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WICKER, LESLIE CLEVELA'iD. Racial Awareness and Racial 
Identification among American Indian Children as Influenced 
by Native-American Power Ideology and Self-Concept. (1977) 
Directed by: Dr. J. Allen Watson. Pp. 116. 

The purpose of this study was to investigate the rela-

tionship between racial awareness and racial identification 

of American Indian children with exposure to the American 

Indian movement and self-concept. The sample for the study 

consisted of 45 American Indian children randomly selected 

from the Pembroke Elementary School in Pembroke, North 

Carolina, who represented Indian children exposed to a 

strong native-American movement, and 45 American Indian 

children randomly selected from the North Carolina counties 

of Guilford, Sampson, and Richmond, who represented children 

nat exposed to a strong native-AmericRn movement. The grade 

levels of the subjects were kindergarten, second, and fourth 

grade. 

The first hypothesis stated that there is a significant 

relationship between exposure to a strong native-American 

movement ana racial awareness. This hypothesis was not 

supported. It was found that 91 percent of the subjects 

were racially aware of differences between Indians and 

Caucasians. Hypothesis two stated that there is a signifi-

cant relationship between exposure to a strong native-

American movement and the frequency with which Indian chil

dren· identify with their own race. The data did not support 

this expectation since a majority (55%) from each group 



preferred Indian to Caucasian. The third hypothesis stated 

that there is no difference between grade levels of Indian 

children and the frequency with which they identify with 

their own race. The data indicated significant differences 

between grade level and racial identification. The fourth 

hypothesis stated that Indian children who ident~.fy with 

their own race would have higher self-concepts than those 

who identify with Caucasians. This hypothesis was not 

upheld by the investigation. There was no significant dif

ference in self-concept scores of Indian children who iden

tified with Indians and those who identified with Caucasians. 

Four major conclusions were drawn from the analysis of 

the data: (1) Indian children, as other minority children, 

become awara of race at an early age regardless of their 

exposure to a strong native-American movement. (2) Indian 

children from areas in which there is a strong native

American movement show no greater racial iGentification with 

Indians than Indian children not exposed to such a movement. 

However, the majority of Indian children show racial prefer

ence for their own race. (3) As age or grade level of 

Indian children is raised, identification with or preference 

for the Indian race increases. This is supportive of the 

literature of racial preference for other minority groups. 

(4) There is no relationship between racial identification 

and self-concept among Indian children. Those who identify 



with the Indian race have no higher self-concepts than those 

who identify with the Caucasian. 



ACKNOWLEDGMENTS 

Appreciation is expressed to the 180 Indian and 

Caucasian children who participate.d in the pilot study, the 

formal investigation, and other research related to the 

investigation. Special appreciation is given to Mr. A. 

Bruce Jones, Director of the North Carolina Commission of 

Indian Affairs, for his assistance and direction. The author 

is indebted to the North Carolina Commission of Indian 

Affairs and to the Lumbee Regional Development Association 

for their interest in the research project and for the 

assistance and support given by their staff members during 

the course of the study. 

Appreciation is expressed to the following who served 

as interviewers in the procurement of the data: Ferrell 

Carter, Pat Cavan, Ed Chavis, Jill Graham, Joyce Hildreth, 

Sandra Hunt, Myrna Strickland, and Phyllis Wicker. The 

author is grateful to the various school officials whose 

cooperation was necessary for the study. Acknowledgment is 

given to Mr. James Dial, principal of the Pembroke Elemen

tary School for his cooperation since half of the sample was 

taken from his school. Acknowledgment is made for the 

cooperation of Mr. Purnell Sweet, Superintendent of Robeson 

County Schools and to ~w. I. J. Wicker, Superintendent of 

the Red Springs City Schools. 

iii 



Appreciation is given to members of the advisory com

mittee, Dr. Mary Elizabeth Keister, Dr. E. M. Rallings, 

Dr. Dennis K. Orthner, Dr. Rebecca Smith, and to the 

chairperson, Dr. J. Allen Watson, for their interest and 

guidance. 

Special appreciation is given to Dr. Vira Kivett for 

her support and assistance throughout the course of study. 

Dr. Kivett's words of personal encouragement have been 

invaluable. 

Appreciation is expressed to Mr. Sample Huffine for 

his art work in preparing the drawings used for the inves

tigation and to Mrs. Maxine Blackwood in the final prepara

tion of the dissertation manuscript. 

Finally, the author is most grateful to his wife, 

Phyllis, and sons, Robin and Dale, for their support and 

understanding during the entire course of graduate study. 

iv 



TABLE OF CONTENTS 

CHAPTER 

I. INTRODUCTION ••••• 

Conceptual Framework 
The Problem. • • • • 
Hypotheses • • • • • 
Importance of the Study. 
Assumptions and Limitations. 

Assumptions. . • . 
Limitations . .... 

Definition of Terms . . 

II. REVIEW OF THE LITERATURE 

Racial Awareness . . • 
Racial ·Identification. 
Exposure to Racial Power Movements 
Grade Level as a Research Variable 
Self-Concept • • • • 
Summary ••••••• 

III. METHOD AND PROCEDURES. 

Pilot Stu~y ••••• 
The Study •••••• 
Subjects • • • • • • 
Research Instruments . . . . . • . 

Racial Identification and Racial 
Awareness . ..•.•...•• 
Self-Concept • • • • • • • • • 
Native-American Power Ideology 

Procedures • . . 
Data Analysis. • 

IV. ANALYSIS OF DATA • 

Hypothesis I • 
Hypothesis II. 
Hypothesis III 
Hypothesis IV 
BPIS II Scores 

•. 

Page 

1 

2 
12 
15 
16 
18 
18 
19 
19 

21 

21 
23 
29 
34 
36 
41 

44 

44 
47 
47 
52 

52 
55 
56 
58 
60 

64 

64 
65 
66 
68 
68 



TABLE OF CONTENTS (Cont 1 d) 

V, SUMMARY AND CONCLUSIONS 

REFERENCES 

APPENDIXES 

Discussion • . • • • 
Racial Awareness . • 
Racial Identification 
Grade Level . • • • • 
Self-Concept ••••• 

Other Relevant Findings • • 
Summary of Research Questions, 
Hypotheses, and Findings. 

Question 1. • , , , • , • 
Question 2 •• , , ••• , 
Question 3. • • • • • • • 
Question 4· •. • . • • • • • • • • 
Summary of Other Relevant Findings. 

Conclusions . . 
Recommendations for Further Study 

Appendix A 
Pilot Study Performance Schedule. 

Appendix B •••••••••• • • 
Performance Schedule for Racial 
Identificationand Racial Awareness. 

Appendix C •••••• • • • 
Adapted BPIS Scale II • • • 

Appendix D * . . . . . . . . . 
The Piers-Harris Children's Self 
Concept Scale • . • • • • • 

vi 

Page 

70 

71 
71 
73 
75 
75 
77 

81 
81 
82 
82 
83 
83 
84 
85 

87 

98 

98 
99 

100 

101 
102 
103 
110 

111 



CHAPTER I 

INTRODUCTION 

l 

Researchers have reported that minority and majority 

children become aware of race between the ages of three and 

six (Allport, 1954; Clark & Clark, 1947; Morland, 1~63), and 

that minority children become aware of racial and ethnic 

differences earlier than majority children (Landreth & 

Johnson, 1953; Proshansky, 1966; Stevenson & Stewart, 1958). 

Harding~ !l (1969) have theorized three overlapping stages 

in the development of racial and ethnic attitudes of both 

minority and majority children by first becoming aware of 

their own racial identity around age three, learning the 

concepts used to describe members of their own racial group 

between the ages of four and eight, and developing "adult" 

attitudes towards their own and other racial groups around 

age eight. 

Studies of racial identification and awareness have 

mostly focused on black and white children with emphasis on 

the minority group. Baldwin (1962) asserts that "Negroes in 

this counry. • .&re taught to despise themselves from the 

moment their eyes are opened to the world" (p. 65). No 

matter how much effort a black person may exert to conform 

to the dominant culture, the color of his skin prevents him 

from being fully acceptable to large segments of the white 
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population and often to himself (Goldschmid, 1970). Dreger 

and Miller (1960) point out that while the white person's 

skin color has relatively little effect on his self-concept, 

black skin in a white society is a factor in identity 

development. 

Research has not focused on the problem of racial 

identification and awareness among Indian children in 

America. The problem of racial identification and racial 

awareness for Indian children may be complicated by the fact 

that Indian children are neither bl.ack nor white, yet of an 

ethnic strain of slight color which could be a source of 

frustration for the Indian child (Berry, 1963). The impor

tance of racial awareness and appropriate racial identifica

tion or preference as influenced by age, Indian power move

ments, and self-concept suggest the need for research 

examining these variables among Indian children. 

Conceptual Framework 

Symbolic interactionism is a term which has come into 

use as a label for an area of study of human group life and 

human conduct (Blumer, 1969). Stryker (1964) beHoves that 

it is important to make the distinctic~ between symbolic 

interactionism as a theory and as a conceptual framework 

because as a theory it presents a set of propositions seeking 

to explain the processes of socialization and psychological 

development and as a conceptual framework it presents a set 
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of concepts in which important pertinent variables may be 

found. Although symbolic interactionsim has been inter

preted in varying ways, most of those identifying with the 

perspective trace its principle origin to the works of 

George Herbert Mead (Meltzer et al, 1975). The ideas o~ 

Mead have been set forth by various sociologists, but 

acquaintance with his works has to a large measure come 

through his student, Herbert Blumer (Meltzer g1 ~. 1975) 

who was the first to use the term symbolic interactionism 

(Blumer, 1937). Blumer (1969) interprets symbolic inter

actionism to rest upon three premises. First, human beings 

act towards things on the basis of the meanings which the 

things have for them. These things include everything which 

the human may note in his world--physical objects, other 

human beings, categories of human beings, institutions, 

guiding ideals, activities of others, and such situations 

as a person encounters in daily life. In the case of the 

present study, Indian children act towards themselves, their 

parents, and their own and other ethnic groups on the basis 

of the meaning which all of these individuals and· groups 

have for them. The second premise is that the meaning or 

such things is a product of social interaction. The meaning 

of a thing, whether a self, another, or an object, grows out 

of the ways in which other persons act toward the person 

regarding the thing. Interaction operates to de~ine the 



thing for the individual so that meanings are social pro

ducts. The meaning of being an Indian in a predominantly 

white culture grows out of the ways in which persons act 

towards Indians, and as related particular1 y to Indian 

children, the ways in which Indians act towards themselves, 
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The third premise Blumer (1969) proposes is that these 

meanings are modified and handled through an interpretive 

process which is used by each individual in dealing with the 

signs he encounters. This third process has two distinct 

steps. The actor is first indicating to himself the things 

towards which he is acting and in so doing he is pointing 

out those things which have meaning. These indications are 

the result of internalized social process in that the actor 

is acting with himself. This is a case of a person engaging 

in a process of communication with himself. Secondly, as a 

result of communication with himself, interpretation becomes 

a matter of handling meanings. 

The underpinnings for these three premises are not only 

found in the works of Mead (1934), but also in Cooley's 

theory of society (1902), Dewey's formulation of.the concept 

of habit (1922) 0 w. I. Thomas• notion of the definition of 

the situtation (1923), and others (Baldwin, 1906; James, 

1892). Schvaneveldt (1966) and Stryker (1959) have listed 

most of the concepts of the symbolic interaction framework. 

Since the concepts of this framework are numerous, attention 

is given to those most pertinent to the present research. 
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One distinguishing feature of Mead's (1934) conception 

of the human being is that the human being is an organism 

which has a self. In asserting that the human being has a 

self, Mead is saying that the human being is an object to 

himself. A person may perceive himself, have conceptions 

of himself, communicate with himself, and act towards him

self (Blumer, 1969). As these thoughts imply, a person may 

be the object of his own action. The possession of a self 

provides the person with a mechanism of self interaction 

with which to meet the world. This mechanism is used in 

forming his attitude and guiding his conduct (Blumer, 1969). 

The premise of the present research is that children are able 

to take themselves as objects, form conceptions of them

selves, act towards themselves, and consequently are able to 

form attitudes about themselves. 

The self in Mead's concept is comprised of two compo

nent processes, the ''I" and the "me." The "me" is the 

equivalent of social roles which are organized attitudes of 

others which the person has incorporated into his self. The 

"I" is the individual's response to these organized attitudes 

of others and accounts for spontaneity, creativity, and 

ehenge in behavior (Mead, 1912; Stryker, 1964). 

A third concept offered by Mead and related to his 

concept of the self is that of roles. As being a self 

involves the ability to take the self as an object, the self 
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is defined in terms of socially recognized categories and 

their corresponding roles. As these roles necessarily 

suggest relationships to others, the self necessarily implies 

such relations. Thus, a person's self is the way he 

describes to himself his roles to others in a social process 

(Stryker, 1959). Turner (1962) defines a role as a pattern 

of consistent behavior of a single actor. This consistent 

behavior pattern involves the clusters of values and inter

pretations which direct a person's behavior in a given social 

situation. Schvaneveldt (1966) has noted that this process 

involves selective perception of the actions of others and 

imagining how one looks from another person's standpoint. 

