I The Woman's College of ;'

' “ The University of North Carolina |
| LIBRARY ‘

COLLEGE COLLECTION

i
|
|

Gift of
Daisy Jane Cuthbertson




THE EXCEPTIONAL CHILD IN THE ELEMENTARY SCHOOLS OF

NORTH CAROLINA
BY
DAISY JANE CUTHBERTSON
BACHELOR OF ARTS
NORTH CAROLINA COLLEGE FOR WOMEN

GREENSBORO, N, C.

SUBMITTED IN PARTIAL FULFILLMENT OF THE
REQUIREMENTS FOR THE DEGREE OF

MASTER OF ARTS

IN
EDUCATIOR
HORTH CAROLINA COLLEGE FOR WOMEN
JUNE, 1929




ACKIOVWLEDGUENT

The writer wishes to exprese her gratitude and

appreciation to those whose direction and guidance

have made possible the completion of this investiga-

tion,

To my adviser, Dr, A.P,Kephart, of the School of

Education, North Carolina College for Women, Oreens-

boro, N,C., for valuable suggestions and constructive

eriticism throughout the progress of this study,

To Superintendents, Principanle and Supervisors

of the Schoole of North Carolina for their willing co=-

operation in my undertaking,
To my Comrmittee, Professors John H, Cook, Dean of

the School of Educntion, and Dr, W,.S.Barney, Chairman

of the Graduate Committes, of the North Carolina College

for Women, Greensboro, N,C,, for sugzestions and sympa-

thetic encouragement,

February 19839 Daisy Jane Cuthbertson.




TABLE OF CONTENTS.

Page
The Booptional Child and Tests o« o ¢« ¢ ¢ ¢ o ¢ o |

The Exceptional Child o « o o« o ¢ o ¢ ¢ o o & + o 4

Qu‘.tmu. - - - L ] L - - o - -~ - - - - -~ - . .10

r‘b 1 e. . - L ] - L - . - . - - . . - . . - L - - L 11

conclu.lon' &l’hi DiSO‘GBSSvn.. B8 % e e B W 9. 13

Special Classes in the Charlotte Schools . ¢« ¢ « 17

c‘“. stmia‘ - - - - - . - L . - - . - L . - L - 30

R‘oommdat 1°n.. = - . - . - - - " - . . . L3 - . 35

B 1b1 1°8r.pm = L ” . - L - - - - L . - - L . L - 30




The Exceptional Child in the Elementary Schools
of North Carolina

The purpose of this study is to find out what has been

done in North Carolina for the exceptional child and to make

helpful suggestions.

Ihe Exceptional Child and Tests,

Herbert Hoover once said, ®"Our responeibility for ohil-

dren is based not alone on human aspirations, but also upon

the necessity to secure physical, mental and moral health
Every

and the economic and social progress of the nation,

ohild that is delinquent in body, education, or character

is a charge upon the whole community, as a whole, and a men~

The children are the army with

ace to the community itself,

which we march to progress.”

Children whose school progress is puzzling, whose per-

sonalities manifest traites that give cause Tor concern, are

Whatever the type of difficulty,

to be found in every school,

the past few years have seen a very eignificant change in
Of ten it

the attitude toward the many problems of childhood,

is found that the problems are due to unsuspected factors for

which the home, the school, or neighborhood influences, rather

than the ohild himself, are responsible,

Mental tests have been developed for the purpose of meas—

uring ®general intelligence®.



Paychological auth rities are not unanimous upon the
technical interpretation of the term "general inteliigence®;
but all agree that it should designate the inborn capacity
to adapt one's self to new situations in life, This is very
closely related to the ability to learn, Binet says, "It
seems to us that there is a fundamental faculty, the altera-
tion or the lack of which is of the utmost importance for
practical 1life., Thie faculty ie judgment, otherwise ocalled
zood sense, practical sense, initiative, the faculty of
adapting one's self to circumstances, To judge well, to
comprehend well, to reason well, --these are the essential
activities of intelligence.®

Those who are most familiar with the use of teats are
usually conscious of their limitations, and it is only as
such limitations are recognized and understood that the
greateat value of the tests will be realized,

1, The mental test does not enoble us to stamp the
child once for all as ranking exactly thus or a0 in
brightness.

