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MILNER, EDWARD WILLIS.  Myths,  Morals ,  and Models:  Impli­
cat ions for  Special  Education.  (1976) 
Directed by:  Dr.  David E.  Purpel .  Pp.  304.  

The dissertat ion is  an essay in curriculum cri t icism. 

I ts  method is  interdiscipl inary.  I t  is  modeled on curricu­

lum theorizing and l i terary cri t icism; i t  uses typologies 

taken from ethics and theology;  and i t  is  pat terned after  a 

hermeneutica1 method taken from philosophy.  In this  inter­

discipl inary venture curriculum cri t icism becomes a  method 

of  inquiry and a means of  self-understanding.  I t  is  used 

to construct  three curriculum models  from the l i terature in 

Special  Education,  to invest igate curriculum at  a diagnost ic  

center ,  and to put  an al ternate type of  curriculum into 

pract ice at  the center .  The essay concludes ref lect ively 

with a dialogue that  explores the implicat ions of  myths,  

morals ,  and models  for  curriculum. 

Although the content  of  the essay is  curriculum for  

communicat ion problems in Special  Education,  the essay's  

focus is  on the method of  curriculum cri t icism. Typologies 

that  account  for  al ternat ives and al low for  seIf-defin i t  ion 

enable the cr i t ic  to define himself  as  l iving within one 

type of  world view or  moral i ty but  a t  the same t ime to admit  

the viabil i ty and the seriousness of  a l ternat ive world views 



and moral i t ies .  The world views typologized are  Greek,  

Judeo-Chris t ian,  and Modern.  The moral  act ion that  i s  ty­

pologized i s  heteronomous (other-directed)  or  autonomous 

( inner-directed)  or  theonomous ( t ranscendent) .  The cr i t ic  

ref lects  on his  own world view and on his  own moral  act ion,  

but  a t  the same t ime he discovers  the moral  act ion and the 

world view revealed within the work in  curr iculum. The 

cr i t ic ,  l ike the s tudent ,  engages the curr iculum's  act ion 

and world view as  he feels  his  way into them. Judgment  of  

the curr iculum is  within in  terms of  the integri ty  and the 

organic  uni ty  given by the moral  act ion and the world view.  

This  method of  curr iculum cr i t ic ism is  appl ied in  three 

different  ways.  Firs t  i t  is  used to  discover  the types of  

curr iculum in  Special  Educat ion.  One type is  of  a  Greek 

nature .  The set t ing is  that  of  mil ieu therapy.  I ts  act ion 

al legorical  of  play or  of  dream work.  As the s tudent  en­

gages th is  curr iculum, his  act ion is  of  an autonomous nature  

The Judeo-Chris t ian type of  curr iculum has an act ion sym­

bol ic  of  equi l ibr ium between play and l i teral  imitat ion.  

I ts  set t ing is  that  of  open educat ion.  As the s tudent  

engages this  curr iculum, his  act ion is  of  a  theonomous na­

ture .  The Modern type of  curr iculum has an act ion that  i s  a  

l i teral  imitat ion.  I ts  set t ing is  that  of  behavior  modif i ­

cat ion.  As the s tudent  engages this  curr iculum, his  act ion 

is  of  a  heteronomous nature .  



The second appl icat ion of  the method of  curr iculum 

cr i t ic ism is  to  the observat ion of  Special  Educat ion curr icu­

lum as  pract iced a t  a  diagnost ic  center  for  re tarded chi l ­

dren.  The center  has  a  Modern curr iculum. The act ion is  a 

l i teral  imitat ion;  language i s  " t ra ined in ."  The set t ing is  

that  of  behavior  modif icat ion.  The moral i ty  i s  heteronomous;  

normalizat ion is  valued.  Contradict ions regarding values  

and world views reveal  some discord beneath an otherwise 

convincing Modern curr iculum. 

A th i rd  appl icat ion of  the method i s  seen in  pract ice .  

At  the diagnost ic  center  the author  constructs  a  Judeo-

Chris t ian type of  curr iculum in  music  with an equi l ibr ium 

between play and imitat ion.  Theonomous moral i ty  evolves  in  

playful  communicat ion.  Terr i tor ia l i ty  does not  prevent  the 

Judeo-Chris t ian curr iculum from complementing the Modern 

curr iculum of  the center .  

This  mode of  complementar i ty  i s  cont inued ref lect ively 

in  an imaginary dialogue between Greek,  Judeo-Chris t ian,  and 

Modern curr iculum cr i t ics .  The method i s  projected into 

another  area of  educat ion.  The essay concludes with specu­

la t ions on the implicat ions of  myths,  morals ,  and models  for  

curr iculum construct ion,  for  curr iculum under  observat ion,  

and for  curr iculum in pract ice .  