Berger and Luchmann (1967) believe that role taking is an 

intersubjective phenomenon in the sense that a person assumes 

the role of the other in an attempt to anticipate his actions 

and to evaluate how he perceives the other will respond to 

him. Symbolic cues in the forms of facial expressions, 

intonations of speech, posture, and gestures are supplied 

and interpreted allowing role taking behavior to emerge 

(Stone, 1962). This concept is in keeping with the present 

research as native Americar1 children necessarily have to 

assume the role of the other, whoever the other may be, in 

order to evaluate how he, the child, perceives the other 

will react to him. 

The other according to Head (1934) may be a significant 

other or a generalized other. Significant other meaps the 
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specification of particular persons in the process of inter

action to a certain rank on a "significance" continuum. 

Individuals given high status on the continuum are more 

influential to the person in the process of role taking 

(Stryker, 1959). vlliile role taking may involve the antici

pation o1' responses of some particular other, more frequently 

it involves the anticipation of what Mead (1934) called the 

"generalized other." Mead (1934) holds that the personality 

develops in two stages, the first being play and the second 

being "the game." In the play stage the child often plays 

being someone else and since he has a certain other in his 

role-play, the play involves taking che role of discrete 

particular others. Social. life is more complex and Mead 

therefore suggests the counterpart of the ga:me. A player in 

a game must respond to an intricately related pattern of 

others and i~ he is to play his role, he must incorporate 

the roles o~ the other participants. Incorporating all 

these roles is what Mead means when a person takes the role 

of the generalized other (Stryker, 1964). The message 

coming from the generalized other to minority children in 

particular may be quite different from the message given to 

majority children. Taking the role of the gene~alized other 

is to become part of the game. While becoming part or the 

game enables anindividual to play his own role in the 

ongoing social process, taking an ascribed negative role 



because of ethnic or racial bias is damaging to the self

concept of the individual. 

The concepts of "primary group," "human nature, 11 and 

11 the looking-glass self"' form a criadic relationship which 

underlies CC'oley 1 s work on the nature of the relationship 

betweeh the individual and society (Meltzer s1 ~. 1975). 

By primary groups Cooley means those "• •• characterized by 

intimate face-to-face association and co-operation. They 

are primary in several senses, but chiefly in that they are 

fundamental in forming the social nature of the ideals of 

individuals" (Cooley, 1909, p. 23). These intimate face-to

face interactions develop a feeling which Cooley describes 

as "we • 1' Through emotional and bodily feelings the indi vi d

ual comes to identify himself as part of the larger unit. 

The primary group represents a microcosm of the larger soci~ 

ety with the essential component that of sharing expecta

tions (Meltzer 2! ~. 1975). Cooley believes that primary 

groups are important because it is through these groups that 

the individual develops his first contact with the larger 

society. The primary group therefore maintains a large 

amount of control upon the individual because of emotional 

attachments and sentiments. Cooley notes that a person's 

sense of worth and feelings about himself come directly from 

his or her primary group (Cooley, 1909). He believes that 

human nature develops in primary groups and the development 



of a sense of self reflects the definitions of the society 

as interpreted by the primary group (Meltzer~ !!• 1975). 

Human nature cannot be developed in isolation and is not 

present at birth. In describing human nature Cooley says: 

It is the nature which is developed and expressed 
in those simple, face-to-face groups that are 
somewhat alike in all societies; groups of the 
family, the playground, and the neighborhood. In 
the essential similarity of these. is to be found 
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the basis, in experience, for similar ideas and 
sentiments in the human mind. In these everywhere, 
human nature comes into existence (Cooley, 1909, p. 29). 

The summing up of the relationship between human nature 

and the primary group is given in Cooley's third part of the 

triad, the "looking-glass self." Cooley (1902) holds that 

the attitudes of other persons towards an individual are 

reflected rs though the person were looking into a mirror 

and evaluating himself on the basis of what is observed. 

The idea of the "looking-glass self" embodies three princi

ple elements: "the imagination of our appearance to the 

other person; the imagination of his judgement of the appear-

ance. and some sort of self-feeling, such as pride or morti-

fication• (Cooley, 1902, p. 184). As Cooley asserts, the 

idea of the looking-glass self does not, in and of itself, 

suggest the second element, although it is important in 

terms of the concept. In discussing the second element 

Cooley says: 

The thing that moves us to pride or shame is.n~t the 
mere mechanical reflection of ourselves, but an 
imPuted sentiment, the imagined effect of this 
reflection upon another's mind (Cooley, 1902, P• 184). 
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Some sort of feeling such as pride or mortification 

clearly involves evaluation of the responses of others. It 

would appear that continuous negative or positive evaluation 

may result in some form of the individual's conception of 

himself. Cooley's triadic relationship of primary group, 

human nature, and looking-glass self forms a basis for under

standing how Indian children evaluate themselves and how 

there may be differential evaluations even between children 

of different Indian groups. 

Another important concept of symbolic interactionism 

which provides a structure for the present research is that 

of W. I. Thomas' (1923) "definition of the situation." 

Thomas believes that the child is born into a group of people 

among whom the general types of situations which may arise 

have already been defined and the corresponding rules of 

conduct developed. Both the family and the community act as 

defining agents for the child. Not only are concrete acts 

dependent on the de.fini tion of the situation, but gradually 

a whole-life policy and the personality of the individual 

follows from a series of such definitions. Thomas' concept 

of the definition of the situation provides a means of 

raising research questions pertaining to the ways in which 

the situation has been defined for minority children. 

Kinch (1963), basing his thought upon Mead, Cooley, and 

other interactionists,has defined the notion of self-concept 

by asserting 11 The self-concept is that organization of 
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qualities that the individual attributes to himself" (Kinch, 

1963, p. 481). The word "qualities" is used to mean both 

the attributes and the roles in which the person sees him

self. Kinch (l9bj) believes the basic notions of self

concept are that the individual's conception of himself 

emerges from social interaction and, in turn, guides or 

influences the behavior of the individual. He delineates 

three statements implicitly in the concept: (1) The individ

ual's self-concept is based on his perception of the ways 

others are-responding to him; (2) The individual's self'

concept functions to direct his behavior; and (3) The indi

vidual's perception of the responses of others toward him 

reflects the actual respons~s of others Gowards him (Kinch, 

1963, p. 482). 

Shibutani (1967) has found three common usages of the 

concept of reference group. One is in the designation of 

that group which serves as a point of reference in making 

comparisons or contrasts, especially in forming judgments 

about one 1 s self. A second referent of the concept is that 

group in which the actor aspires to gain and maintain accept

ance. A third way in which the concept has been used indi

cates that group whose perspective constitutes a frame of 

reference for the actor. In a similar way, Sherif (1953) 

has spoken of reference groups as groups whose norms are 

used as anchoring points in structuring the perceptual field. 
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An individual comes to. perceive the world from the stand

point of the reference group either through direct or vicar

ious participation. Shibutani (1967) believes that thinking 

of the reference group as that group whose outlook is used 

by the actor as a frame of reference in the organization of 

his perceptual field is the most beneficial for research. 

Here all kinds of groupings of various size, compositions, 

and structures may be reference groups. Reference groups 

may be those groups in which persons stand in primary rela

tion:~hips or they may be those in which transactions may 

assume the perspective attributed to some social category 

such as social class or ethnic group (Shibutani, 1967). 

Reference groups arise through the internalization of norms 

and constitute the structure of expectations given to some 

audience for whom a person organizes his conduct (Shibutani, 

1967). The concept of reference group is an important con

cept for research which examines racial identification. It 

is especially crucial for minority children as they are 

organizing their perceptual field and their self-concept 

through perceiving themselves as belonging to a ~articular 

reference group. · 

The Problem 

The Clark and Clark (1947) research focused attention 

on the problem of' racial identification and preference among 

black children in that black children did not identify with 

their own race but the race of the white majority. 
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Replications of the Clark and Clark study have noted t~ 

relative influence of black efforts to instill feelings of 

pride in being black in black children (Bunton & Weissback, 

1971; Hraba & Grant, 1970). Studies have not dealt with the 

question of racial identification and preference among 

Indian children in America. The problem of racial identi

fication among Indian children is complicated by the fact 

there is no general definition of "an Indian" which can be 

used to identify a person as Indian (Information~ 

~, no date given). Because the Indian child is nei

ther black nor white, yet of an ethnic strain of slight 

color, the question of correct racial identification could 

be a frustrating problem fqr Indian children (Berry, 1963). 

Is there a relationship between exposure to a strong native

American movement and racial awareness among Indian children? 

Is there a relationship between exposure to a strong native

American movement and the frequency with which Indian chil

dren prefer ~heir race? Does frequency of identification 

with racial group vary among age groups of Indian children? 

Is there a relationship between self-concept and appropriate 

racial preference among Indian children? 

These research problema find much support in the liter

ature of racial identification and preference. Clark and 

Clark (1947), Landreth and Johnson (1953), Morland (1963), 

and Proshansky (1966) all found the preschool ages of three 

to six as the stage of racial awareness, although black 
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children bec~e aware o£ racial and ethnic differences 

earlier than white children. Clark and Clark (1947), 

Epstein and Komorita (1966), Gregor and McPherson (1966), 

and Morland (1966), found that black children preferred and 

identified with the white race rather than their own black 

race. Since research has not been offered which examines 

the questions of racial awareness and racial identification 

in pre-school aged Indian children, there is a need for 

inclusion of these variables in the present study. 

Other studies have indicated that the influence of the 

black power movement in general (Greenwald & Oppenheim, 

1972; Hraba & Grant, 1970; Ogletree, 1969) and exposure to 

pro-black education in pa~ticular (Bunton & Weissback, 1971) 

have contributed to correct racial identification and prefer

ence among black children. There is a need to examine the 

relative effects of the native-American movement and pro

Indian education on native American children. Previous 

research using age or grade level variables found greater 

accuracy in racial identification with older children 

(Clark & Clark, 1947) and the corresponding development of 

salient attitudes towards one's own and other racial groups 

(Harding~ !!• 1969). Major support for the inclusion of 

the self-concept variable comes from Epstein and Komorita 

(1966) who found an association between skin color and self

esteem and from Kardiner and Ovesey (1951) who suggested 

that diminished self-esteem is linked to color. Fuchs and 
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Havighurst (1972) have examined what some Indian studies 

have described as an "adolescent crisis" among Indian youth 

in which there is a drop in the level of personal-social 

adjustment, school achievement, and self-esteem, but the 

need for research investigating the relationship between 

self-concept and appropriate racial preference remains open. 

The literature has approached the problem of racial identi

fication in general from the perspective of the black minor

ity~ This presents the need to investigate the problem from 

the perspective of other minority groups. 

HYpotheses 

Based upon the support for the problems raised the 

following hypotheses are presented for the present. research: 

H1 There is a significant relationship between 

~xposure to a strong native-American movement 

and racial awareness. 

H2 There is a significant relationship between 

exposure to a strong native-American movement 

and the frequency with which Indian children 

identify with their own race. 

H3 There is no difference between kindergarten, 

second grade, and fourth grade groups of 

Indians and the frequency with which they 

identify with their racial group. 



H4 Indian children who identify with their own 

racial group will show more positive self

concepts than corresponding Indians who 

identify with Caucasians. 

Importance of the Study 

Identification with the prestige of the culturally 

dominant race seems important to black children (Ausubel & 

Sullivan, 1970). Black children become aware of race 
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earlier than white children (Allport, 1954; Goodman, 1952; 

Morland, 1958), prefer the dominant race to their own (Clark 

& Clark, 1947; Morland, 1966), and develop low self esteem 

because of their color (Dreger & Miller, 1960; Grambs, 1965). 

Since Indians are also objects of scorn (Berry, 1963), and 

therefore have experienced minority treatment similar to 

that of blacks (Schermerhorn, 1967), the present study would 

help to determine if Indian children also identify with and 

show racial preference for the dominant majority group 

rather than their own. Although whites living near Ind'ians 

are more harsh in their judgments of Indian behavior and 

everyday treatment of Indians, there is a sense of' nenchant

ment" with Indians (Schermerhorn, 1967, p. 13). In compar

ison with previous studies in which black children have 

perceived themselves as the objects of derision and dispar-

agement, as socially rejected by the prestigeous elements 

of society, and as unworthy of succorance and affection 

(Coles, 1967; Deutch~~. 1956; Proshansky & Newton, 1968), 



the present study will provide information regarding the 

relative effects of society's enchantment with Indians as 

this is incorporated into the self-concepts of Indian chil

dren. Studies have noted that black children become aware 
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of race before white children (Arter, 1959; Landreth & 

Johnson, 1953), probably because they feel "marked" (Goodman, 

1952). The variable of grade level of ethnic awareness will 

serve to contribute information as to whether Indian children 

become aware of themselves as belonging to the Indian race 

at the kindergarten level. 