2. The mental test is not a measure of what the child
has accomplished in his school work, but what he 1is
able to accomplish under favorable conditiona,

3. The mental test is not a test of special talents or
abilities,

4, The mental teat is not the means to diacover the vo-

eation for which a child is best suited,




5. The mental test 1s not the sole eriterion to be

used in the clageification of children in school,

There are gyo types of mental tests available for the
neasurement of general intelligence; individual tests and
group tests, An individual test can be given $o but one
person at a time; a group test can bLe given $0 an entire
elass together,

The recult of an individual test is expreesed in
terme of mental nge (M,A,) and intelligence quotiemt (I.Q),
while that of a group test takes the form of a score of
the total number of points earned. This score can be
translated into school grade or mental age equivalent,

The best known of the individual tests is the Stane
ford Revision of the Biret-Simon Test.

Such intelligence tests have demonstrated the great
extent of individunl differences, which must be oconsidered
in the framing of curricula nnd methods, in the classifi-
cation of children for instruction, and in their educa-
ti-nal and vocational guidance,

The present grading system in the schools arcse from
the recognition of the fact that clagsification of the pu~
pils according to ability promotes economy and eff iciency,

8chool adminietrative practice in the United Ssates
has set up grade standards of aghievement which, notwithe
standing a certalin amount of variability intentionally gle

lowed for, are supposed to represent & fair degree of




uniformity throughout the country, or at least throughout
the schools of a given city, state or county. The standarde
ized achievement tests have shown that such uniformity does
not exist, Intelligence tests have shown that his condition
ie really due to differences in raw material with ~hich dif-

ferant schools have to work,

Ihe Exegptionnl Child,

The mental or intellisence teat is only on2 factor in
determining the proper adjustment of the child, Ths result
of the test may point in one direction; the teachar's judge
ment may indicate another course of action; the child's phy=-
sical and social hisSery may sugzest another line, All nmust
be considered in angwerinz the gueetion, "What is best for
this individual ¢h114?® Only when that question is answared
carefully, conscientiously, and sympathetically, in view of
the needs of the ohild and of the possibilitiss for adjust=
ment that are 2t hand, can & mental testing progran be =ald
to function properly in = schocl system,

Terman says, *ldeally, provision should be made for five

groups of ohildrent the very superior, the superior, the aver=

age, the inferlor, and the very inferior.®* We may refer to

these as classes Tor the "gifted®, “bright*, "average®, “"slow®,

and "special® pupile. For each of these groups there should

be a separate track and a specialiged currigulum, In general,

the percentage she should be cared for in the variocus groups

would range somevhat as followss




Gifted, 1 to 3 porcent,
Brigzht, 10 to 20 porceant,
Average, 54 to 78 percent,
8low, 10 to 20 percgent.
Specinl, 1 to 3 percent,

For these varylng groups, the working out of a dif-
ferentiated course of study, as regards content and method,
is one of the urgent needs in education today, It is eaay
enouzh to0 say that courses for the "bright® and "gifted®
ghould te Yenriched® and that those for the slow pupils
ghould be reduced to "minimum essentials®, Just whnat kind
of enrichment is most desirable for the former, and what
winimum essentials are for the latter, are questions which
cannot be answered satisfactorily today,

For the bright, averare, and slow groups, the reorgani-
zation should hinge primsrily upon differentiated curriculum
content and methods rather than time adjustments. The large
mejority of these should complete their work in the same num-
ber of years,

¥e wish to make a study of provisions for the "gifted®
and the "special® groups whom we term exceptional,

The problem of retardation has received much attention,
because backwardness in school becomes such a vital matter,
%hen iz a child retarded? Every child who begins school at

the legal nge of six years »nd is promoted regularly with

its clags is normal; every child who is two or =ore years
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behind t¢the grade it should be in for its age is retarded
or backwanrd,

Backward children may be divided into two clanses:
those temporarily baokward and those permanently back-
ward, The firet includes all those children retarded on
accognt of removablae defects, the s cond includes all
that growing army of unfortunate children whose dafects
are deeply seated within their very being beyond the pre=~
sent philosophy of man teo mmderstand,