PREFACE 

The inquiry into educat ion is  as  problematic  as  the 

process  of  teaching.  Quest ions give bir th  to  more quest ions.  

Doubts  give r ise  to  fur ther  doubts .  The inclusion of  the 

methods and insights  of  the natural  and the social  sciences 

in  the s tudy of  educat ion is  wel] ,  founded,  for  by them the 

inquirer  hopes to  gain object ivi ty .  But  to  omit  the methods 

of  the humanit ies  i s  to  suggest  that  educat ion is  inhumane.  

The inquiry in  curr iculum cr i t ic ism that  I  shal l  engage in  

here  is  bui l t  upon my experience as  a  teacher  (a  theological  

l i terary cr i t ic) ,  and i t  should be no surpr ise ,  therefore ,  

that  I  wil l  be grasping for  what  seem to  me to  be s imilar­

i t ies  between l i terature  and educat ion,  l i terary cr i t ic ism 

and curr iculum cr i t ic ism,  theological  l i terary cr i t ic ism,  

and what  I  shal l  cal l  theological  curr iculum cr i t ic ism.  

And,  of  course,  i t  is  my hope that  these analogies ,  which 

seem so real  to  me and may seem so fanciful  to  the ques­

t ioning reader ,  wi l l  point  us  both to  the larger  t ruth,  for  

I  hope that  both my reader  and myself  share  a  common concern 

for  humane educat ion.  
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Tradi t ional  in  the humanit ies  i s  the concern for  and 

the s tudy of  morals  and moral  educat ion.  Everyone today is  

wil l ing to  admit  to  our  moral  chaos,  but  few are  prepared 

to  t race i t  to  immaturi ty  in  the s tudy of  the humanit ies .  

Rel igion has  been disestabl ished,  educat ion has  not ;  and 

the s tudy of  moral i ty  l ies  foundering in  between.  Mini-

courses  in  moral i ty  wil l  not  patch up the mess.  The f i rs t  

s ign of  growth wil l  be the acceptance of  re la t ivism.  The 

quest ion then becomes "relat ive to  what?"  The quest ion of  

moral i ty  ra ises  the quest ion of  a  world view which nourishes  

which fosters ,  and which legi t imates  moral i ty .  Humanizing 

educat ion pushes us  back from the surface of  educat ion to  

moral  educat ion,  and now, to  another  quest ion,  "what  world 

view?" 

One presupposes  the answer to  this  quest ion,  for  i t  is  

not  given in  the nature  of  things.  "The nature  of  things"  

is  what  i t  _is_ because of  what  one presupposes .  However ,  

our  opening the door  to  the humanit ies  does not ,  as  the 

scient is t  so of ten fears ,  open the door  to  chaos,  to  sub­

ject ivi ty ,  to  emotional ism,  but  ra ther  to  a  heal thy recog­

ni t ion that  af ter  one s ta tes  his  own world view,  his  own 



presupposi t ions,  that  one then is  in  a  bet ter  posi t ion to  

look a t  a l ternat ives  to  one 's  own posi t ion;  one i s  in  a  

bet te?:  posi t ion to  accept  a  typology that  wil l  include 

viable  opt ions to  one 's  own posi t  ion--whether  i t  be a  ty­

pology in  re l igion,  or  a  typology in  moral i ty ,  or  a  typology 

in  mythology.  So,  in  accept ing this  responsibi l i ty  and in  

s ta t ing my own posi t ion in  the f i rs t  person and then in  

project ing a  typology,  I  hope I  wil l  enable  the reader  to  

envisage a l ternat ives  to  my moral i ty  and my world view.  

The model  then that  I  set  for th  is  a  model  wi th  a  d is­

t inct ive humanit ies  f lavor .  I t  is  a  model  f rom the humani­

t ies  which I  feel  may f rui t ful ly  be used to  explore  the 

mythical  and moral  dimensions within a  work in  curr iculum. 