There is a new Indian consciousness characterized by 

self-determination (Costa, 1970; Elbert, 1973; Gemmill, 

1970), local control and local operation of Indian schools 

(Antell, 1974; Kennedy, 1970), militancy and "Red Power" 

(Medicine, 1970; Oakes, 1971), and seeking fulfillment of 

federal obligations (Josephy, 1971, 1973). Whereas black 

studies have shown that the new black consciousness has 

served to raise the level of self-esteem and appropriate 

racial identification for black children, the present 

research will be a measure of the relative e.ffects of the 

recent native-American consciousness on Indian children. 

Studies with black children have found that there is an 

increase in appropriate racial preference when the age level 

of subjects is raised (Brigham, 1971; Clark & Clark, 1947; 

Morland, 1962). The grade level variable included in the 
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present research will provide information as to whether this 

is also a tendency among Indian children. 

Black studies have associated racial identification 

with self-concepts (Bernard, 1958; Coles, 1967; Proshansky, 

1966; Proshansky & Newton, 1968). The importance of the 

present study is that it will provide information about the 

relationship between racial identification and self-concept 

among Indian children. 

Assumptions and Limitations 

Assumptions 

(1) It is assumed that children within Indian popula

tions at the kindergarten level have established a measurable 

degree of racial awareness. 

(2) It is assumed that among children, the grade levels 

of kindergarten through four, racial identification is estab

lished and can be measured. 

(3) It is assumed that within certain minority groups a 

level of power ideology exists .whiCh can be measured. 

(4) It is assumed that the power ideology of minority 

gr-oups influences the racial awareness and r-acial.identifi-

cation of the children of those groups. 

(5) Self-concept for children in kindergarten through 

the fourth grade may be measured and is a relatively stable 

construct. 
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(6) Based upon the major premises o£ symbolic inter

actionism, it is assumed that human beings act toward them

selves and others according to the meanings which the indi

vidual attaches to himself and others and this meaning may 

be found during the pre-school years. 

Limitations 

(1) .More than half of the Indians living in the United 

States live on or near reservations. ·The present research 

is limited in that no subjects from reservations were 

included in the sample. 

(2) The study is limited by the fact that the group of 

Indian children exposed to strong native-American ideology 

is a group in which Indians are in the majority and in which 

contact with urban industrial society has been limited. The 

group representing Indian children not exposed to strong 

native-American ideology comes from areas in which Indians 

are in the minority. One component or this group has been 

exposed to urban industrial society. 

(3) In a methodological procedure using an instrument 

similar to previous research with black subjects,. the present 

research is limited by the fact that the gross racial differ

ences are much less pronounced between Indian and Caucasian 

children than between Negro and Caucasian children. 
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Definition of Terms 

~ awareness is used to mean the ability to recog

nize racial characteristics as belonging to certain racial 

or ethnic groups. 

~ identification is used to mean preference for or 

a sense of belonging to a racial group. Bandura .(1973) has 

~efined the term identification as the tendency to pattern 

one's "thoughts, feelings, and actions after another person 

who serves as a model" (p. 214). Johnson (1960) holds that 

one identifies with a social group if one internalizes the 

role system of the group and i£ one patterns his thoughts, 

feelings, and actions after that group which serves as a 

model. Although one may know himself to be an Indian, he 

may pattern his thoughts, feelings, and actions after 

Caucasians. 

Self-concept is used to mean the constellation of 

evaluative attitudes and feelings towards one's self, 

including feelings about behavior, intellectual ability and 

school status, physical appearance and attributes, anxiety, 

popularity, happiness, and satisfaction acquired.in the 

course of development. 

Exposed group is used to mean Indians who have been 

exposed to a strong native-American movement. The Lumbee 

Indians of Robeson County are considered to have been 

exposed to such an Indian movement. 



CHAPTER II 

REVIEW OF THE LITERATURE 

Racial Awareness 
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Awareness of racial differences occurs relatively 

early. Allport (1954) indicated that racial awareness may 

occur as early as two-and-a-half, although other research 

has tended to find that children become aware of race be

tween the ages of three and five. Harding ~ !l (1969) and 

Morland (1963) found that both majority and minority chil

dren have racial bias as early as three years old. By age 

three Hawaiian children perceive the difference between 

orientals and non-orientals (Springer, 1950) and divide 

along racial lines for play in nursery schools (McCandless 

& Hoyt, 1961). Where there are the pronounced differences 

between white and black, Clark and Clark (1947), Goodman 

(1952), Landreth and Johnson (1953), Stevenson and Stevenson 

(1960), and Vaughn (1964) found that American children by 

age three are aware of race and are able to correctly iden

tify racial differences. Stevenson and Stewart (1958) found 

that Negro nursery school children preferred white, while 

their white counterparts distinctly made preferences of 

their own color. Penniger and Williams (1966) have found 

that~ white preschoolers expressed feelings of race by making 

negative evaluations of blackness. 



Proshansky (1966) found racial awareness established in 

black preschool children. Other research has found racial 

awareness present in white and oriental preschool children 

(Goodman, 1952; Johnson, 1950; Landreth & Johnson, 1953; 

Springer, 1950). 
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In an experiment in Winston-Salem, North Carolina, 

Williams and Edwards (1969) found preschool children aware 

of the black-white color concept which is conveyed linguis~ 

tically and which serves as a framework for the learning of 

attitudes toward racial groups color-coded by the culture as 

"black" and "white. 11 

Studies have. shown differences in ages of racial aware

ness between majority and minority children. A study in 

Lynchburg, Virginia, reported that white children in a 

segregated city were able to distinguish between Negro and 

white children significantly earlier than Negro children 

(Morland, 1958). In contrast, Goodman (1952) and Horowitz 

(1939) found that black children become aware of race dif

ferences at an earlier age than white children. In a 

similar vein, Allport (1954) and Arter (1959) report in the 

results o~ their ~indings that black children all over the 

United States become aware of race earlier than white chil

dren. Generally, it appears that black children usually 

become aware of race earlier than white children and ~eel 

the stigma of being "marked" (Goodman, 1952). 
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Awareness of ethnic and religious differences develops 

at a later age than race awareness because the differences 

in question are more difficult to perceive in terms of 

stimulus content and degree of social emphasis placed upon 

them (Ausubel & Sullivan, 1970). The gross racial features 

distinguishing Indians from Caucasians are less pronounced 

than those between Negroes and Caucasians. Eased upon this 

fact and Ausubel and Sullivan's (1970) finding that ethic 

awareness develops at a later age, the age (measured by 

grade level in the present study) for racial awareness may 

be higher for Indian children. The age level for awareness 

may vary between Indian groups as dependent upon exposure 

to native-American ideology. 

Racial Identification 

Identification with and preference for the dominant 

racial group has been a factor with minority children (Clark 

& Clark, 1947; Morland, 1966). In examining racial aware

ness, preference, and self-identification, Clark and Clark 

(1947) used a sample of black children (N=253) with ages 

ranging from three to seven. The sample was collected in a 

northern racially mixed nursery school and a southern segre

gated school. Skin colors for the study ranged from light, 

to me.dium, to dark, and the sample included 116 males and 

137 females. The procedure for the research was to present 

each subject with four dolls identical in every respect 

except skin and hair color. With the dolls unclothed except 
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for diapers, and all extremities fixed in the same position, 

the examiner requested the subjects to respond to requests 

by chasing a doll and giving it to the examiner. The 

requests were as follows: (1) Give me the doll that you like 

to play with. (2) Give me the doll that is a nice doll. 

(3) Give me the doll that looks bad. (4) Give me the doll 

that is a nice color. (5) Give me the doll that looks like 

a white child. (6) Give me the doll that looks like a 

colored child. (7) Give me the doll that looks like a Negro 

child. (8) Give me the doll that looks like you (Clark & 

Clark, 1947, p. 169). 

The first four requests were designed to reveal prefer

ences, five through seven to show knowledge of race differ

ences, and eight to show self-identification. In response 

to the requests which showed racial preference the majority 

of the black childre.n preferred the white doll and rejected 

the colored doll. Sixty-seven percent of the children indi

cated they liked the white doll "best"; 59 percent chose the 

white doll as the "nice doll"; 59 percent indicated their 

feeling that the colored doll looked bad, while only 38 per

cent thought the brown doll was a "nice color. 11 In response 

to the racial differences questions, 93 percent chose the 

brown doll when asked to give a colored doll and 72 percent 

chose the brown doll when asked to give the Negro doll. 

These results show that knowledge of racial differences was 

established and some awareness between the physical 
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properties of skin color and the racial concepts of "white" 

and "colored" (Clark & Clark, 1947). 

An early study in which the researcher used pictures 

instead of dolls reached the same conclusion as the Clark 

and Clark study, that Negro children show racial preference 

for the white race rather than their own (Horowitz, 1939). 

A more recent study replicating the Clark and Clark research 

found that black children in the sample of the more recent 

study showed greater preference for the white doll (Asher & 

Alle, 1969). Research by Morland (1966) showed findings 

consistent with those of the Clark's study, that black chil

dren preferred the white race rather than their own. Re

search with black fifth graders examining parental ethnocen

trism and punitive play suggests that the self-rejection 

of black children of their own race could be the result of 

early.incorporation of white prejudices as the black chil

dren's negative feelings toward their own race were associ

ated with their parents' self-rejecting attitudes (Epstein 

& Komorita, 1966). 

Hartley (1946) suggests that minority children tend to 

adopt the ethnic attitudes of the majority in the culture. 

Goodman (1952) foUad that the ~ajority of both white and 

black children were aware of the social significance of 

racial membership and valued people differently in terms of 

their color. Goff (1949) found that Negro nursery school 

children tended to report their pigmentation as lighter than 
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it actually was and that light skinned Negro children fre

quently identified themselves as white while darker Negro 

children have accepted the actuality, though not the desir

ability of Negroid features. Goff (1949) also found that 

light-skinned nursery-age children were preferred as friends 

and were more often assigned desirable characteristics by 

their peers. 

Parsons and Clark (1966) found that Negro children 

resist identifying with their own racial group and that they 

seek to shed their identities. Coles (1967) and Stevenson 

and Stewart (1958) found that black children tend to assign 

negative roles to children of their own race. Helgerson 

(1943) reported that the attitudes of Negro children attend

ing segregated and semi-segregated schools toward white chil

dren were more favorable than the attitudes of the white 

children towards them. Landreth and Johnson (1953) found 

that three-year-old nursery school children seem aware that 

skin color is important and that white is to be desired and 

dark is to be regretted. In a study or six- and seven-year

old southern children it was demonstrated that Negro chil

dren preferred their own race in doll preference, but 

whereas the majority or the white children said the Negro 

doll was bad, none of the Negro children said the white doll 

was bad (Gregor & McPherson, 19bb). 

Studying black and white children whose ages ranged 

£rom three to six and who all attended dirferent segregated 
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schools, Morland {1962) found that the large majority of the 

children would accept children of either race as playmates. 

But when forced to make a choice between a white and a black 

playmate, white children overwhelmingly chose white. In 

keeping with the findings of other studies, the majority of 

the black children also chose the white playmate. The 

interpretation which Morland places on this phenomenon is 

that although there is little racial prejudice in these 

young children, much racial bias is present. 

Greenwald and Oppenheim {1972), concerned that pre

vious research on racial identification included no whites 

in the samples, questioned if misidentification was any more 

prevalent among black children than among white children. 

Greenwald and Oppenheim controlled for the wide variation of 

skin tones among blacks by adding a "mulatto" or medium 

brown doll, as well as a dark brown doll. By adding the two 

additional colors the level of misidentification was lowered~ 

but a disproportionate preference among black children for 

white dolls was still noted. Data in the Greenwald and 

Oppenheim study indicated that white children also misiden

tified themselves. The mulatto doll received especially 

adverse evaluations from both white and black children. 

It has been found that linguistics have influenced 

racial preferences. The language is studded with phrases 

and symbols used in such a way that dark and black represent 

death1 sickness~ sadness, and evil; whereas purity~ goodness, 



and light are represented by white {Teague, 1970}, Teague's 

observations seem especially prominent in religious litera

ture. Caldwell ~ al, {1969} have examined the negative 

connotations of black in terms of "black magic," "black

listed," "black lies," and associations of black with evil 

and darkness; while more positive values such as "white 

lies" are ascribed to white. Palmer and Masling {1969}, 

controlling for greater verbal ability of white children, 

found that black children have greater vocabularies for 

describing skin color than white children. Similarly, 

Allport {1954} suggested that to a four-year-old dark skin 

connotes being dirty and in some cases feces. Goodman 

{1952} puts the linguistic problem in terms of a formula 

that may be simply written as white over brown. Williams 

(1954} found highly significant differences in the five 

connotative race-colored names: black, brown, red, yellow, 

and white. The results of his subjects' color rankings was 

that white was judged as "good" and "active" and black as 

"least good" and "passive." Other race-colored names were 

in the middle of the continuum. Other studies support 

these findings that linguistic usage by way of color-coding 

influences the development and maintenance of racial pref

erences (Harbin & Williams, 1966; Williams, 1965; Williams 

& Carter, 1967; Williams & Edwards, 1969) •. 