Profecsor Thorndike undertook experiments with groups
of school children of high and of low initial ability to
determine whether equal orportunity or equal special train-
ing would produce an equalizing effect in essily alternble
traits such as rapidity in addition, Without excertion he
found at the end of guch experiments, although both groups
hed improved, the superior individuals veme farther ahsad
than ever; that equality of oprortunity snd training had
ridenied rother than narrowed the gap between the two clase~-
CEN

It is an establighed faot that not far from two pere
cent of the childrem enrolled in our schools have a zrade
of intelligence which will never develop beyond Lhe level
that is normal for the child of eleven or twelve yenrs, In
order to reach that level, such children need special in-

struction, and some school systeme include classea to which

are sent those pupils not capable of learning through the

Vo amarsay
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methods used in the training of normal children,
Since the need for better classiication in the
firet grade 1is so gerious, and since the mental teet
has proved so helpful in classifiocation according %o
ability, we conclude that the place to begin testing
for classifiention is at school entrance, before the
slow and backward children have an opportunity to be-

come discouraged,

Hore than 50 percent of the failures in the grades
is attributed to the fact that the child is asked to do
wvork beyond ite oapacity. It has been the experience
of teachers in charge of special limited classes, wuere
pupils of similar mental ability are grouped together,
that these pupils behave better, work better, and accou=
plish more than they did under the former classification
with regular grade pupils,

Sohools for backward children ordinarily do not
draw from classes below the third grads, or until the
child hag been in school three years. By this time the
dull or backward child is alwost a lost cause,

The Royal Commigeion of the Royal College of Physi=-
cians o London gives us three degress of mental defeot--
idiooy, imbecility, and feeblemindedness. i

1, The feedble-minded person, the highast of

theee three grades, is defined as "one who is capable of




earaning = living under favoradble circuretan-
ces, but ie incapoble, from nventsl defect ex-
ieting froe birth, or frow early age (=) of
competing on equal terms with his nornsl fale
lowe, (b) or mannging hisself and his affairs
with ordinary prudence.®

2+ The indbecile ic defined ne "incapnble of

earning his own living, but able to gusrd

hirself sgainct comnwon physicanl dangers.®
o 7 <

L)
-

The idiot 1z defined as "unable to guard hime=
gelf sgainst common phyeicel dangers.®

The feeble=ninded children are incapable of receiving
proper benefit from the instruction in the ordin-ry publie
elementary echools, but are capnble of receoiving benefit
in srecial classos,

The committee on classification of the American Asso-
cintion for the atudy of the feable-nminded applied the term
of feeble-minded to all degrees of mental defect, and di-
vided the feecble~minded into tixrse clusses,

1. "ldiotst Those so deeply defective that their
mental development does not exceed thut of a
nornal child of about two years.®

3.%Imbecilest thosme whose mental development

does not exceed :hat of & normal child of about

seven years,®




3. "Morons: Those whose mental development is
above that of an imbecile but does not exe
ceed that of a child of about twelve years,®
The moron signifies a person conspicuocusly

lacking in judgment and good sense,

The questionnaire which follows was sent out to all
City Superintendents and Rural School Supervisors in North
Carolina, An examination of those which were returned re-
vealed that there are twelve school systems having special
or ungraded classes for backward children, These are: Ashe-
ville, Burlington, Charlotte, Durham, Goldsboro, Gastonia,
High Point, Lexington, Raleigh, Roanocke Rapids, Salisbury,
and Winston S8alem, Eighteen additional schools divide their
grades into sections according to mental tests,

We find that the only provisions made for the specially
gifted child are to place him in the highest section of the
grade, or to allow him to skip from one half to a year's
work. In a few instances the work is so arranged as to ale-

low these gifted children to do three years work in two

years,
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In order that pertinent information may be gathered

you are requested to answer the following questions and

return this sheet to Miss Daisy Cuthbertson, 15 Ransom
Place, Charlotte, N,C.

1,

3.

6.
7.

e

9

Questionnaire.