My own world view runs something l ike this :  I  was 

born in  a  world character ized by obsession with the sur­

face,  a  world scient i f ical ly  divided into physical  and 

mental  components ,  in  which the physical  i s  real ,  and the 

mental  i s  only subject ive,  a  world in  which man belongs to  

a  col lect ive wherein moral i ty  i s  gauged in  terms of  con­

formity with the col lect ive 's  norms.  I  found myself  in  this  

world and fe l t  that  the dr ive for  success  is  bui l t  out  of  
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f renzy and despair  in  the lack of  meaning or  in  the possibi l ­

i ty  of  selfhood.  I  pushed beyond this  modern world view to  

a  Greek world view wherein man i s  basical ly  reason and where 

man i s  heroical ly  able  to  cal l  the gods for  what  they are-

ruthless ,  inimical ,  fa teful--and courageously to  accept  not  

the other ,  but  himself ,  as  the arbi ter  of  h is  fa te .  The 

discovery,  which I  came to  make through the insights  of  pys-

chiatry and educat ion,  was that  the mental  was as  real  as  

the physical  but  somehow t ragical ly  f lawed.  In  spi te  of  the  

fact  (or  perhaps because of  the fact)  that  I  had s tudied 

theology the bet ter  half  of  my educat ional  career ,  I  did not  

capi ta l ize  on the exis tent ia l  insights  of  re l igion and of  

the Bible .  Quite  la te  in  my s tudies  I  came to  see that  God 

was not  the void nor  the enemy but  the f r iend,  no less  but  

no more real  than I ,  creat ing and suffer ing and judging,  and 

working with me and the world for  my and the world 's  real i ­

zat ion.  I  came to  see that  the physical  and mental  dimen­

s ions of  real i ty  are  inextr icably re la ted and inter twined 

with each other .  I  began to  see that  moral i ty  i s  not  

heteronomy,  the rule  given by the group;  nor  autonomy,  the 

pr inciple  given by the self ;  but  theonomy,  the process  
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emerging from within the self  as  the self  experiences  an 

awareness  of  i t s  l imitat ion and of  i t s  f ini tude in  re la t ion 

to  a  judging and compassionate  God.  So my world view is  

character ized by a  movement  f rom the Modern world view to  

the Greek world view to  the Judeo-Chris t ian world view.  I  

feel  that  for  the masses  the Modern world view is  in  the 

dr iver 's  seat  (a l though severely quest ioned by the facts  of  

h is tory) ,  for  the ar is tocrats  of  re l igion or  educat ion or  

pol i t ics  the Greek world view is  ascendant ,  and that  the 

Judeo-Chris t ian world view,  of ten ignored in  mainstream 

Judaism and Chris t iani ty ,  surfaces  here  and there  in  mar­

ginal  groups in  cul ture ,  in  ar t ,  in  heal ing,  and in  educat ion.  

My way of  looking a t  a l l  there  is  suggests  that  for  me 

the Greek s tory and the Modern s tory are  t ranscended by the 

Judeo-Chris t ian s tory.  The Modern s tory with i t s  emphasis  

on the symbol  of  the Adamic innocent ,  the universal  hope of  

educat ion,  i s  espoused by the majori ty .  The ar is tocrat ic  

e l i te ,  al though not  expl ic i t ly  acknowledging the Platonic  

or igins  of  the quest  for  knowledge,  or  the myth of  the  

t ragic  fa l l ,  nonetheless  embrace a  Greek view of  l i fe .  I  

would argue that  these world views are  absorbed by and 
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t ranscended by the view that  I  cal l  the Judeo-Chris t ian 

view,  in  which the presiding symbol  i s  that  of  h is tor ical  

man being judged by,  and yet  being redeemed by,  a  t rans­

cendent  dimension.  The real i ty  to  which this  symbolism 

points  i s  not  the substance God of  or thodox l i teral ism but  

the process  God who i s  immanent  wi thin the universe  and 

within the human spir i t ,  but  whose t ranscendence l ies  in  

being absolutely re la ted to  absolutely everything.  

The dynamic of  my typology thus is  that  while  i t  does 

not  presuppose an inexorable  Hegel ian- type movement  f rom the 

Modern to  the Greek to  the Judeo-Chris t ian s tory,  i t  does 

envisage a  method of  in terpretat ion,  or  hermeneut ics  3  which 

combines sc ient i f ic  inquiry with human self-understanding.  

I  am aware of  the difference between the s tor ies  within 

Western cul ture  and those of  the peoples  of  Afr ica  or  India  

or  China or  Japan.  Afr ican world views assume a  High God in  

a  cosmos where t ime moves backward.  Buddhist  views assume 

an absolute  skept ic ism about  the uniqueness  of  personal i ty  

and a  cycl ical  view of  his tory.  Confucian views absorb 

Marxism as  s imply one more kind of  or thodoxy to  be swal lowed 

by the Chinese mind.  These views represent  world views for  
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the  majori ty  of  the peoples  of  th is  ear th .  Entry into the 

quest ion of  mythology and world view is  not  a  passing fancy.  