29 

Much r!~search has been conducted on racial identifica

tion of black children. The present investigation will 

examine racial identification of Indian children. 

Exposure to Racial Power Movements 

The variable of exposure to native-American ideology in 

the present research is presented to measure the relative in

fluence of conscious efforts on the part of native-Americans 

to instill a sense of pride in being Indians among their 

people. Browne (1967) has noted the change of name from 

"colored11 to 11 Negro American" to "black" to "Af'ro-American" 

is a conscious attempt by black people to project an image 

in which they can be proud. A similar progression of words 

may be noted which may describe efforts on the part of 

Indians to instill a sense o.f pride in themselves: "'ndian.n 

"American Indian,n "Native-American. 11 Rhetoric such as "Red 

Power" and "Native Power" are terms whic,h capture the mood 

of a new Indian consciousness (Josephy, 1971). "Apples" 

(red on the outside and white on the inside), "Uncle Toma

hawks," and "stand-around-the-fort Indians" are terms which 

some Indians use to describe those who have abdicated their 

loyalties to their own people (Josephy, 1971), 

Recent studies with black children indicate that black 

efforts have instilled a sense of pride in black children in 

being black. Primary black and white school children were 

requested to make drawings of persons iri a recent study in

vestigating racial identification in segregated and 
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desegregated schools (Schofield, 1977). The drawings of the 

two groups were analyzed for indicators or acceptance of 

racial identity as determined by tne extent o1' coloring in 

the face of the figure. It was found that the figures drawn 

by blacks looked more like blacks than those drawn by whites 

suggesting a new acceptance of racial identity on the part 

of black children. 

A replication of the Clark and Clark (1947) study by 

Hraba and Grant (1970) found that black children showed a 

much greater preference for black dolls. Hraba and Grant 

(1970), taking their sample from an integrated school, ages 

four to eight, draw the conclusion that black children in 

interracial settings are not necessarily white oriented. 

Hraba and Grant (1970) found that the older children who have 

been exposed to white children most, preferred the black doll 

most. Whereas 67 percent of the Clark and Clark (1947) 

sample of black children had rather "play with" the white 

dollj only 30 percent of the Hraba and Grant black children 

preferred to "play with" the white dolls. The "nice doll 11 

comparison for the two studies was 59 percent for the Clark 

and Clark study and 46 percent for the Hraba and Grant; the 

"nice color," 60 percent and 31 percent respectively. An 

especially wide margin of difference was noted in the com

parison of the two studies on the question of which doll 

nlooks bad. 11 Seventeen percent of the Clark and Clark sample 

said the white doll looks bad, where.as 61 percent of the 
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Hraba and Grant sample chose the white doll as looking bad. 

The reversal of preference on all measures was found in the 

1970 study. Hraba and Grant (1970) interpret these findings 

by affirming that attitudes among both blacks and whites are 

changing and that black people are becoming proud of their 

race. Hraba and Grant (1970) note that if their sample were 

taken in the same city thirty years previously, the black 

children, like those in the Clark and Clark otudy, would 

have preferred the white doll. Another interpretation Hraba 

and Grant (1970) offer is that of conditions indigenous to 

Lincoln, the community in which their sample was selected in 

which there had been a strong "Black Movement" in the local 

organizations of the black communities. In the two years 

prior to the Hraba and Grant (1970) study there had been a 

black pride campaign in the black communities of that city. 

Johnson (1966) suggested that such local organizations dis

seminate racial pride. 

In the same vein, Bunton and Weissback (1971) have pre

sented findings which indicate that black children exposed 

to "pro-black" education in all-black community-controlled 

schools are significantly more likely to give pro~black 

responses to requests for preferences in a study such as the 

one presented by Clark and Clark (1947) than similar black 

children who had not been exposed to such a program. Bunton 

and Weissback (1971) found that their subjects' responses 

differed significantly at the end of twelve weeks of a 



pro-black education program from their responses at the 

beginning of the program. 

A recent study of black and white children in the South 

found that older children, grades eight through 12, of both 

races tended to attribute more positive traits towards their 

own race, and this. bias was significantly greater in the 

black sample than in the white (Brigham, 1971). Greenwald 

and Oppenheim (1972), questioning many previous studies 

which reported a significantly higher level of misidentifi

cation among black children, found that white children mis

identified themselves about the same degree as black chil

dren, suggesting that a certain amount of misidentification 

may occur among children regardless of race. It was con

cluded that black children do not manifest an unusual tend

ency to misidentif'y themselves (~reenwald & Oppenheim, 1~72). 

Palmer (1973), utilizing colored blocks and colored 

gingerbread men, found that black and white children from 

racially mixed neighborhoods preferred their own skin color 

for blacks, but when given gingerbread men colored flesh 

tones, the black children preferred the lighter colored 

gingerbread men while white children preferred the darker. 

However, in segregated fteighborhoods black children main

tained a strong preference for black. 

A national survey conducted by the Michigan University 

Institute for Social Research (1975) reports that black 



33 

people had a strong feeling of change in conventional racial 

patterns between 1964 and 1975. Essien-Udom (1964) points 

out: 

The Negroes' consciousness, though slow, is awakening 
to their heritage of abuse and degradation, and, 
especially, to their possible destiny as hwnan beings. 
It may well signal the beginning of the end of the 
Negroes' aimless and vain desire to hide their dark 
skin behind a white mask (p. 353). 

There is a new Indian consciousness. This new con-

sciousness may be viewed in three simultaneous movements. 

The first movement is tribal resurgence (Faherty, 1974; 

Nagel, 1974; Waugh, 1971); the second involves the activity 

of the American Indian Movement AIM (Elbert, 1973; Oates, 

1971; Waldron, 1973); and the third involves the efforts of 

several national councils and organizations of Indian groups 

such as the National Congress of American Indians (~ 

~' 1974; ~ ~ Policies, no date given). 

Studies of racial identification with black children 

have noted a change in preferences in that black children 

recently have appropriately identified with the black race. 

This has been interpreted as resulting from the recent black 

consciousness in this country. The present inveStigation 

will provide information as to the relative effects of the 

recent native-American consciousness upon the racial aware-

ness and racial identification of Indian children. 
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Grade Level as a Research Variable 

Harding~ al (1961) have theorized three overlapping 

stages in the development of racial attitudes in majority 

and minority children. During the first stage which begins 

at approximately three years of age the child develops an 

awareness of his own racial identity and through the recip

rocal and simultaneous process of becoming aware of himself 

identifies others of his racial group. Attaining a racial 

orientation or 11 incipient 11 attitude, the second stage occurs 

between the ages of four and eight. In this period Harding 

~ ~ (1961) believe that the child learns many of the ~cn

cepts used to describe other racial groups, but the full 

meaning of such labels remains unrecognized. Harding ~ ~ 

(1961) hold that the fact that the child does not develop 

11 adult 11 racial attitudes until age eight does not mean that 

preferences are absent before this period since children in 

the first period show pre~erences. It is in this third 

stage that the "adult" attitude becomes salient, and a 

developed picture of verbal and behavioral rejection, hos

tility, and sterotyping becomes apparent in the ~hild 

(!larding~_&, 1961). 

Several studies have ~ound that an increase in the age 

of the subjects has resulted in an increase in appropriate 

racial identification, Clark and Clark (1947) found an 

association between the age of the subject and appropriate 
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racial preference in that as the age level of the subjects 

increased, identification with the 11 colored" doll also 

increased. Morland (1962) examined the relationship between 

age and choice of playmates according to race and found that 

older black children were more likely :Oo prefer children of 

their own race as playmates than younger black children. 

Stevenson and Stewart (1958) found that preferences for 

white skin color decreases as the age level of black chil

dren increases. Ausubel and Sullivan (1970) found that 

identification with parents and peer group by six- and 

seven-yeil_r····olds increases appropriate racial identification 

also. 

Koch (1946) found that racial self-preference, as 

measured by sociometric measures, continues to increase from 

kindergarten through the twelfth grade and that crossing 

the color line practically ceases after· the tenth grade. An 

ethnic study with Filipino children indicated that self

preference in terms of ethnic identity increased with age 

and that identity was strongest with the immediately sur-. 

rounding group rather than w.ith a national group (Jamias 

et !l, 1971). Religious preference for one's own religious 

group, less obvious and less important, has been found to 

develop during the early elementary school years (Radke & 

Trager, 1949). 
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Studies have found an association between age and 

appropriate racial preference for black, white, and .:Oriental 

preschool and school children. Similarly, prefereneeS with 

particular religious groups have been associated with age. 

The preseLt research will focus on the variable of grade 

level of Indian children as it is associated with appro

priate racial preference. The results of the findings on 

this variable will give insight as to whether the associ

ation between age and racial preference found in other 

racial, ethnic, and religious groups is also found among 

Indian children. 

Self-ConceEt 

Various researchers have found an association between 

perceived racial membership and self-evaluation. The con

clusion drawn by Grambs (1965) is: "The self-esteem of the 

Negro is damaged by the over-whelming fact that the world 

he lives in says, 'White is right; black is bad'" (p. 15). 

Similarly, Baldwin (1962) asserts: 11 Negroes in this 

country ••• are taught to despise themselves from the 

moment their eyes open to the world" (p. 65}. No. matter 

how much effort a black person may exert to conform to the 

dominant culture, the color of his skin prevents him from 

becoming fully acceptable to large segments of the white 

population and often to himself (Goldschmid, 1970). 

Dreger and Miller (1960) found that while the white 
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person•s skin color has relatively little effect on bis 

self-concept, black skin in a wLite society is a crucial 

factor in identity development. Poor performance in school 

has been associated with membership in a disadvantaged 

minority group, broken homes, absent fathers, and a negative 

self-image (Gwinn, 1976). The black child, rejected by, the 

more prestigeous elements of society, perceives himself as 

unworthy of succorance and affection (Coles, 1967). The 

black child finds no compelling reasons for not accepting 

the culturally sanctioned negative evaluation of himself and 

develops a deeply ingrained negative self-image (Coles, 

1967; Proshansky, 1966; Proshansky & Newton, 1968). 

Black fifth grade boy,s and girls exhibited the greatest 

social distance 11 towards a fictitious group depicted as 

having the same racial characteristics as themselves" 

(Epstein & Komorita, 1966, p. 645). The interpretation of 

these findings was that the black children's low self-esteem 

was based more on racial than socioeconomic factors since 

the children tended to reject themselves on the basis of 

skin color (Epstein & Komorita, 1966). A clinical study by 

Grier and Cobbs (1969) found that black individuals struggle 

to cope with diminished supplies of self-esteem due to the 

attitudes shared by whites and blacks that blacks are infe

rior. 

Siggers (1971) found that both minority and majority 

children in segregated schools have high aspirations, but 



that segregation produces feelings of imposed inferiority 

among minority children. She concluded that both ethnic 

identity and self-worth are better served through integra

tion. Zirkel and Moses (1971) noted the self-concept of 

ethnic children is significantly affected by their ethnic 

group membership, but not by the majority-minority mixture 

of the groups within the schools which the students attend. 

As may be expected, the problem of self-concept is a 

problem for Indian children who also suffer from a sense of 

diminished self-esteem. Fey (1971) holds that the "dumb 

Indian" reproach is so often made in work and attitude that 

the average Indian child comes to believe that he is below 

average intelligence resulting in a negative self-image. 

Similarly, Bechmann (1968) concluded that the major barrier 

to the Indian's success in American society is the attitude 

of the Anglo toward the Indian. 

Employing the procedures of content analysis, Green 

(1974) investigated the role and characterization of the 

American Indian as depicted in the western comic book. 

Significant findings reflecting Indian stereotyp~s among 

the stories analyzed were: (l) Grim facial expressions 

(100 percent); (2) Indians as naked above the waist, wearing 

loincloth, leggings, and moccasins; (3) Dominance of the 

raiding, followed by the hunting economy; (4) Violence 

initiated by Indians against non-Indians; (5) Non-Indian 



protagonist heroes (86.4 percent) vs. Indian villains (77.3 

percent); (6) Personality traits of vengeance, hatred, and 

revenge; (7) Two hundred and sixty·eight examples of poor 

speech vs. ten non-Indian examples; (8) Adjectives describ

ing the Indian as aggressive, revengeful, cruel, treacher

ous, and cowardly vs. those describing the non-Indian as 

alert, persistent, individualistic, and shrewd. 

The Consulting Services Corporation (1969) concluded 

that there are cultural differences between Indians and non

Indians, that school personnel fail to recognize these cul

tural differences and are therefore unable to adapt to the 

teaching of Indian students. Consequently, the students 

suffer from feelings of inferiority, develop negative feel

ings towards themselves, and tend to drop out of school. 