Does your school make provisions for exceptional chile
drent
Do you have special classes forg

a. Very superior or gifted childrent

b. Very inferior or backward childrent

c. Defective childrent

d. How many years have you been making this special

provision for exceptional childrent

How are pupils selected for epecial classest?
What equirment have you for gpecial classes?
How many pupils do you have per teacher for the gpecial
classes?t
Do you have teachers trained for special class work?
Where was that training secured?
What are the specific objectives of your work with ex-
ceptional childrent
What is your basls of classification of pupile in gen=-

erall

10, ‘Do you give group intelligence testsl

a, What kind?
b, How of tenl
¢. What grades?

11, Do you give individual intelligence tests?

————

a. When are they givent
b, What kind?
¢. In what grades?

————




12, Do you give achievement tests?
b. How oftent
¢. In what grades?

13, By whom are these tests civen?
14, Are children given physical examinations?

a. By whom?
b, How oftent

15, What is the percsentage of retardation in your schooll

16, What is the percentage of underage by gradest
17. What is the percentage of overage by graiest

18, Do you have mid-year promotions?

The returns from this questionnaire are listed below,

JABLES

Number schools replying to questionnaire

Nurber schools making some provision for exception-
children~-A, B, and C sections.

Bumber schools having special classes.

How long hae North Carolina had specinl classesi

Size of special classes in North Carolina.

Number of schools giving group intelligence testes.

Number of schools giving individual intelligence
tests.

Number of schools giving achievement tests.

Number of schools having mid-year promotions.

Nunber of schoole having physical examinations.

56

21
13

15
29

21
14
32

years

to 35




Nusber of schools having trained teachers for special

classes. 8

Vhere was this training secured:

v1n°m. n.'.

Columbia University.

Peabody, Nashville, Tenn,

University of Pennsylvania.

Dr.Davenports' School of Eugeniocs, Cold Springs
Harbvor, N.Y. .

Hethods of selecting casest

(a) Teacherts judgment.
(b) Achievement test.
(¢) Principalte approval,

(d) Stanford or Herring Revision of Benet-Simon
individual test,

Nature of equipment in North Carolina,

Tables and chairs.
Looms, wood=working tools,

Basketry, sewing, cooking, painting easels, viotrolas,
orchestra.

Special grade library, form boards,

Silent reading material, number cards.

Crayons, clay, scissors, bulletin boards, games and
puzzles,




Conclusions and Discussions,

The gifted child is perhaps the most neglected of
any of our children, Special classes for these children
are of very great importance, for the reason that these
children are likely to be leaders in socliety, and there-
fore should have a nmore advanced training than those who
can be trained merely for self-support,

Thus far there seem to be no special classes in
North Carolina for gifted children, In the schools hav-
ing special classes, these seem to be planned almost en-
tirely for the backward children. In a few instances,
we find restorative classes, which help the children %o
zet ready to return to the regular grades, (%

Special classes have been in operation in North Caro-
1ina for about cight years, Some little attention was
given to this kind of work in the regular grades for sev-
eral years before these classes were started,

In the schools which have special classes, the chil-
dren entering first grade are given the Detroit first
grade intelligence group test, or the Pintner-Cunningham
group test, for classification into the fast, average and
slow sections. When a child becomes a misfit in these

clagses he is given achievement tests. If these, with

the judgment of the teacher and the principal, show that




he is in need of special attention, then he is ziven
the individual intelligence test, usually the St nford
Revision of the Binet-Simon test. If this test shows
that he 1s greatly retarded, he is placed in a special
class., He 1s given a very thorough physical examina-
tion and the defects found are remedied, whenever pos=
sible., Hie family history and home conditions are
studied, in an effort to know the child better, and
thus vte of greater help to him,

The clagsrooms for these special classes wvary as
to their equipment, Some have almost none, others have
tables, chairs, easels, form-boards, looms, saws, hammers
and other shop equipment, home-making equipment, special
room library, basketry, sewing, ocooking, painting, weav-
ing, clay, printing press, silentereading material, num=-
ber cards, plano, victrolas, orchestral instruments, games
and puzzles,

The size of these classes in North Carolina vary
from ten to twenty-five, but in most cases ths lideal num=-
ber is considered fifteen. This is about as many backward
or defective children as can be handled in one classroom
by one teacher,

Teachers selected for thias work are those who are

interested in it and who have had several years of success=-

ful teaching experience, and some epecial $raining. Some




of the teachers in thie work have been trained at Vine-
land, N.J.; Peabody College, Nashville, Tenn.; Columbia
University, New York City; Notra Dame, Md.; University
of New York, New York City; University of Penn.,, Phila=-
delphia, Pa.; and Dr.Davenport's School of Eugeniocs,
Cold Spring Harbor, N,Y.

