,
director of physical education, elementary supervisor,
secondary supervisor, primary supervisor, reading
coordinator, mathematics cénsultant, science consultant, or

foreign language consultant. New titles appear as new needs



emerge in the educational organization.

Duties of the positions vary according to local unit
needs, however, Morphet, Johns and Reller1 reported that all
administrative staff members, whatever the title, have cer-
tain common areas of behavior. These areas are: (1)
setting goals, (2) making policy, (3) determining roles,
(4) appraising effectiveness, (5) coordinating administra-
tive function and structures, (6) working with community
leaders to promote improvements in education, (7) using the
educational resources of‘the community, (8) involving
people, and (9) communicating.

The years aﬂead will probably continue to bring an
increase in consolidation of school districts and an in-
crease in relations with the state and federal governments.
This increase in size coupled with expanding relations with
state and federal governments will command an overall
increase in the total number of administrators and more
differentiation within the administrative staff. It is
already evident that the number of specialists added to

central office staffs has increased since World War 1I.

1 .

Edgar L. Morphet, Roe L. Johns, and Theodore L.
Reller, Educational Organization and Administration
(Englewood Cliffs, New Jersey: Prentice-Hall, Inec., 1967),
p. 1lhl.




In a study in New York State Griffiths, Clark, Wynn and
, 2
Iannaccone found there was a 100 percent increase in

supervisors during the period from 1948 to 1955 and an

inecrease of 200 percent in school business administrators

during the period from 1951 to 1955. They also stated:

We cannot expect the school administrator to
perform as an educational leader and still handle
all the complex administrative responsibilities
of a modern- school. As a line officer, he should
be a generalist. It is his function to perceive
the total educational experience of each child and
to act in the best interests of the child. In
this respect, the administrator can make his
greatest contribution to education through the
acquisition of a comgetent school staff which
functions as a tean.

Thi need for a staff was affirmed by Lane, Corwin and
Monahan when they declared that school systems have g
bureaucratic organization. Bureaucracy refers to a method
of organizing administrative functions, consisting of
specialization which creates a need for coordination that i§
achieved through a hierarchy of graded authority.

>
Morphet, Johns, and Reller also substantiated the need

2
Daniel E. Griffiths, David L. Clark, Richard D. Wynn,
and Lawrence Iannaccone, Organizing Schools for Effective

Education (Danville, Illinois: The Interstate Printers and
Publishers, Inc., 1962), p. 283.
3
Ibid., p. 285.
L

Willard R. Lane, Ronald G. Corwin, and William G.
Monahan, Foundations of Educational Administration, A Be-
havioral Analysis (New York, New York: The Macmillan Com~
pany, 1967), p. 183.

> ,

Edgar L. Morphet, Roe L. Johns, and Theodore L.

Reller, Educational Organization and Administration (Eng-
lewood Cliffs, New Jersey: Prentice-Hall, Inc., 1967), p.30L.




for increases in administrative staff when they pointed out
the growth in responsibilities and the larger size of local
systems resulting from consolidation of small districts and
the increase in }elations with state an@ federal govern-
ments. The superintendent's burdens are greatly reduced
and a more effective educational program can be developed
if these assistants are competent in their respective

fields and if they can work effectively as & team and with

other people.

The significance of the assistant superintendent was
expressed by Forest E. Conner, former Executive Secretary

of the American Association of School Administrators, when

he said:

Able school administrators who serve as assistants
are of inestimable worth to superintendents of
schools. Responsibilities of chief school executives
have become so complex and extensive that a corps
of top level assistants, to provide a wide variety
of specialized functions, is absolutely essential.
7
The North Carolina State Board of Education recognizes

the need to provide more effective leadership and allots
school administrative units positions to be used for assoc-

iate and assistant superintendents. The State Board

6
The American Association of School Administrators,
Profiles of the Administrative Team (Washington, D. C.,
1971), p. 6.
7

North Carolina State Board of Education, "Policies
and Regulations Governing the Allotment and Use of Assoc-
iate and Assistant Superintendents," (Mimeographed paper,
Raleigh, N. C., 1975), p. 1.




believes that an associate or assistant should be highly
qualified and capable of working well as a memher of an
administrative and supervisory te=sm. Within thé adminis-
trative hierarchy the local board may designate the pérson
next in line to the superintendent as the associate super-
intendent, provided such person has advanced certification
as an administrator. Thus, in North Carolina the associate
superintendent is the title given to the top level assistant
to the superintendent.