In a pretest and posttest analysis of ninth grade 

Oglala Sioux, One Feather (1972) found that an integrated 

program of instructional subject matter in the area of the 

history and culture of the Og~ala people increased the self

image of the students. Hughes (1972) gave prominent support 

to the One Feather research through the findings .of Project 

Heed, an ethnic depolarization project involving 1,000 

Indian children in Arizona. The project was aimed towards 

increasing reading achievement, affective behavior of 

teachers, motivation by means of open curriculum, involve

ment of parents in community and school activities. An 
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analysis of the value of the project by pretest and posttest 

found an increase in the self-image of the students. Simi

larly, Westcott (1974) found that one effec'; of the Destar 

Reading Program (a program designed to compensate for lan

guage and reading problems) was an increase in reading 

achievements which were also found to be correlated with 

more positive self-concepts. 

Hepner (1973) designed a study to determine whether 

general compensatory education can influence the self-esteem 

o!' minority and disadvantaged students and whether sel1'

esteem improves with school achievement due to compensatory 

interventions. Uontrary to the findings cited above, Hepner 

found that compensatory education in itself did not produce 

many changes in the student's self-esteem. A replication 

of the One Feather (1972) study with Project Heed found that 

pretest and posttest measurements of the objectives of 

development of cultural awareness in meeting the needs of 

Indian children showed little positive change and in some 

instances a retrogression in self-concept (Edington & 

Pettibone, 1974). 

Research has found that some factors which indicate 

low self-esteem, demoralization, and defeatism (suicide, 

family disintegration, homicide, and alcoholism) are higher 

among Indians, and particularly Indian youth, than any other 

group (Frederick, 1974). The struggle for self-esteem is a 
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major task of adolescent development and this struggle is 

magnified by certain psychosocial forces which retard ego 

identity development. American Indians share a centuries 

old, psychohistorical experience of massive disenfranchise

ment, powerlessness, and enforced dependency (Hrummerschlag, 

1974). 

In summary, research findings indicate a relationship 

between racial group membership and self-concept. However, 

similar research measuring the relative effects of efforts 

towards cultural awareness have received differential inter~ 

pretations for the self-concept variable. The present 

investigation will provide information regarding the associ

ation between racial preference and self-concept among 

Indian children. 

Summary 

Research errorts have provided some understanding of 

the problems of racial identirication and racial awareness. 

For the most part research has been limited to black and 

white children with the exceptions of one study with Fili

pino children and one with Hawaiian children (Jamais et ~' 

1971; Springer, 1950). The classic Clark and Clark (1947) 

research, along with other replications of that study, indi

cates that black children tend to identify with the dominant 

white race rather than their own race. Research with white 

children has generally found that white children identify 
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with or prefer their own race (Gregor & McPherson, 1966; 

Morland, 1962). The major exception to misidentification 

among white children is that of Greenwald and Oppenheim 

(1972). Research has not examined racial identification 

and racial awareness among Indian children. Valuable con

tributions could be made to the literature through a study 

of these variables with Indian children. 

Recent replications of racial identification research 

has noted a reversal of preferences among black childPen 

which has been interpreted as resulting from conscious black 

efforts to instill a sense of pride in black children in 

being black (Bunton & Weissback, 1971; Hraba & Grant, 1970). 

Part of the black movement has been the changing of the name 

designating blacks from "colored" to nAfro-Americann 

(Browne, 1967)~ Corresponding conscious efforts for instil

ling racial pride have been noted among American Indians not 

only through the changing of names designating the group 

referred to as Indian, but through the movement of tribal 

resurgence (Faherty, 1974), the American Indian 1:-Iovement 

(Elbert, 1973; Waldron, 1973), and many efforts of national 

organizations of Indians (~ ~. 1974). 

Various resear·ch has found an association between 

racial membership and self-concept. Black skin in a pre

dominantly white society prevents black children from feel

ing acceptable to themselves (Goldschmid, 1970), causes 
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black children to preceive themselves as unworthy of love 

and affection (Coles, 1967), is associated with deeply 

ingrained negative self-images (Proshansky & Newton, 1962), 

and is a crucial factor in identity development (Dreger & 

Miller, 1960). Indian children also suffer from a sense of 

diminished self-esteem (Bechmann, 1968; Fey, 1971). Indians 

as a race have been stereotyped as grim, naked, violent, 

revengeful, cruel, cowardly, and ignorant (Green, 1974). 

Although there is some disagreement as to the effects of a 

program on Indian history and culture improving the self

esteem of Indian children, there is more support that change 

does occur toward improved self-images (Hughes, 1972; One 

Feather, 1972). 

Research on the relationship between racial preference 

and self-concept generally is lacking in studies of both 

black and Indian children. The relationship between racial 

pref·erence and self-concept has not been established. The 

present investigation will provide information about this 

relationship among Indian children. 



CHAPTER III 

~~THOD AND PROCEDURES 

Pilot Study 
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The home-school coordinatqr assigned to work with 

Indian children in the Greensboro City Schools, Greensboro, 

North Carolina, served as the contact person for the 

Greensboro City Schools. A roster of all American Indian 

children in kindergarten, second, and fourth grades was 

secured from the home-school coordinator. From the roster 

the subjects were grouped according to grade level and each 

subject was numbered. Using a table of random numbers 10 

subjects were selected from each grade level for a total of 

30 for the pilot study. 

From the total sample population 15 subjects were ran

domly assigned to Group I and 15 to Group II. The 15 sub

jects assigned to Group I were. interviewed by an Indian and 

the 15 subjects assigned to Group II were interviewed by a 

Caucasian. All kindergarten subjects were testeq on the 

first day, second grade subjects on the second day, and 

fourth grade subjects on the third day. Each teat was given 

in the office of the Guilford County Native American Associ

ation. No one was present in the room except the subject 

and the test giver. Pictures, books and distracting objects 

were removed from the room. The testing room was furnished 
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with a desk and two chairs so that the test giver was able to 

sit across the desk from the subject. 

There were two purposes of the pilot studyc The first 

purpose was to determine whether children are able to dif-

ferentiate between the drawings which are characterizations 

of Indian children and Caucasian children which is the major 

testing instrument for the present research. Research on 

racial identification has used various testing instruments 

ranging from dolls (Clark & Clark, 1947; Gregor & McPherson, 

1966; Hraba & Grant, 1970), to photographs (Horowitz, 1939; 

Morland, 1958), to shade of skin color judged on the dorsal 

surface of the hand (Freeman, 1966), to colors of ginger

breadmen (Palmer, 1973). The testing instrument of the 

present study was four drawings, two of Caucasian and two of 

Indian children representing both sexes. This instrument 

was developed especially for the present research. The 

interviewers were given instructions to follow the same 

procedure and sentence wording for each subject. Subjects 

we~ orought to the testing room and the tests given indi-

vidually. 

The interviewer greeted each subject in a friendly 

manner saying the following statement: 

Hello. how are you today? (Awaited subject's response). 
I would like to take a few minutes for you to tell me 
how you feel about some pictures. You will see that 
these pictures are drawings of children about your 
age. It is important for me to know just how you 
feel about these pictures. Now I am going to ask you 
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answer the questions just the way you feel. Okay, 
let's begin. 
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The test giver then placed two drawings in front of the 

subjects, a drawing of a Caucasian and Indian boy for male 

subjects and a drawing of a Caucasian and Indian girl for 

female subjects. The interviewer than asked each child: 

uWhich picture looks like an Indian child?" After the 

interviewer had scored the subjectts response, the inter-

viewer asked: 11 Which picture looks like a white child?" 

(See Appendix for Pilot Study Performance Schedule). 

The second purpose of the pilot study was to control 

for the race of the interviewer. Previous research control-

ling for the race of the interviewer found that the race of 

the interviewer does not significantly affect the respond

ents' choices (Asher & Allen, 1969; Hraba & Grant, 1970; 

Morland, 1966). Nevertheless, the present research control

led for this variable in the pilot study. Following the 

initial questions to test the respondents' ability to dif

ferentiate between the drawings of Caucasian and Indian 

children, the interviewers asked the questions which inves-

tigate racial preference. The interviewer placed all four 

drawings in front of each child. The arrangement of the 

drawings for the first subject was: white male, Indian male, 

white female, Indian female. The order for each succeeding 

interview was to place the last drawing from the former 
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interview first. After placing the four drawings in front 

of each child, the interviewer asked the subject the follow

ing questions: "Which picture do you like the best?" 

"Which picture is a picture of a person you would like as a 

friend?" "Which picture looks bad?" "Which picture is a 

picture of the smartest child?" "Which picture is a nice 

color? 11 (See Appendix for Pilot Study Perf'ormance Schedule). 

A visual scanning of the responses of the subjects indicated 

that the race of the interviewers did not affect the chil

dren's responses and that the children could differentiate 

between the drawings. 

The Study 

Subjects 

The sample for the present investigation was taken 

from the Lumbee Indians of Robeson County, North Carolina, 

where there is a strong native-American movement and from 

populations of Indians in Guilford, Sampson, and Richmond 

counties in which the native-American movement is less . 

visible or absent. Initial contact for approval of the 

research was made through the North Carolina Commissioner of 

Indian Affairs in Raleigh, North Carolina. Information 

regarding the necessary procedures and contact persons for 

each Indian tribe or group for the present research was 

secured from the Commissioner. 

The sample was composed of 90 Indian children, 4.5 of 

whom were selected from the Lumbee population which 
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represented the pro-Indian or native-American movement part 

or the sample, and 45 of whom were selected from the Guil

ford, Sampson, and Richmond County populations which repre

sented Indian children not exposed to a strong native

American movement. The subjects from the Lwnbee population 

were designated as Group A and the subjects from Guilford, 

Sampson 1 and Richmond Counties were designated as Group B. 

The subjects of Group A came from a county in which the 

total Indian population is 26,486 (Census of Population, 

PC (l)-A35, 1970). The Group A sample was composed of 

Indian children attending the elementary school ~n Pembroke, 

North Carolina. Initial contact was made through the 

Superintendent of Robeson County Schools. Later, contact 

was made with the principal or the elementary school. The 

purposes of the present research, the number of subjects 

needed, and the approximate time for each test were ex

plained to both the superintendent and the principal. After 

permission for the study was obtained a roster of Indian 

students in kindergarten, the second, and the fourth grade 

was requested from the principal. From the roster students 

were alphabetized for each grade level. Using a table of 

random numbers, 15 subjects for the kindergarten, 15 sub

jects from the second grade, and 15 subjects from the fourth 

grade were selected for a total yield of 45 for Group A. 

The selection of the Lumbee population for Group A 

representing a strong Indian movement exposure was based on 
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the strong native-American movement occurring within this 

Indian population within the last 20 years. Incidents of 

native-Americanism within the Lumbee Indian population 

include: (A) responding to the AIM ·(American Indian Move

ment) occupation of Wounded Knee by a 40-car caravan of 

Lumbees through the streets of Lumberton, North Carolina, 

smashing windows of businesses for three consecutive nights 

(Time, March 19, 1973); (B) speaking through the ~ 

Indian Voice, a L~~bee weekly, the Lumbees raised opposition 

to the bones of Indian ancestors being uncovered and on 

public display at the Town Creek Indian Mound (Bledsoe, 

1974); (C) the arson of Old Main on the campus of Pembroke 

State University in 1973 although the identity of the arson

ist(s) has not yet been discovered (Dial & Eliades, 1975); 

(D) the dispute over what proper name the Lumbee Indian , 

people should be called that would properly designate their 

Indian heritage (Dial & Eliades, 1975); (E) the movement to 

have local schools run by the Indians (Dial & Eliades,-1975); 

(F) the bringing of nati~nal AIM leaders to speak at Lumbee 

gatherings (Dail & Eliades, 1975)~ (G) the discov~ry of four 

tons of Bureau of Indian Affairs records in an abandoned 

farm house in Robeson County following the occupation of the 

BIA headquarters in Washington, D. c. in 1973 (Dial & 

Eliades, 1975); (H) the encounter with the routing of the 

Ku Klux Klan in 1958 (Dial & Eliades, 1975). 
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Group B, or the non-militant component, came from 

Indian children attending schools in Guilford County, North 

Carolina (N=lS), Sampson County, North Carolina (N=lS), and 

Richmond County, North Carolina (N=l5). The grade levels 

of the subjects for Group B parallelled those of Group A: 

kindergarten (N=lS), second grade (N=lS), and fourth grade 

(N=lS). 

The Guilford County subjects provided representation 

for Indians living in urban areas. It appeared important 

that urban Indians be r·epresented in Group B since many 

formerly reservation and rural Indians are now living in 

urban areas ("Westermann, 1974). Often urban Indians seek 

assimilation into the larger society abandoning any sense 

of Indian identity (Westermann, 1974). Contact with the 

Guilford County sample was made through the home-school 

coordinator assigned to work with Indian students in the 

Guilford County Schools. A roster of 15 kindergarten, 

ll second, and 9 fourth grade Indian children in the 

Guilford County schools was obtained from the home-school 

coordinator from which a random sample was selected. The 

roster was alphabetized for each grade level and through 

the use of a table of random numbers subjects were selected 

for the Guilford County portion of the sample. 