The outlook for special class work in North Caro-
lina is bright, for many of our superintendents and
teachers are interested and are seeing the need. Almost
gvery year new classes are added,

Teachere are preparing themselves for this special
work and within a few yeare it should be possible for all
children needing individual instruction, to have it pro=
vided for them in their own schools,

When the school can provide a trained psychologist
for testing and classifying, and specially trained teachers
for this work we may expect better and more worthwhile re-
sults,

In the schools of North Carolina and elgewhere the
policy seems to be to keep the child in the slow section
of a regular grade for two years or more. Then, if the
child is unable to do the work of the regular grade, he

is given the Binet-Simon Test, usually tha Stanford Re-

vision, and a more thorough physical examination., If the

results of these agree with the judgment of the teacher,




the child ie ther ploced in the specind class,

Most of the first grade children are given a growp

intelligence test when they enter school, and are classi=-
fied into fest, average, and slow groups., A child whose
mental age rangee below six, is not sufficiently developed
entally to undertake first gradé work, He shouls be giv-
en & phyeical examinaticn at once, and all physicel de-
focts revied ng scon asg poseible, If thie child could be
placed in & pre-primayy or pree-reading group and kept there
until he 1e¢ egix veasrs cld mentzlly, he would be happier and
we would have fewer failures, Thi  preeprimery grade shonld
corbine sore kindergarten -nd primary principles, and
help each child to learn to live with other pasople,

The report which follows indicntes what is being
in one city in the state snd may bs helpful to others

need suech Anformation,




The need for special or ungraded classes in the
Charlotte City Schools caused them to be formed, The
grade teachers realized that there was something worth-
while latent in every school child, and that this child
rust be assisted in bringing this talent into service,
The work in these classes is fitted to the needs of the
child, Perfect freedom is allowed each pupil. If he
prefers to work standing, he stands. The children found
in these classes are the misfits of the regular grades.
They are the children most commonly misunderstood in the
school because they cannot do history, geography, English,
or some other regular grade study well enough to pass
them in a regular grade examinatiom,

In the special classes they are given the opportu-
nity to do the thinge they like best and are most suited
to do. They are given as much academic work as they are
capable of @oing, but their best work is found in the
field of mechanical and industrial efforts.

The rooms selected for these olasses are bright and

cheerful, and are equipred with tables and chairs. Tools

of various kinds are found to occupy and develop energies,
otherwise often misspens. Other equipment consists of

easels for painting, looms, form-boards, printing-press,




special room library, basketry, clay, sewing méterials,

cooking, silent reading material, number work cards,
victrolas, orchestral instruments, games and puzzles,

In this system there are now fourteen special
classes for the educationally handicapped children for
whites and one for colored,

There are three types included:

1, Orthogenic Backward: For children mentally
or educationally handicappred to such an ex-
tent as to render doubtful their ability to
progress in regular grades,

Orthogenic Disciplinary: For children pre-
senting serious behavior pro lems who can-
not conform socinlly in regular classes.
Orthogenic Restoration: For childrem who
are educationally retarded, but who may,
under special instruction, be expected to
return to regular classes. The children
in this class are of normal capacity, but
because of illness, a late start in school,
lanzuage difficulty, or some other circum-
stances, are seriously retarded in their
school work,

An average attendance of eighteen is required in

these classes.




Admission of a child to these olasses is made on

the recommendation of the teacher and the principal

following achievement tests, Next, he is given the

Stanford Revision of the Binet~Simon tests., If this
shows that he should be put in the special class, he
is placed there,

The academic work offered in these classes con-
sists usually of reading, writing, spelling, language
and number work,=--all of these dealt out according
to the needs of the individual pupil,

The aim is to train the child to lif®e a full
and happy life sad to fit him to toke his place in
pociety and shor himeelf the best citiszen of which he

is capable,




Sage Studles,

Case number one: Mental age nine. Chronological age
fifteen, one of four children who are boys.