There are  obvious pol i t ical ,  re l igious,  and educat ional  

implicat ions.  But  in  fact ,  pol i t ics ,  re l igion,  and educa-

t ion in  the West  are  s t i l l  Western,  and to  make a  curr iculum 

enterpr ise  viable  for  the human spir i t  and f ree  from a s im­

pl is t ic  posi t ivis t ic  picture-view of  real i ty ,  i t  is  to  the 

dynamics of  a  typology that  we must  turn.  

The model  that  I  am proposing then is  a  typology that  

envisages within the West  three ser ious s tor ies-- the Greek,  

the Judeo-Chris t ian,  and the Modern.  Addi t ional ly  the model  

envisages a  moral  typology:  the moral i ty  of  conformity or  

heteronoray in  the Modern world view,  the moral i ty  of  the 

t ragic  view or  autonomy in  the Greek world view,  and the 

moral i ty  of  the redemptive world view or  theonomy in  the 

Judeo-Chris t ian world view.  In  each view the moral  dimension 

i s  undergirded by the larger  world view out  of  which i t  comes.  

The fol lowing is  a  glossary of  terms that  l inks my 

moral  and mythological  world views c i ted above to  my method 

of  inquiry and self-ref lect ion,  namely,  my l i terary cr i t ical  

method,  to  be developed in  Chapter  One.  



GREEK: The t ragic view of l i fe  with i ts  ar is tocrat ic  t ragic 

f igure.  Greek dramatists  have revealed this  f igure,  but  

humanists  down through the centuries have also told and 

retold this  s tory.  

JUDEO-CHRISTIAN: The redemptive view of l i fe ,  with i ts  hero 

who suffers  and is  redeemed in the s tory.  

MODERN: The Modern view of l i fe ,  with i ts  pathet ic  f igure 

who f inds a l i fe  of  conformity meaningless.  Two false as­

sumptions are made about  this  character:  (1)  Because he is  

pathet ic ,  he is  not  a hero and should not  be taken seri­

ously,  and (2)  because he evokes pathos and despair ,  the 

s tory does not  evoke the feel ing the author intends.  I  

submit  that  the author intends pathos precisely because the 

character  is  serious.  

HETERONOMY: This  type of  moral i ty f inds the law or  author­

i ty in others .  The law comes from outside oneself .  Heter-

onomy is  a react ion to autonomy that  has lost  i ts  depth.  

AUTONOMY: This  type of  moral i ty is  not  being wil lful  or  "a 

law unto oneself ,"  but  rather  being obedient  to the princi­

ples of  reason one f inds within oneself .  Many of  the Greek 

characters  are autonomous.  
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THEONOMY: This  type of  moral i ty is  autonomy that  has been 

united with i ts  depth.  Theonomy moves beyond the rules of  

others  and the principles of  reason to the depth process 

within oneself .  

The fol lowing is  a diagram of the terms above.  I t  in­

cludes both a l is t  of  the Aristotel ian terms used in reading 

imaginative l i terature and a typology that  expands the 

Aristotel ian terms.  

ARISTOTELIAN TERMS USED 

IN READING IMAGINATIVE LITERATURE 

Plot  •Answers the 

Character  quest ion "What?":  

Thought •Formal Cause 

Dict ion 
Answers the 

quest ion "Of what?":  

Material  Cause 

quest ion "How?" 

•Efficient  Cause 

Answers the 

quest ion "To 

Final  Cause 

Catharsis  

Answers the 

what?":  

xi 



MODERN 

Normal 

Pathet  ic  

Heteronomous 

Godevoid 

Modern 
World View 

Pathos/Despair  

An expansion of  this  wil l  be given schematical ly in Appendices 

VII-X. 
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THE EXPANSION OF ARISTOTLE'S TERMS 

BY THE TYPOLOGY 

TERMS 

Plot  

GREEK 

|̂ Ar i is tocrat  

Character  
-X 

Tragic 

Autonomous 

Thought - )  C— -Enemy 

Spectacle S  S" Greek 
(R)int  of  View) y  kjforld View 

Catharsis  ^  ̂ Pity/Fear 

T Y P O L O G Y  

JUDEO-CHRISTIAN 

S inne r  

Redempt ive 

Theonomous 

God=Fr iend 

Judeo-Christ ian 
World View 

JudgnErt/fcompassi on 
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CHAPTER ONE 

CURRICULUM CRITICISM IN A LITERARY MODE 

The kind of  reasoning that  theological  l i terary cr i t i ­

cism brings to  hear  upon a  work of  ar t  i s  imaginat ive and 

creat ive.  I t  helps  the cr i t ic  project  himself  in to  the 

l i terary object ,  and a t  the same t ime i t  helps  the cr i t ic  

recreate  in  his  own imaginat ion the whole work as  though he 

were the or iginal  ar t is t .  This  kind of  reasoning with crea­

t ivi ty  and imaginat ion is  needed as  wel l  in  curr iculum cr i ­

t ic ism,  for  i t  provides  the curr iculum cr i t ic  with a  method 

of  inquiry that  i s  yoked to  a  process  of  se l f - ref lect ion.  