The home-school coordinator assigned to work with 

Indian children in Sampson County provided a roster of 
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9 kindergarten, 8 second grade, and 9 fourth grade Indian 

children attending school in Sampson County. The area 

coordinator for the North Carolina Commission of Indian 

Affairs provided a roster of 6 kindergarten, 8 second grade, 

and 9 fourtn grade Indian children in Richmond County. 

Using a table of random numbers 5 kindergarten, 5 second 

grade, and 5 fourth grade children were selected from each 

geographical area. The subjects from Sampson and Richmond 

Counties provided representation of Indians living within 

rural Indian communi ties in which no stron.g native=American 

movement has been noted. Subjects from Guilford County 

(N=l5), from Sampson County (N=l5), and from Richmond County 

(N=l5), provided a total yield of 45 for Group B. 

A history of militancy or American Indian power has 

been noted among the Lumbee Indians from which subjects in 

Group A were selected. Such a movement has been less vis

ible or absent among the Indian populations from which the 

sample for Group B was selected. For the purpose of me·as

uring native-American power ideology a sample of heads-of

household {N=50) was taken. Twenty-five heads-of-household 

with children in Group A and 25 heads-of-household with 

children in Group B· were randomly selected to measure this 

variable. The sample of heads-of-household was selected by 

arranging the names of the subjects in Groups A 
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selecting the total desired yield of 25 per group. 

Research Instruments 
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The research instruments included choices between 

drawings of Indian and Caucasian children in response to a 

battery of questions; the Piers-Harris Children's Self

Concept Scale (1969); and a modified version of the Black 

Power Ideology Scale II (Lessing, 1976). The drawings of 

of Indian and Caucasian children were pretested in the 

pilot study. A description of eac~ instrument follows: 

Racial Identification and Racial Awareness 

Racial identification and racial awareness were meas

ured through the use of fqur drawings of Indian and Cau

casian children and the choices between the drawings in 

response to the questions asked. The four drawings con

sisted of a young Indian boy, a young Indian girl, a young 

Caucasian boy, and a young Caucasian girlG A drawing of 

both races and both sexes was presented as a possible choice 

in order that each subject be able to respond to each ques

tion by choosing a drawing of a child within his own race 

and sex as he or she preferred (Gewirtz, 1973; Lynn, 1959). 

All drawings were identical as to age, position of extrem

ities, and facial expressions. Figures in the female char

acterizations were dressed in identical dresses, while those 

in the male characterizations were dressed in identical 

shirts and denim jeans. The only difference in the figures 
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was their racial features of complexion, eye and hair color, 

and facial features of cheek bones, lips, and nose. It was 

determined from the findings in the pilot study that the 

Indian children could differentiate between the drawings 

characterizing Caucasian children from those of Indian 

children. Ninety-three percent of the responses for the 

questions asking which drawings looked like Indian children 

and which drawings looked like white children were correct. 

The first five questions were to determine racial 

identification or px·eference (See Appendix for Racial Iden

tification and Awareness Schedule). The questions were: 

(1) Which picture do you like best? 

(2) Which picture is a picture of a person you would 

like as a friend? 

(3) Which picture looks bad? 

(4) Which picture is a nice color? 

(5) Which picture is a picture of the smartest child? 

The remaining four questions were to determine raCial 

awareness among the subjects and their knowledge of member

ship in a given racial groups (See Appendix for Racial 

Identification and Awareness Schedule), The questions were: 

{6) Which picture looks like an Indian child? 

(7) Which picture looks like a white child? 

(8) Which picture looks like you? 

(9) Are you an Indian? 
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These questions are similar to the battery or questions 

found in the Clark and Clark study (1947). Two major~dif

ferences are that the words 11 Negro 11 and 11 colored" of the 

Clark and Clark study are changed to Indian for the present 

investigation and the addition of question 9. Question 9 

was added after the observation was made in the pilot study 

that the racial features of some Ipd~an children are not 

those which have traditionally been tCought of as Indian. 

Clark and Clark (1947) found it necessary to present the 

preference requests first because in a preliminary investi

gation it was clear that the children who had already iden

tified themselves with the black doll had a marked tendency 

to indicate preference for this doll. Following the Clark 

and Clark (1947) findings the first five questions of the 

present research are questions measuring racial identifica

tion or preference while the last four questions are requests 

to determine the subjects' racial awareness. This instru

ment is an adnptation of instruments used in previous re

search of racial awareness and identification (Asher & Allen, 

1969; Clark & Clark, 1947; Greenwald & Oppenheim,. 1968; 

Hraba & Grant, 1970; Morland, 1958, 1966). Despite continued 

use of this instrument over the past 30 years no information 

on reliability or validity of this procedure has been estab

lished. The continued use of this technique coupl~ with 

the frequency with which performance on picture or doll 

selection has been found to be related to specific variables 
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of interest would indicate its effectiveness as a research 

procedure. The time for each battery of questions was 4 
minutes. 

Self-Concept 

The instrument to measure self-concept t-las the Piers

Harris Children's Self-Concept Scale P-HSC (1969). The 

P-HSC measures self-concept according to the factors of 

behavior, intellectual and school status, physical appear

ance and attributes, anxiety, popularity, and happiness and 

satisfaction. A total of 80 i terns ap·pear on the P-HSC and 

the time required to complete the test ranges from 15 to 

20 minutes although there is no time limit. Sample items 

of the P-HSC include: "I am a happy person." "I am smart. 11 

"I have nice hair." "I am a good person .. " A reading knowl

edge at the third grade level is necessary for the scale, 

but it may be administered orally to subjects whose reading 

level is below the tllird grade. 

Test data on the P-HSC have been collected on a nQ~ber 

of' samples. Nost of the reliability data come from the 

original standa~dization study which used a 95-item scale. 

To judge the homogeneity of the test, using samples of boys 

and girls from grades 3, 6, and 10, and using the Ruder

Richardson Formula 21, Piers and Harris (1969) found the 

scale to have reliability coefficients ranging from .78 to 

.93. The stability of the scale was measured by a retest 

after four months on half of the standardization sample 
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resulting in coe~ficients of .72, .71, and .72 which were 

judged satisfactory for a personality instrument over so 

long a period of time (Piers & Harris, 1969). The shortened 

80-item revised scale, used in the present investigation, 

has been shown to have better reliability since Wing (1966) 

found for both a two-month and a four-month test-retest 

coefficients of .77. Mayer (1965) compared scores of the 

P-HSC with scores on the Lipsitt 1 s Children's Self-Concept 

Scale (1958) on a sample of 98 special education students 

whose ages ranged from 12 to 16 and obtained a correlation 

of .68. Piers and Harris (1969) have noted that average 

scores are usually considered to be scores between the 31st 

and 70th percentiles or between the raw scores of 46 and 60. 

It has not been demonstrated that consistent differences 

exist in the mean scores due to sex or grade levels. 

Native-American Power Ideology 

The instrument to measure Indian or native-American 

power ideology was an adapted version of the Black Power 

Ideology Scale II BPIS II (Lessing, 1976). The BPIS II is 

a 40-item questionnaire with items in the following format: 

"Black Americans should take a special interest in the work 

of bla~k writers, black artists, and black musicians." The 

adaptation of the BPIS II for the present research changed 

the wording of each item so that it was appropriate for 

Indian subjects. The format of the above sample item was 

therefore: "American Indians should take a special interest 
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in the work of American Indian writers, artists, and musi

cians." All items were answerable on a 5-point scale from 

strongly agree to strongly disagreea Numerical equivalents 

of 5 to 1 were assigned to the alternatives with 5 being 

considered the most pro-Indian response. 

The BPIS II contains five content clusters intended to 

reflect distinctive components of black power ideology in 

the writings of black power theorists. The five clusters 

are: Black Culture-Black Identity, Political-Economic 

Focus, Militancy, Group Solidarity vs. Indivualism, and 

Separatism vs. Integration. Reliability of the BPIS II have 

been evaluated through tests of internal consistency and of 

both the total and composite scores. With regards to 

cluster groups the reliability coefficients ranged from .71 

on the Political-Economic Focus subscale to .81 on the Black 

Culture-Black Identity subscale (Mimeographed letter from 

Elise E. Lessing, June 23, 1975). The reliability of other 

subscales were: Militancy, .75; Group Solidarity vs. Indi

vidualism, .76; and Separatism vs. Integration, .77. The 

total score reliability coefficient for test-rete.st was .88. 

These tests of reliability were conducted on 302 young 

adults (college students). 

There have been rather consistent findings between 

college and high school groups with regard to construct 

validity of the BPIS II instrument. Using as a criterion 
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variable ethnic organization membership, studies have shown 

each of the clusters to be significantly related to member

ship in ethnic organizations among both college and high 

school students (p (.01). One exception to this pattern of 

consistency has been the subscale of Separatism vs. Inte

gration among high school students which has failed to be 

associated with membership in an ethnic organization. The 

total scores for both high school and college groups have 

been found to be significantly related to membership in 

ethnic organizations (Mimeographed letter from Elise E. 

Lessing, June 23, 1975). 

Procedures 

It was found in the pilot study that the race of the 

interviewer does not influence the responses of the subjects. 

The subjects' responses tended to show racial identification 

with the drawings or Indian children when tested by an 

Indian or Caucasian test giver. Sixty-eight percent of the 

responses were preferences for Indian when requests were 

made by an Indian and 73 percent were preferences for Indian 

when requests were made by a Caucasian test giver.. Based 

upon these findings in the pilot study both Indian and 

Caucasian interviewers were used in the research. 

Rooms for testing were secured through the cooperation 

of the various school officials. Each room had as few dis

tractions as possible as to pictures, windows, and book 

cases. Furnishings for the testing rooms included .. a desk or 
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table with one chair on either side in order that the sub-

ject sit across from the interviewer. Subjects were brought 

into the testing room individually. The interviewers 

greeted each subject in a friendly manner and asked the 

subject to be seated. The interviewer then made the follow-

ing statement: 

Hello, how are you today? (Awaited subject's response). 
I would like to take a few minutes for you to tell me 
how you feel about some pictures. You will see these 
pictures are drawings of children about your age. It 
is very important for me to know just how you feel 
about these pictures. Now I am going to ask you some 
questions about the pictures and I want you to answer 
the questions just the way you feel. Okay, let•s 
begin. 

The interviewer than placed the four drawings of Indian 

and Caucasian children in front of the subject. The order 

for the drawings for the first subject of Group A and Group 

B was: white male, Indian male, white £emale, Indian female. 

The order for each succeeding interview was to place the 

last drawing from the former interview first~ After placing 

the four drawings on the table in front of each subject the 

interviewer asked the battery of nine questions noting each 

subject's response on the performance schedule. {See 

Appendix for R~cial Identification and Awareness Schedule). 

Theinterviewer then administered the P-HSC~ All P-HSC 

tests were administered orally. The interviewer introduced 

the P-HSC scale with the following statement: 

Now I am going to say some sentences. I want you to 
tell me if the sentences are true or not true about 



You. If what I say is true about you, say "Yes," 
and if' what I say is not true about you, say, "No." 
Remember that only you can tell me how you feel. 
No answers are right or wrong, because all I want 
to know is how you feel. Okay, let's begin. 
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After the interviewer was sure each subject understood 

the instruction, he proceeded with administering the P-HSC. 

Indian interviewers were secured from Guilford, 

Sampson, Richmond, and Robeson Counties to administer t~e 

adapted version of the BPIS II. The interviewers were given 

instructions on how to administer the adapted version of the 

BPIS II. IJ:he interviewers contacted the 25 :heads-of-

household who had been randomly selected from subjects in 

Group A and the 25 heads-of-household from the subjects in 

Group B. The interviewers informed the heads-of-household 

that they had been randomly selected to participate in some 

research regarding the attitude of American Indians towards 

themselves. The interviewers explained to those selected 

that all information would be kept confidential and that it 

was important that they participate in the study~ The .inter

viewers left the BPIS II with the heads-of-household and 

returned to their homes and picked them up at a l.ater date. 

Twenty-two heads-of-household with children in Group A and 

24 heads-of-household with children in Group B participated 

in the study by returning the requested BPIS II. These 

heads-of-household were about equally divided between men 

and women. 
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Data Analysis 

The data indicating racial awareness and racial identi

fication were collapsed in order that the data be in the 

form of dichotomous selections between Indian and Caucasian, 

that is, either identification with Indians or identifica

tion with Caucasians. The main type of analysis for the. 

present investigation was chi square tests for independence. 

~ {Q) was used to determine the strength of the rela

tionship for variables in which a significant relationship 

was found. The analysis of data plan is now presented 

according to the hypotheses which were tested. 