Entered first grade at age of seven years and spent
two years in each of the first four grades. Aenemic., Has
no appetite. He is not at all dependable. Can not do
brain work, but works fairly well with his hands and likes
to draw, which is his best work, Conduct and work very
poor,

After leaving school drifted from one job to another,
but just before he was twenty went to consult his former
teacher about joining the navy., She advised him to join
at once., This he did and reports that he is enjoying life

in the navy,

Case number twoi

Entered first grade at the age of seven years, Seems
to have done good work in first grade but spent tWo years
each in grades two and three, and three years in grade
four. This boy spent two years in the Ungarded or Special
Class and could read and write with only third grade ability
when he dropped out of sohool, When he entered this grade
he did not kmow how to play a fair gaze, but after inten-

sive training his improvement was gsuch that his teacher

said o him, "quick tempered, but honest and upright in his

dealings®,




This boy is now a grown man, has held a flagman's
job for four years, giving perfect satlsfaction. He 1s
loud in his praises of what the svecial class has done

for him,

Case number threes

Girl entered first grade at age of six years, re-
peated in grades one, three and four, Remained in spe=
cial or ungraded clase for two years, When she reached
the age of fourteen years, her mother took her out of
school and put her to work in a film exchange where she
earned promotions and has held the job for several years,
She had an alwmost unzovernable temper which she learned
to control fairly well while she was in the special class,.

She worke well with her hands and is & handy little
honse-mother, She has now been married more than a year,

but continues to hold her job and does light housekeep ing.

Case number fourst

Thi: boy entered the ungraded or special class on ao-
count of inabilisy to conform tO© gchool rules., The out~
lock for him at firet seemed very unfavorable., His ex-

treme fluctuations of attentiom, apounting many times 10O

an apparent unconsciousnass, his inability in any kind of

independent reasoning; his lack of self-reliance, his poor
retentiveness, all combined, made & gorewhat ghoomy pioture,

He revained in this class for three years and improved




wonderfully, After this he was returned to the regular

grades, and has made his grade for three successive years,

Case number five:

Entered first grade ot age of five yeara, Mental age
ten, chromological age eleven, Never repeated a grade un=
.41 the fifth, VWork in sochool wedium, lackingz in applica~-
tion, Entered thie class besausge of zlowness in reading,
He worked very eslowly in whatever work he did. After one
year in thie class in sixth grade, ha attended Junior High
and completed this work, He had to take this work alowly

on account of trouble with his eyes,

Cace number sixg

This boy -ntered school at the age of six years, and
114 not repeat any grades, He was referred to this class
because of disciplinary traits., He was unable to get along
+4th his work and to adjust himaelf to the teachers' plans,
He was rather silent but anxious to please nnd eager for
popularity, His feelings were easily hurt and a rebuke
threw him into an emotional state expressed by violent
weeping, if he could get a hiding place. A word of com=
mendation usually restored his customary good spirits. He
was decidedly lacking in executive ability., He was al-
lowed to re-enter the regular grades after 3ix nonths in

the special oclass and i- doing well,




Case number seven:

This boy was placed in the special or ungraded class
because of "overageness® for the fifth grade, He did not
mix well with the boys of his group but held himself aloof
from them, He had a pleasing personality and personal at-
tractiveness rather unusual, A frank, winning smile, ocalm,
composed, selfsuffigient--made a person feel that he was
more oapable than he was, when put to the tess.

Entered first grade at the age of six, spent three
years in this grade., Seems to have moved on slowly in the
other grades. His response is slow in everything, especial=
ly lacking in initiative, alertness, comprehension and plane-
ning,. He reads passably well, but has no retnetion, There~-
fore he gets nothing out of reading,

Judging from tests ziven him, he reached his minimum
growth in mentality at about eight years, and since that
time has Veen becoming more and more retarded, When he
oould no longer benefit by staying in school, he was ad-
vised to go to work regularly at a shop where he had been
work ing after school hours, His teacher asked him to re-
port to her each week as to how he was getting along., He
did this for nineteen out of twenty-three weeks,

He got into the wrong company, was found guilty of

housebreaking, He was sentenced to an indefinite term at

Jackson Training School, but remained only one year. The




superintendent said, "he was a model fellow and had
sufficient training before going there to keep him
striaght®", He was paroled on good behavior more than
two years ago, and has been working for the same com=
pany ever since., His father died a short time ago and
he seemed to realize something of his responsibility.
He said, "I am going to go straight and help my mother

educnte my younger brothers®,




)

Recommendations,

Teachers of special classes should get all possible
techniocal training for this line of work, Experience is
very necegsary, but this should be followed by special
oourses in the field of child study, genetic peychology,
psychology of the abmormal child, and mental testing.