I  intend to  show i .n  th is  work how theological  l i terary 

cr i t ic ism may become a  kind of  curr iculum cr i t ic ism.  In 

the f i rs t  chapter  I  wil l  explain my method of  theological  

l i terary cr i t ic ism.  In the second chapter  I  wil l  show i ts  

relevance to  curr iculum cr i t ic ism in a  given area,  namely,  

in  special  educat ion.  In  the third and fourth chapters  I  

wil l  show i t s  relevance to  curr iculum in pract ice ,  in  this  

case the special  educat ion curr iculum at  a  diagnost ic  cen­

ter :  the Center  for  Human Development .  Final ly ,  I  wil l  

ref lect  on the way in  which this  method has  e lucidated the 

dimensions of  mythology and morals  in  curr iculum. 
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Literary terms l ike "plot ,"  "character ,"  "thought  ,"  

"dict ion,"  "melody," and "spectacle" are as  old as Plato 

and Aristot le ,  but  they may serve to throw new l ight  upon 

curriculum. What I  wil l  do f i rs t ,  then,  is  apply these 

terms to works of  l i terature to show what  I  mean by them. 

These terms are subsumed by Aristot le  under larger  cate­

gories (Poetics ,  §1450) t i t led the formal,  eff icient ,  mate­

r ial ,  and f inal  "causes."  I  wil l  analyze l i terature then 

to f ind i ts  "causes."  The process of  project ion into the 

work of  l i terature and the recreat ion of che work carr ies  

the reader quickly beyond the surface to the mythological  

and moral  depths of  l i terature.  

My approach to curriculum wil l  be humanized by imi­

tat ing this  method.  Although this  method might  just  as  

easi ly have been focused on adult ,  or  early childhood,  or  

secondary education,  I  have del iberately focused i t  on 

special  education for  personal  and professional  reasons.  

I  wil l  take a l i terary cr i t ic 's  view in surveying the 

l i terature in special  education,  in looking at  the curricu­

lum in language disorders at  the Center ,  and in recreat ing 

what  I  have observed.  

I t  may appear awkward ac f irs t  to speak of  the "plot"  

of  an inst i tut ion,  or  the "plot"  of  the curriculum, or  the 
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"plot"  of  the wri ter ,  but  I  wil l  prefer  to  sound awkward i f  

by so doing I  wil l  be able  to  make the appl icat ion of  l i t ­

erary cr i t ic ism to curr iculum cr i t ic ism convincing.  By my 

f inal  chapter  I  hope that  this  "ar t is t ic"  cr i t ic ism of  

curr iculum wil l  a l low me to  ref lect  on two dimensions of ten 

bypassed by a  more l i teral  view: moral i ty  and mythology.  

I  wil l  conclude by present ing an imaginary dialogue between 

the proponents  of  three myths as  they focus on the four  

causes  of  curr iculum. 

THEOLOGICAL LITERARY CRITICISM AND ITS TERMINOLOGY 

Theological  l i terary cr i t ic ism is  not  new.  As a  

mat ter  of  fact ,  as  T.  S.  El iot  points  out  in  his  essay on 

"Rel igion and Li terature ,"  what  i s  new in  l i terary cr i t i ­

cism is  that  i t  is  not  theological .  I  would l ike  to  ex­

press  my indebtedness  to  this  t radi t ion by c i t ing a few of  

the authors  who have shaped my own thinking.  Plato 's  

Republ ic  and Aris tot le 's  Poet ics  have ra ised most  of  the 

basic  quest ions for  me.  Dryden 's  An Essay of  Dramatic  

Poesy;  and The Grounds of  Cri t ic  ism in  Tragedy have been 

inf luent ia l  both as  works of  cr i t ic ism and of  l i terature .  