H1 There is a significant relationship between exposure 

to a strong native-American movement and racial 

awareness. 

This hypothesis was tested by a 2 X 2 chi square design 

for the four questions for determining racial awareness, 

that is, 11 Which picture looks like an Indian child'? 11 "Which 

picture looks like a white child? 11 "Which picture looks 

like you?" 11 Are you an Indian?" Each subject was scored 

on the majority of his or her correct responses ~o the four 

questions. Three or more correct responses were taken to 

mean that the subject was aware of the racial differences 

between Caucasians and Indians. 
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H2 There is a significant relationship between exposure 

to a strong native-American movement and the fre

quency with which Indian children identify with 

their own race. 

Hypothesis two was tested through a 2 X 2 chi square 

design for responses to the five questions to determine 

racial identification or preference. The five questions 

were: nWhich picture do you like best?" "Which picture is 

a picture of a person you would like as a friend? 11 11 Which 

picture looks bad?" 11\v1lich picture is a nice color?" 

Responses to the five questions were tallied for each child 

in tne exposed group and nonexposed group as related to the 

number of preferences for Indian vs. the number of prefer

ences for Caucasian. Each subject was scored based on the 

majority of his responses to the five questions examining 

racial identification. That is, a subject who preferred 

Indian in three or more of his responses was scored as 

identifying with the Indian drawings. The number of fre

quencies of preferences for Indian for the exposed group 

were entered into a contingency table as well as the other 

three possible combinations, i. e. frequencies of prefer

ences for Caucasian for the exposed group, frequencies of 

preferences for Indian for the nonexposed group, and fre

quencies of preferences for C..:aucasian 1·or the nonexposed 

group. 



H3 There is no difference between kindergarten~ 

second grade, and fourth grade groups of Indians 

and the frequency with which they identify with 

their racial group. 
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Subjects from Group A and Group B were divided into the 

three grade levels of kindergarten, second grade, and fourth 

grade. Using a 3 X 2 £hi sauare design hypothesis three was 

tested for the variables of grade level and racial identi-

fication. The strength of the association between the two 

variables was measured through the use of gamma. 

H4 Indian children who identify with their own racial 

group will show more positive self-conce~ts than 

corresponding Indians who identify with Caucasians. 

A ! test was performed to determine the differences in 

means between subjects who identify with the Indian race and 

subjects who identify with the Caucasian race and self-

concept scores. 

BPIS II Scores 

An analysis of variance was performed on the BPIS II 

scores from the heads-of-household whose children· were in 

Group A and Group B. 



CHAPTER IV 

ANALYSIS OF DATA 
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This chapter reports the findings from the testing of 

the four hypotheses of the investigation and other data· 

related to the discussion section of Chapter V. As reported 

in Chapter III, chi square was the main type of data analy

sis for Hypotheses I, II, and III. The strength of the 

association between the variables was measured through the 

use of gamma for variables in which statistical independ

ence was not found. Hypothesis IV was tested through the 

use of a ! test to determine the differences in means 

between subjects who identify with the Indian race and sub

jects who identify with the Caucasian race and self-concept. 

The results of the analyses are now presented in relation to 

the four hypotheses of the investigation. 

Hypothesis I 

H1 There is a significant relationship between exposure 

to a strong native-American movement and racial 

awareness. 

Table l is a contingency table which compares the racial 

awareness of the subjects as determined by the racial aware

ness instrument of this investigation with the type of 

exposure, that is, Group A or Group B. Table 1 indicates 
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that racial awareness for Indian children was not found 

dependent on a strong native-American movement. No ~ignifi-

cant difference was found between children who had been 

exposed to the Indian movement and those not exposed. The 

~ square test for independence was not found significant 

(~= .14, £ ) .05). As a result, H1 was not supported by 

the data. 

Hypothesis II 

H2 There is a significant relationship between exposure 

to a strong native-American movement and the fre-

quency with which Indian children identify with 

their own race. 

As observed in Table ,1, racial identification was not 

found dependent on exposure to a strong native-American 

movement. Subjects from Group A (the exposed group) and 

subjects from Group B (the unexposed group) were equal in 

their identification with the Indian drawings. There were 

25 from each group \oJhich showed racial preference for Indian 

and 20 from each group which showed preference for Caucasian. 

The chi square test for independence was not found signifi

cant ~= .05, £ ) .05). Therefore, H2 was not supported 

by the data. 



Table 1 

Frequencies for Type of Exposure and Racial 
Awareness and Racial Identi£ication 

Type of Exposure 

Variables Exposed Non-exposed 

Awareness 

Aware 

Non-aware 

(~=.14, £!:= 1, .e. > .05) 

Identification 

Indian 

White 

40 

5 

25 

20 

08= .05, £!:= 1, .e. > .05) 

Hypothesis III 

42 

3 

25 

20 

H3 There is no difference between kindergarten, 

second grade. and fourth grade groups of Indians 

and the frequency with which they identify with 

their group. 
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Table 2 shows the relationship of grad~;'~ level and 

racial identification of Indian children. The data indi-

cates that the null hypothesis was rejected and that the 

alternate hypothesis was accepted. The data indicates that 

racial identification was not independent of grade level 

(~2= 12.5, ~ ( .002). In other words, there was a differ

ence between kindergarten, second, and fourth grade Indian 

children and the frequency with which they identified with 

their own race. Since the two variables in question were 
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not found to be independent, the strength of the association 

was measured thro~gh gamma. The data indicate a strong 

association between racial identification and grade level 

(§= -.55). Table 2 shows that as grade levels increase, 

identification with the Indian race also increases while 

identification with the white race decreases. 

Table 2 

Frequencies for Racial Preference According to Grade * 

Preference 

Indian 

White 

Grade Level 

Kindergarten Second Fourth 

9 

21 

19 

11 

22 

8 

* ;r! = 12.5, df= 2, ~ < .002; Q= -.55 
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Hypothesis IV 

H4 Indian children who identify with their own racial 

group will show more positive selr-concepts than 

corresponding Indians who identify with Caucasians. 

The final hypothesis involved the relationship between 

racial· identification and self-concept. The mean scores for 

those who identified with the Indian race was 60.1 and the 

mean scores for those who identified with the white race was 

56.4. A ! test performed on the self-concept mean scores of 

children who identify with the Indian race and those who 

identify with the Caucasian race was not s_ignificant (.~.= 

1.36, E ) .05). It was therefore concluded that H4 was not 

supported by the data. Indian children who identify with 

their own race do not show more positive self-concepts than 

corresponding Indians who identify with Caucasians. 

BPIS II Scores 

An analysis of variance was performed on the adapted 

version of the BPIS II scores from the sample of heads-of

household in Group A and Group B. The analysis of variance 

yielded an f ratio of 2.81 (E < .10). Based upon this 

finding it was concluded that a higher degree of American 

Indian power ideology exists among the Lumbee Indians of 

Robeson County than among Indians living in Guilford, 

Sampson, and Richmond Counties. 



The findings and analysis of the data in this chapter 

are followed by a discussion and summary of the results. 

Conclusions are drawn and recommendations are made for 

further study, 
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CHAPTER V 

SUMMARY AND CONCLUSIONS 
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Studies with black and white children have indicated 

that black children become aware of race earlier than white 

children (Allport, 1954; Arter, 1959). Early studies indi

cated that black children racially identified with or pre

ferred the white race while white children identifi~d with 

their own race (Clark & Clark, 1947). Subsequent to the 

black movement in America. research has found that black 

children now identify with their own race. 

The present investigation attempted to elucidate the 

questions of racial awareness and racial identification 

among Indian children as influenced by exposure to a strong 

native-American movement. 'fhe study sought to investigate 

the relationship between racial awareness and racial identi

fication and exposure to the Indian movemento The grade 

level variable was included in the study to determine if 

racial identification with the Indian race changed according 

to age groups among Indian children as has been found among 

other racial groups. Finally, it appeared that self-concept 

would be an important variable to consider as related to 

racial identification. It was expected that Indian children 
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who identified with their own race would have higher self

concepts than Indian children who identified with the white 

race. 

The sample for the study consisted of 15 kindergarten, 

15 second grade, and 15 fourth grade Indian children from 

the Pembroke Elementary School, and a composite random 

sample of 15 kindergarten, 15 second grade, and 15 fourth 

grade Indian children from Guilford, Sampson, and Richmond 

Counties. Native-American power ideology was measured 

through an adapted version of the BPIS II Scale (Lessing, 

1976) which was given to a random sample of 25 heads-of

household from Group A and 25 from Group B. Qh! square, 

gamma, and ~ tests, were the main statistical procedures 

utilized. 

Discussion 

Racial Awareness 

The literature indicated that minority children become 

aware of race earlier than majority children (Harding ~ ~, 

1969; Morland, 1963). Where there are pronounced racial 

di£ferences, as between black and white, childre~ by age 

three are aware of race and able to correctly identify 

racial differences (Stevenson & Stevenson, 1963; Vaughn, 

1964). Awareness of ethnic and religious differences 

develop at a later age because the differences in quest~on 

are more difficult to perceive and because of the social 

importance placed upon them (Ausubel & Sullivan, 1970). 
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Based upon Ausubel and Sullivan's finding that ethnic 

awareness comes at a later age and the fact that the gross 

racial features distinguishing Indians from Caucasians are 

less pronounced than those distinguishing blacks from 

whites, it was expected that Indian children who had been 

exposed to a strong Indian influence would be more aware of 

racial differences than Indian children who had not been 

under such an influence4 The data from the present research 

do not support this hypothesis. Children from Group A and 

Group B we~e equal in their awareness of the dif~erences 

between Indians and Caucasians and their self identity as 

Indians. One explanation of this finding probably lies in 

the fact that nearly all of the subjects were racially aware 

of the differences between the two races as depicted in the 

testing instrument. Only 9 percent of the subjects were 

racially unaware. Based upon the findings of no difference 

in racial awareness between subjects in Group A and Group B, 

it appears that Indian children are aware of race during the 

kindergarten ~nd early school years regardless of exposure 

to a strong Indian movement. The slight color and racial 

differences between Indians and Caucasians do not appear to 

hinder Indian children from the ability to differentiate 

one from the other or to confuse the children of their own 

racial identity. 
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Racial Identification 

Racial identi£ication or preference for the dominant 

race has been a factor with black children (Clark & Clark, 

1947; Morland, 1966). An ~arly study found that black chil

dren showed racial preference for the white race rather than 

their own race (Clark & Clark, 1947). Replications of the 

Clark and Clar-k study in recent years, however, have shown 

that black children now identify with their own race (Bunton 

& Weissback, 1971; Hraba & Grant, 1970; Palmer, 1973). 

Researchers attributed the reversal of racial preferences 

to the influence of the black movement. Based upon these 

findings and upon the present native-American movement, it 

was expected that Indian children who had been exposed to a 

strong native-American movement would show greater racial 

identification with the Indian race than Indian children not 

exposed to such a movement. However, data from the present 

investigation indicated no difrerence between Indian chil

dren in Group A and those in Group B$ Examination of the 

data indicates that SS percent of the subjects from Group A 

and SS percent from Group B identified with or preferred the 

Indian race and that 45 percent in each group identified 

with the white race. 

It is noteworthy that a majority of Indian children 

from both groups identified with the Indian race. Several 

explanations would appear plausible for this finding. 

First, less militant and less vocal Indian groups may 
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have as much Indian pride as the more native-American power 

oriented groups, and the former are able to instill that 

pride in their children. Secondly, since one third of the 

non-exposed group were urban Indian children it may be 

assumed that urban Indians maintain their sense of Indian 

identity and do not sever ties with older Indian communi-ties 

from which they came. For example, it was noted that some 

of the second generation parents of the Guilford County 

sample thought of' "homen as the place from which they 

migrated, not as Guilford County. It was also noted that 

urban Indians tended to live near one another in their new 

community and that there was much camaraderie among them. 

Thirdly, the literature has reported a sense of enchantment 

with Indians (Schermerhorn, 1967). Enchantment may be a 

factor in the majority of both groups identifying with 

Indians. Indian children may see themselves as unique, and 

their peculiarity a source of pride. This is in opposition 

to literature in which Indians are looked upon with disdain 

(Fey, 1971; Green, 1974). A final interpretation of the 

finding of no difference between the groups and majority 

preference for Indian is that the influence of the Indian 

movement may be more pervasive than was expected. The North 

Carolina Commission or Indian Affairs has maintained offices 

in Guilford, Sampson, and Richmond Counties for several 

years. The Guilford Native-American Association was 



recently organized and maintains an office and staff in 

Greensboro. Also the media has reported various activities 

of American Indians in several sections of the country. 

These factors may have served to raise the level of Indian 

consciousness and Indian pride among Indian children. 