The contemporary second-echelon schoecl administrators
occupy a key position in effective school organization to
promote learning experiences for students in a complex
society. The diversity of duties, responsibilities, and
problems require the associate and assistant superinténdents

to be competent., well-trained professionals.
The Problem

The purpose of this.study was to develop a professional
profile of the associate superintendent of schools in the
state of North Carolina for the 1976-T7 school year and to
discover what comparisons existed among associate

superintendents according to enrollment of school districts.



Significance of the Study

Numerous studies related to the problems, responsi-~
bilities, and characteristics of school administrators,
ineluding superintendents, secondary principals, and
elementary principals, have been made. However, limited
information pertaining to associate and assistant super-
intendents is available.

This study provides superinteﬁdents and boards of
education informatioﬁ relative to the associate superin-~
tendent for use in developing job descriptions and selective
criteria. The data can also be utilized by colleges and
universities preparing school administrators in designing a
more relevant curriculum for potential associate super-
intendenﬁs. In addition, this study intends to clarify some
of the issues evolving from the complex nature of the
leadership team concept.

In this description and examination of asgociate
superintendents in North Carolina, special attention was
given to answere of the following questions:

1. What are the personal characteristics of the assoc-

iate superintendent of schools?

2. What are the salary benefits afforded the associate

superintendent of schools?

3. What is the professional experience of the assoc-

iate superintendent of schools?



4. What are iLhe future employment plans and expect-
ations of the associate superintendent of schools?

5. What professional organization memberships are held
by the associate superintendent of schools?

6. What is the professional preparation of the assoc-
iate superintendent of schools?

T. What are the professional responsibilities of the
assocliate superintendent of schools?

8. What provisions are made for improvement of in-
struction by the associate superintendent of
schools?

9. What is the extent of the involvement with the
board ofyeducation by the associate superintendent
of schools?

10. What are the major problem areas that confront the
associate superintendent of schools?

11. What are the Jjob satisfactions of the associate
superintendent of schools?

Scope of the Study

This investigation was limited to a study of associate
superintendents of schools in the state of North Carolina.
There were fifty-four associate superintendents in the
population eligiblg for investigation. The study was

limited to information that could be collected by the



gquestionnaire.

Definition of Terms

Associate Superintendent of Schools: The person

designated by an administrative unit as next in line to the
superintendent and in North Carolina is paid on a higher
salary scale than an assistant superintendent and must hold
an advanced administrator's certificate.

Small School District: An administrative unit with a

maximum enrollment of 4,999 students in grades K-12.

Medium School District: An administrative unit with an

enrollment range of 5,000-11,999 students in grades K-12,

Large School District: An administrative unit with an

enrollment of 12,000 or more students in grades K-12.
Organization of the Study

Chapter I served as an introduction to the study. It
presented background information, a statement of the problem,
the definition of terms, the scope and the significance of
the study.

Chapter ITI contained a review of the literature related
to the associate superintendent.

Chapter III described iﬁ detail the research procedures

used in the study.



Chapter IV presented the description and an analysis
of the data collected. Tables were used to facilitate
analysis. This chapter also summarized the professional
profile of the associate superintendent according to size
of school district.

Chapter V included the summary, conclusions, and re-
commendations as determined by the researcher, based upon

data collected.
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CHAPTER II

REVIEW OF RELATED LITERATURE

In reviewing the literature, there was generally no
specific delineation between the titles of assistant,
associate, or deputy superintendents. ©Fach title was at
times used to iﬁdicate the person next in line-to the chief
administrator or superintendent, however, the term assistant
was most commonly used. As school systems increased in size
and complexity, more than one assistant was needed and a
hierarchy of assistants emerged. Thus, titles, such as,
deputy and associate were added, but no specifiec rank was
definitely assigned any one of the titles. This study
deals with the associate superintendent, the highest
salaried assistant in North Carolina public school systems,
but for the general background information it must be

concerned with the assistant superintendency.