Teachers also need special training in methode and teach=-

ing devices, in manual arts, simple industrial activities,
and in disecipline,

A special class teacher needs, in addition to those
personal qualities desirable in any teacher, sympathy,
understandiing, patience, faith, and equanimity. 8She needs
special social qualities, because she must meet the par-
ents both at school and at home; she must receive visitors,
since a good special class is the pride of a progressive
gchool system, and she must maintain those contacts with
her professional colleagues which are necessary to a con-
tinuance and expansion of the work,

The teacher needs to be impressed that it is her job
to prove to the public that the special class fills a need
in all schools, 8he must also know that it is her task to
teach that child all the academic work he is carable of
using, supplementing it with haniwork,

Health education must be given an important place in
helping to make the child a self-supporting citizen. This




should be a vitally interesting part of each day's work,
and should be stressed in games and projects. It should
include health inspection, classroom weighing, chest ex-
aneion measuremente, posture work, physical eduecation,
the elementary hygiene of eating, bathing, care of the
eyes and of the teeth, safety~first work, a few simple
facts in first ald, and some work in home-making and care

of the children.

Mentally retarded children should be trained in a
variety of worthwhile waye of using ledsure time, both
outdoors and indoors., v The teacher should be able to teach
these children to appreciate the music of the great mas-
ters, to know and recognisze great pictures and pleces of
statuary, and to enjoy the world's best literature and
plays.

The school should employ a trained psychologist to
test all the children and thus select all needing to be
in special classes,

The temcher should beek to find out the oauses of
the backwardness of her children by questions covering:

(1) Pedagogical history.

(2) Life history, giving an account of social
capacities, such as work and play, indi-
vidual oapacities; such as eelf-help, mor-
al oharacter, diseases, past and present,

infancy and birth-conditions,




(2) Family history, dwelling on the mental

diseases of parents, grandparents, broth=

ers and sisters.

The backwird child should be tauzht:

(1)
(2)
(2)
(4)
(5)
(8)
(7)
(8)
(2)
(10)

(11)

(12)

Citizenship.

Language.

Health Education and Physieal Training,
Music.

Nature Study.

Hand Work,

Social Studies,

Sewing and Cooking.

Housekeeping.

Pre-Primer work for those who are ready
for it.

Reading, as much as they are capable of
doing.

Arithmetic--counting and combinations,

addition and subtraction, weizhts and

measures,

In regard to the gifted child in special classes, he

should be given

the opportunity to work to the maximum of

his capacity, to develop habits of industry and mental

alertness, and to make the most of his abilities and tal-

ents. These classes should give the child an opportunity

3
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for all forms of coreative work==the writing of plays,
stories, and poems, They should develop in him a scien-
tific attitude toward his own progress and a scientific
method of attacking problems.

These classes should save time for the child and
should give definite training in leaderehip through the
voluntary assumption, on the part of the child, of res=

poneibility for the succeseful culnination of school pro=

jects, and thus help him to take his place as a leader in
socliety,

Some advantages in placing children in epecial
classes ares

1. If placed early they are saved from wasting
time,.

2., As little children they enlist the sympathy
and affection of the teachers of the deaprt-
ment more readily than when they are older,

3. Early assignment to special classes is a
protection of the child's dispoeition,

4, They are placed with children working at
about their own level,

5, They do not get 20 discouraged as in a

regular grade,

8. They get the satisfaction of a job well done,




7. They are given a chance to develop any

talent they may have,

8. Special classes should eliminate the ree
peaters in the grades, and thus save money
for the school board, though this is insig-
nificant as compared to doing the best thing

for the child,

*The schools of a demooracy are organized to provide

an opportunity for indivicual growth and éevelopment to

the end that each may live a happy and productive life."
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