The Biographia  Li terar ia ,  l ike a l l  of  Coler idge 's  works,  
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give especial  comfort  to  those of  us  plagued with divergent  

minds.  All  of  T.  S.  El iot ' s  essays have been par t icular ly  

inf luent ia l  upon me in  looking a t  the moral ,  mythical ,  and 

re l igious dimension within poetry,  and in  forcing me to  

come to  terms with my own theological  presupposi t ions as  a  

theological  l i terary cr i t ic .  W. H.  Auden and Amos N.  

Wilder  (Modern Poetry and the Chris t ian Tradi t ion)  seem 

less  focused than El iot  but  nonetheless  important  to  me for  

an understanding of  the re l igious temper  in  ar t .  Works by 

other  modern cr i t ics  such as  Rourke,  Richards,  Empson,  

Blackmur,  and Hyman have given me ins ights  into var ious 

facets  of  l i terature  and l i terary cr i t ic ism,  while  Wimsat t  

and Brooks in  their  Li terary Cri t ic ism: A Short  History,  

Brooks and Warren in  their  Understanding Poetry,  Welleck 

and Warren in  their  Theory of  Li terature ,  and the Chicago 

Neo-Aris totel ians  (R.  S .  Crane,  Richard McKeon,  Elder  

Olson,  e_t  a_l . )  in  their  Cri t ics  and Cri t ic ism have pro­

vided me with the long view both of  l i terature  and of  cr i ­

t ic ism.  R.  S .  Crane 1  s  The Language of  Cri t ic  ism and the 

Structure  of  Poetry has  been most  inf luent ia l  on my in ter­

pretat ion of  Aris tot le .  Final ly ,  Robert  Penn Warren and 

the Fugi t ive/Agrar ians  have,  in  their  essays and ar t ic les ,  

made me aware of  the necessi ty  of  focusing f i rs t  on the 
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myth in  which one i s  reared,  and then in  moving into the 

great  t radi t ion of  ar t is ts  and cr i t ics .  

At  th is  point  I  should a lso mention three separate  

authors  who have contr ibuted most  to  the Greek,  Judeo-

Chris t ian,  and Modern typology in  theological  l i terary cr i ­

t ic ism.  Firs t  Hege1 on Tragedy,  edi ted by Anne and Henry 

Paolucci ,  has  many of  Hegel ' s  expl ic i t  comments  on myths,  

morals ,  and models .  Even in  react ing against  Hegel ' s  sys­

tem, one must  acknowledge indebtedness  to  his  comprehensive­

ness .  Paul  Ti l l ich,  the exis tent ia l is t  theologian,  who 

used much of  Hegel ,  Schel l ing,  and Kierkegaard,  has  perhaps 

best  put  the case for  the "Greek,  Judeo-Chris t ian,  and 

Modern" typology in  his  volumes in  Systematic  Theology and 

especial ly  in  his  Courage To Be.  Preston Roberts ,  J r . ,  has  

re la ted Ti l l ich to  the Aris totel ian cr i t ic ism in his  

l !Theology and Imaginat ive Li terature:  An Essay in  Li terary 

Cri t ic ism from the Point  of  View of  Chris t ian Theology" and 

his  "A Chris t ian Theory of  Dramatic  Tragedy."  

Having acknowledged my indebtedness  to  Aris tot le  for  

his  l i terary terms (plot ,  character ,  thought ,  d ic t ion,  

melody,  and spectacle)  and his  method of  reasoning ( in­

duct ively into the formal ,  mater ia l ,  eff ic ient ,  and f inal  

causes) ,  to  the phi losophers  and theologians for  their  
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typologies ,  and to  the theological  l i terary cr i t ics  for  

their  reunif icat ion of  theology and l i terary cr i t ic ism,  I  

now wil l  sketch the appl icat ion of  this  method to  my read­

ing in  l i terature .  

THE USE OF ARISTOTLE'S TERMS IN READING LITERATURE 

PLOT 

Whether  I  am reading Crime and Punishment  for  pleasure,  

or  Hamlet  for  a  c lass ,  or  Job for  background reading,  or  

The Plague because I  have read and enjoyed one of  the au­

thor 's  other  works,  I  read the plot  for  the whole work.  I  

ease into the total i ty  that  the author  projects  for  me,  but  

a t  the same t ime I  project  myself  in to  the work to  make i t  

come a l ive.  I  must  not  only re l ive,  but  a lso actual ly  re­

create ,  the work as  i f  I  were the author  himself .  I  suspend 

my "disbel ief ,"  and I  engage my imaginat ion.  I t  i s  the or­

ganic  uni ty  or  the "plot"  of  the work that  makes th is  kind 

of  interact ion possible .  