Background of Position

1
Knezevich 1related that assistant superintendents were

created as early as 1854 in New York. These positions were

1
Stephen J. Knezevich, Administration of Public
Education (New York: Harper and Row, Publishers, 1962),
p. 103. '
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established after the principalship and the superintendency
and were concerned with supervision and coordination of
instruction and advising principals and teachers. Early
assistant superintendents were rarely delegated much
authority and were associated with only the large city
school districts.

: 2
The National Education Association Research Bulletin

reported that only one large city had appointed an inter-
mediary superintendent prior to 1890. However, Paschal3 in
a doctoral dissertation stated that New York in 1855, San
Francisco in 1867, Chicago in 1869, Philadelphia in 1883,
and Providence in 1888 had appointed assistant superin-
tendenﬁs. In any case, it was found that one central
edministrator was not able to perform all the necessary
duties as school systems continued to increase in size and
complexity. Therefore, the appointment of assistant,
associate, and deputy superintendents led to delegation of

authority and responsibility for assistance in administering

the affairs of the districts. By 1920, 87 intermediary

2

Research Division of National Education Association,
National Education Association Research Bulletin, Vol. 4O,
No. I (Washington: National Education Association, 1962),
p. 2h.

3

Harland L. Paschal, "Training, Duties and Areas of
Service of Assistant Superintendents in Selected School
Digﬁricts," Dissertation Abstracts, 24:4513, No. 11, May,
1964,
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, | 4
officers were serving in 18 school districts.
5 : _
Wynn reported that unmistakable signs of the pro-
‘fessionalization of school administration began to appear at

the beginning of the twentjeth century. There was little

need for complex administrative teams until there were school

districts large enough t0o require the coordination of
6

activities. With the increase in central office staffs,
technical specialists with particular abilities were added
to handle the technical aspects of administration. System-
wide business responsibilities were delegated to specialists
in such areas as pufchasing, food service, transportation,
and maintenance freeing instructional leaders to focus on
classroom teaching and lea.rning.T

Walter D. Cocking8 stated that one of the major changes

in school administration during the late 1950's was the

acceptance of the administrative function as a team

L

Ibid.

5

D. Richard Wynn, Organization of Public Schools (New
York: The Center for Applied Research in Education, Inec.,

196h), p. 29.
6

Raymond E. Callahan, and H. Warren Button, "Histor-
ical Change of the Role of the Man in the Organization:
1865-1950," Behavioral Science and Educational Administra=
tion, ed. by Daniel E. Griffiths (Chicago: University of
Chicago Press, 196L4), p. T3.

T

American Association of School Administrators, Pro-
fessional Administrators for America's Schools, 38th Year-
book (Washington, D. C., 1960), p. 121.

8

Walter D. Cocking, "School Administration in the
50's", School Executive 79 (December, 1959): 38.
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enterprise rather than the task of one administrator.
School boards and the general public realized the need for
providing expert staff assistance to superintendents and
numerous assistant superintendents were appointed. Statis-
tics published by the United States Office of Education9 in
1970 estimated that there were some 13,000 assistant
superintendents in the nation. These statistics reflect

the rapid growth of the assistant superintendency as an

administrative position in recent years.
-Need for Positions

In any school system an adequate administrative staff
is a necessity. No one person can take care of all the
administrative details nor have the knowledge in all areas
that administration requires in a modern complex school
unit. The superintendent needs time to exercise general

direction and supervision of the school system and he must

10
have the assistance of highly competent specialists.
11
Campbell and Cunningham indicated that as schools
9

Office of Education, Digest of Educsational Statistics,
United States Department of Health, Education, and Welfare,
Publication No.OE T3-111-3, Washington, D. C., 1972.

10
Arthur F. Corey, The Unigque Role of the Superintend-
ent of Ychools (Washington, D. C.: National Education
Association, 1965), p. 19.
11
Roald F. Campbell, et al., The Organization and
Control of American Schools (Columbus,Ohio: Charles E. Merrill
Publishing Company, Columbus, 1970), p. 236.