Grade Level 

Tne literature has raported that appropriate racial 

identification or racial preference, as determined by socio

metric measures, continues to increase as age or grade 

levels are raised (Ausabel & Sullivan, 1970; Koch, 1946; 

Morland, 1962). This association has been found with black 

children (Clark & Clerk, 1947), and with Filipino children 

(Jamies ~ al, 1971). The findings of significant differ

ences between grade level and racial identification in the 

present investigation with Indian children is supportive of 

the literature of racial preference. For the grade levels 

of kindergarten, second, and fourth grade, it was found that 

as the grade level is raised, identification with the Indian 

race increases. It is noteworthy that the association here 

as measured by gamma is found to be rather strong.(Q= -.55). 

Appropriate racial identification increases with Indian 

children as their age increases. 

Self-Concept 

The literature has reported an association between 

perceived racial membership and self-evaluation. Goldschmid 

(1970) fcund that skin color prevents black children from 
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being fully acceptable to themselves. Coles (1976) and 

Proshansky (1966) associated the culturally sanctioned 

negative self-images of black children. Fey (1971) con

cluded that the negative self-images or Indian children 

resulted from the "dumb Indian" reproach of society. The 

literature has also found that programs of instruction in 

the history and culture of Indian people have improved the 

self-image of Indian students (Hughes, 1972; One Feather, 

1972). Based upon the literature and logic it was expected 

that Indian children who identified with the Indian race 

would have higher self-concepts than Indian children who 

identified with the Caucasian race. The finding of no 

significant differences in self-concept scores between 

Indian children who preferred Indian and those who preferred 

white did not support the expectation. It appears that 

racial identification or preference is not associated with 

the self-concept scores of Indian children. In opposition 

to tho findings of Epstein and Komorita•s (1966) findings 

with black children, skin color does not seem to be as 

important as other variables in contributing to feelings of 

self worth for Indian children. Feelings of racial pride 

apparently do not significantly cont~ibute to self evalua

tions of Indian children. 
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Other Relevant Findings 

Additional data were collected on a random sample of 

15 rour-year-old kindergarten children rrom the Long House 

of Learning in Pembroke, North Carolina. The Long House of 

Learning is a federally-funded nursery school and kinder

garten which c~erates under the auspices of the Lumbee 

Regional Development Association. The curriculum of the 

Long House project includes native-American customs, dances, 

and ritual, in addition to the regular curriculum. Eighty 

percent of the four-year-old Long House children made 

responses indicating awareness of differences between Indian 

and Caucasian. All of the children responded correctly to 

the question: "Are you an Indian?" Several subjects 

responded by saying, "I'm a Lumbae Indian." Although data 

are not available on Indian children who have not been in a 

program such as Long House~ it appears this program has been 

most effective in creating racial awareness and Indian pride 

among the children. 

Racial identification was also measured among the Long 

House children. Sixty percent or the four-year-old children 

made preferences indicating identification with the Indian 

race. This observation is supportive of the literature in 

which black children exposed to a period or pro-black edu

cation were 1"ouna to be more likely to make pro--black 

responses than children not exposed to such a program 

(Bunton & Weissback, 1971}. 
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The P-HSC scale was also orally administered to the 

four-year-old ~hildren. The mean score for the P-HSC for 

the four-year-old children was 66.53. This may be compared 

with the kindergarten children in the sample of the study 

whose mean score was 62.9, the second grade children whose 

mean score was 5?.8, and the fourth grade children whose 

mean score was 56.4. It appears that self-concept scores 

drop as the age levels of Indian children are raised. 

Previous research on racial identification has included 

a control group of white subjects to determine if misidenti

fication is also a factor among Caucasian children (Gregor 

& McPherson, 1966; Hraba & Grant, 1970; Morland, 1966; 

Palmer, 1973). A sample of Caucasian children was therefore 

taken to determine if misidentification is a factor among 

Caucasian children when the distinguishing racial features 

of difference are less pronounced as is the case between 

Caucasian and Indian. Robeson County, the county from which 

Group A for the study was taken, has a tri-racial population 

composed of 43 percent white, 31 percent Indian, and 25 per

cent black (Census of Population, PC (1)-835, 1970). Red 

Springs is a town with a population of 3,383 located in the 

northern section of Robeson County (Census of Population, 

PC (l)-A35, 1970). A sample of Caucasian subjects (N=45) 

was taken from the Red Springs elementary school. The 

superintendent of Red Springs Schools served as the contact 

person within the school system. The purposes of the 
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research and the approximate time required for testing each 

subject was explained to the superintendent. After approval 

for tha research was obtained from the superintendent, con

tact was made with the principal of the ele!"''9ntary school. 

A roster of students in kindergarten, the second, and the 

fourth grade was requested from the principal. From the 

roster the names of all Caucasian students were listed in 

alphabetical order by grade level and using a table of ran

dom numbers, subjects (N=l5) were selected from the respec

tive grade levels for a total yield of 45. 
The procedure for interviewing the Caucasian subjects 

corresponded to the procedure of interviewing the Indian 

subjects, except that the interviewer for the total sample 

was Caucasian. The same instruments used in the study to 

measure racial awarenss, racial identification, and self

concept, were used in testing the Caucasian subjects. 

It was noteworthy that 100 percent of the Caucasian 

subjects made responses indicating they were racially aware 

of the differences between Caucasians and Indians. Ninety

one percent of the Indian children gave responses·indicating 

racial awareness. This observation corresponds to the find

ings of Morland (1958) that white children are aware of race 

earlier than black children and is in opposition to Goodman 

(1952) and Arter (1959) who report that minority children 

(black) are aware of race earlier than majority children. 



So 

It was observed from the test to measure racial identi

fication that the Caucasian subjects identified with their 

own race in a majority of cases. Thirty percent of the pre

ferences were for Indian and 70 percent of the preferences 

were for white. This is supportive of findings that major

ity children tend to identify with their own race. 

Table 3 compares the grade levels of the Caucasian 

children with their racial preferences. It appears that as 

the grade level for Caucasian subjects is raised, their 

identification with Indian increases. This is in opposition 

to ·the literature which indicates that majority of minority 

children in older age groups s~ow mar~ identification with 

t:t-.eir respective race. One explanation may be the volunteer 

statements of two fourth graders who said they thought the 

subjects in the Indian pictures had good (sun) tans, 

Table 3 

Racial Identification of Caucasian Children by Grade Level 

Grade Level Kindergarten Second Four~h 

Preference 

Indian 

Caucasian 

3 

12 

5 

10 

8 

7 

The P-HSC was also given to the Caucasian subjects. 

The mean P-HSC score for the Caucasian subjects was 65.66 as 



81 

compared with the mean score of 58.24 for the Indian sub

jects. A two-tailed! test to determine the differences of 

means between the Caucasian and Indian mean scores yielded 

a ! value of 2.0. The P-HSC scores of Indian and Caucasian 

children ~!ere found to be significantly different at the 

.05 level. While literature has indicated that skin color 

contributes to negative self-concepts of black children and 

has little effect on white children (Goldschmid, 1970), it 

appears that skin color contributes to a slight depression 

in the self-concepts of Indian children. This depression in 

the self-concept scores is supportive of findings that 

Indian children suffer from a sense of diminished self

esteem (Bechmann, 1968; Frederick, 1974). 

Summary of the Research Questions, Hypotheses, and Findings 

This investigation was concerned with four areas of 

inquiry related to Indian children: racial awareness and 

exposure to the American Indian movement, racial identifi

cation and exposure to the Amer.ican Indian movement, grade 

level and racial identification, and racial identification 

and self-concept. The research questions, hypoth~ses, and 

results of the analysis of the data follow. 

Question 1. 

Is there a relationship between exposure to a strong 

native-American movement and racial awareness among Indian 

children? 



Hypothesis I. There is a significant relationship 

between exposure to a strong native-American movement and 

racial awareness. 
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Findings. Hypothesis I was not supported by the data. 

Racial awareness was equal between Indian children exposed 

to the Indian movement and those not exposed. It is note

worthy that 91 percent of all the subjects tested were 

racially aware of differences between Caucasian and Indian 

and of their self-identity as Indians. 

Question 2. 

Is there a relationship between exposure to a strong 

native-American movement and the frequency with which Indian 

children prefer their own race? 

Hzpothesis II. There is a significant relationship 

between exposure to a strong native-American movement and 

the frequency with which Indian children identify with their 

own race. 

Findings. Hypothesis II was not supported by the data. 

There was no difference 1n the racial identification of 

Indian children no~ exposed to a strong native-American 

movement and those exposed, More than one-half (55%) in 

each group preferred Indian to Caucasian. 

Question 3, 

Does frequency of identification with racial group 

vary among age groups of Indian children? 
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Hypothesis III. There is no difference between kinder

garten, second, and fourth grade groups of Indians and the 

frequency with which they identify with their racial group. 

Finding. A significant difference was found between 

grade level and the frequency with which In~ian children 

identify with their own race. As the grade level of Indian 

children was raised, the level of preference for their own 

race was also increased. 

Question 4. 

Is there a relationship between self-concept and appro

priate racial preference among Indian children? 

Hypothesis IV. Indian children who identify with their 

own racial group will show more positive self-concepts than 

corresponding Indians who identify with Caucasians. 

Finding. Hypothesis IV was not supported by the data. 

Indian children who identified with their own racial group 

had no higher self-concepts than Indian children who identi

fied with Caucasians. 

Summary of Other Relevant Findings 

Four-year-old American Indian children who had been 

exposed to a program of enrichment in American Indian cul

ture appeared very aware of race and of their self-identity 

as Indians and 60 percent of their responses were prefer

ences for Indian. A drop was noted in self-concept~scores 

among older age groups of Indian children when compared with 

this younger group. 
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A sample of Caucasian children who lived near a large 

Indian population indicated that the Caucasian children in the 

same age groups of those of the study (1) appeared more 

aware of race than corresponding groups of Indians, (2) 

identified with the white race in 70 percent of their pre

ferences, and (3) had significantly higher self-concept 

scores than their Indian counterparts. 

Conclusions 

The following conclusions were drawn from the analysis 

of data. 

1. Indian children, as other minority children, become 

aware of race at an early age regardless of their 

exposure to a strong native-American movement. 

2. Indian children from areas in which there is a 

strong native-American movement show no greater 

racial identification with their respective racial 

group than Indian children not exposed to such a 

movement. The majority of Indian children show 

preference for their own race. 

3. Racial identification with their own rae~ increases 

among older age groups of Indian children. 

4· Racial identification with the Indian race is not 

associated with self-concept among Indian children. 



8.5 

Recommendations for Further Research 

Baaed upon the findings and observations of the present 

research and subsequent questions raised by the findings, 

the following recommendations are made: 

1. Further research should be conducted to determine 

if Indian children became aware of race as early as 

black children. Other research has noted racial 

awareness of black children as early as 3 years of 

age. Although ethnic differences have been found 

to come at around 6 or 7 years of age (Ausubel & 

Sullivan, 1970), 91 percent of the subjects in this 

research were racially aware of the differences 

between Indians and Caucasians. 

2. Further research should be carried out using the 

variables of age and self-concept to determine if 

the self-concepts of Indian youth continue to drop 

through the adolescent period. A drop in the self

concept was noted among older Indian children in the 

present study. The literature has found the strug

gle .for self-esteem to be a major struggle among 

Indian adolescents. 

3. Further research should be conducted on the vari

ables o.f sexual and racial identification. Identi

fication with the same sex appeared important to 

the subjects in the sample. It was observed that 
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in an overwhelming majority of cases the subjects 

selected the drawings of either Caucasian or Indian 

children within their own sex. This raises the 

questlon as to whicil may be stronger, sex or race. 
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Pilot Study Performance Schedule 

Name ________________________ __ 

Age ______________________ ___ 

Grade Level ________________ ___ 

School. ______________________ __ 

1. Which picture looks like an Indian child? 

2. Which picture looks like a whit;e child? 

1 Drawing of Indian Child 
2 Drawing of White Child 

3. Which picture do you like best? 

4~ Which picture is a picture of a 
person you would like as a friend? 

5. Which picture looks bad? 

6. Which picture is a picture of 
the sma~test child? 

7. Which picture is a nice color? 

lA = Drawing of Indian Boy 
lB = Drawing of Indian Girl 
2A = Drawing of White Boy 
2B = Drawing of White Girl 

lA lB 
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Per£ormance Schedule for Racial Identi£ication 

and Racial Awareness 

Name School ____________________ _ 

Age, ______________________ _ County __________________ __ 

Grade Level ______________ __ Parent, ____________________ _ 

Sex, ___________________ __ Address __________________ ___ 

1. Which picture do you like best? 

2. Which picture is a picture of a 
person you would like as a friend? 

3· Wnich picture looks bad? 

4· Which picture is a nice color? 

5. Which picture is a picture o£ 
the smartest child? 

6. Which picture looks like an 
Indian child? 

7. Which picture looks like a 
white child? 

8. Which picture looks like you? 

lA ~ Drawing of Indian Boy 
lB ~ Drawing of Indian Girl 
2A = Drawing of White Boy 
2B = Drawing of White Girl 

lA lB 2A 2B 

9. Are you an Indian? Yes _____ No __ ___ 
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