DICTION AND MELODY 

One of  the pleasures  in  reading is  der ived from the 

words and s imiles  and images and symbols  that  the author  

has  contr ived.  From t ime to  t ime the words in  their  l i t ­

eral  meaning advance the movement  of  the plot ,  and a t  other  

t imes in  their  . .symbolic  meaning foreshadow events  to  come.  
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Every author  has  his  way with words and s tyl izes  the rhy­

thm or  meter  in  his  work in  such an inconspicuous way that  

they s ink into the reader 's  subconscious and there  work to  

promote a  rhythm or  a  tempo for  the whole work.  

SPECTACLE 

As a  reader  I  am confronted with something e lse  beyond 

the author 's  rhythm, namely,  h is  point  of  view.  Mil ton in  

Paradise  Lost  speaks br ief ly  of  h is  bl indness  and takes  a  

view omniscient  both to  heaven and to  hel l .  Henry James 

has  a  way of  br inging his  reader  to  a  point  just  behind the 

main character ' s  l ine of  vis ion,  and the reader  must  f i rs t  

understand the main character ' s  view before  he,  the reader ,  

can interpret  the world rendered within the work.  Shakes­

peare ,  l ike  other  dramatis ts ,  shows you what  h is  characters  

are  saying and doing.  Aris tot le  cal ls  this  dimension the 

"spectacle ,"  but  I  f ind Percy Lubbock 's  "point  of  view" is  

an accurate  modern t ranslat ion.  Just  as  a  Chinese panoramic 

landscape might  be considered "epic ,"  and a  P vembrandt  group 

portrai t  l ike the "Night  Watch" might  be considered "dra­

matic ,"  the I l iad might  be considered an epic ,  and Oedipus Rex 

might  be considered "dramatic ,"  not  because of  some phi lo­

sophical  "point  of  view,"  but  because the author  in  the 

f i rs t  case "frames" heaven and hel l ,  gods and men,  t ime and 
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eterni ty,  and,  in the second case,  brackets  what  men are 

saying and doing.  Having made this  dist inct ion,  i t  must  be 

added that  a l i terary point  of  view can reveal  a philosophic 

point  of  view. 

The world view of the author is  sometimes very subtly 

revealed in the author 's  use of  t ime.  Hemingway may te l l  

me a  s tory in a s traightforward manner,  s tar t ing at  the be­

ginning and going clean through to the end.  Faulkner,  or  

Conrad,  on the other  hand,  enjoy f lashback and foreshadow­

ing,  foreshortening,  and suspense.  The f i rs t  chapter  may 

deal  with the 1920's ,  the next  chapter  with the 1930's ,  and 

the last  chapter  with the 1900*s.  The reversal  and the dis­

covery for  one character  may be s imultaneous;  for  another 

character  there may be a painful  reversal  of  fortune,  but  

no discovery,  while for  another character  there may be no 

reversal  at  a l l .  When the author focuses on the tale  "told 

by the idiot ,"  and then focuses on the meanderings of  a  

genius 's  mind,  and then moves back to an omniscient  view of 

real i ty:  he te l ls  me something about  his  viexv of  real i ty 

without  having said the f i rs t  word about  metaphysics or  

theology.  

THOUGHT AND CHARACTER 

There is  a consecution in l i terature such that  one 

element leads to another.  Point  of  view issues into 
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dict ion and melody,  and dict ion and melody issue into 

thought ,  and thought  issues  into character ,  and character  

issues  into plot .  As a  reader ,  I  ident i fy  with the act ion 

that  is  imitated within the s tory.  I  walk into a  real  gar­

den with imaginary toads when I  read a  poem by Marianne 

Moore;  in  reading Homer,  I  become impat ient  in  wai t ing for  

Odysseus to  take care  of  h is  wife 's  sui tors ;  in  Gogol 's  

Overcoat ,  I  react  by asking myself  whether  I  have co be­

l ieve in  the supernatural  to  explain what  happens.  The 

ident i f icat ion with the act ion of  the s tory becomes even 

more pronounced when I  encounter  the thought  of  the charac­

ter ;  for ,  I  do not  ask myself ,  "Do these thoughts  coincide 

with mine?" or  "Are these thoughts  portrayed in  a  l i fe l ike 

way?" but  ra ther  I  ask myself ,  "Can I  ident i fy  with think­

ing in  this  fashion?" 

Thoughts  reveal  character ,  and character  reveals  the 

plot .  I  ident i fy  with the hero in  terms of  whether  h is  

act ion is  heteronomous and Modern,  or  whether  h is  act ion is  

autonomous and t ragic ,  or  theonomous and redemptive.  I  

project  myself  in to  Dante ,  or  Volpone,  or  Antigone;  and I  

feel  I  am judging myself ,  or  I  am in  despair  about  myself ,  

or  I  am fearful  about  myself .  
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All  of  the above Aris totel ian components  of  the read­

ing experience are  separated only by abstract ion.  "Plot ,"  

and "character ,"  and " thought ,"  and "dict ion,"  and "melody,"  

and "spectacle"  are  inseparable ,  and they provide a  lan­

guage that  takes  the reader  into the "fel t  world"  of  the 

imaginat ion.  The language enables  one to  ref lect  on the 

work of  ar t  and arr ive a t  a  to ta l  feel ing.  I  am given a  

morator ium on myself  as  I  read in  l i terature ,  and I  become,  

as  i t  were,  the character  himself .  I  have a  chance to  make 

decis ions,  to  use value judgments ,  and to  propose to  myself  

how, i f  I  were the character ,  I  would get  out  of  h is  di­

lemma.  The reader  can do th is ,  I  suggest ,  because he has  a  

language that  takes  him not  only into the work of  ar t ,  but  

a lso into the his tory of  l i terature .  The consis tency with 

which this  language has  held together  has ,  of  course,  

var ied from century to  century,  f rom author  to  author .  On 

the whole,  th is  language s ince the t ime of  Aris tot le  has  

faci l i ta ted the creat ion and the recreat ion of  ar t .  

THE EXPANSION OF ARISTOTLE'S TERMS BY THE TYPOLOGY 

One device that  expands Aris tot le 's  terms is  a  ty­

pology of  p lots .  Aris tot le  himself  foreshadowed i t  (§1453) .  

For  Aris tot le ,  a  plot  involved a  reversal  and a  discovery,  
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a complicat ion and an unravel ing.  With the t ragic  hero as  

the norm and with autonomy as  the moral  norm, natural ly  the 

best  plot  reveals  a  noble  hero,  with some t ragic  f law,  in  

his  fa l l  from grandeur  to  suffer ing.  But  i f  one 's  hero is  

redemptive and one 's  moral i ty  i s  theonomous,  the  best  plot  

wi l l  reveal  a  s inful  or  fa l len creature 's  move f rom suf­

fer ing to  reconci l ia t ion;  or  i f  one 's  hero is  pathet ic  and 

one 's  moral i ty  i s  heteronomous,  the best  plot  wi l l  reveal  a  

s ick and dr iven character ' s  move f rom normali ty  to  pathos.  

In  theological  terms,  God,  wi thin the Aris totel ian world 

view,  is  the unmoved mover;  God,  within the Judeo-Chr i s t  ian 

world view,  i s  act ive and re la ted;  and God,  wi thin the 

Modern world view,  is  God the void.  

This  typology is  an heuris t ic  device and is  not  a  

doctr ine to  be proven.  I t  should help the reader  reason 

induct ively into the causes  of  the work of  ar t ,  and i t  

should provide a  language with which to  do so.  In  my own 

case i t  has  helped me confront  two di lemmas.  On the one 

hand,  i t  i s  an aid to  my memory.  I f  I  am reading a  lyr ic  

where my mind must  perform microscopic  contor t ions to  fol low 

the symbolic  f l ight  of  the author ,  as  in  "Peter  Quince a t  

His  Clavier"  by Wallace Stevens,  or  i f  I  am reading an epic  

l ike Moby Dick,  or  The Pentateuch,  or  The Aeneid where I  
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must  engulf  hundreds of  characters  and mil l ions of  detai ls ,  

I  am given a l ternat ive total i t ies  to  f i l l  in  as  I  read the 

minutae or  the global .  On the other  hand,  the typology 

aids  not  only my memory,  but  as  wel l  my capaci ty  to  make 

value judgments .  Moving f rom one cul ture  to  the next  and 

from one century to  the next ,  I  would l ike to  be sure  that  

a l l  dramatic  heroes  are  not  judged by only one,  that  i s ,  

t ragic ,  cr i ter ia .  Even within the Greek cul ture  there  are  

some t ragedians who seem modern (Euripides)  and others  who 

seem more Judeo-Chris t ian (Aeschylus) .  Without  k i l l ing the 

element  of  suspense,  I  can enter  into the imaginat ive world 

and project  the forward motion of  a  character ,  regardless  

as  to  whether  or  not  he i s  t ragic ,  or  pathet ic ,  or  redemp­

t ive.  In  this  sense I  can discover  how wel l  the author  has  

real ized his  plot .  

DISCOVERING THE FORMAL, THE MATERIAL, THE FINAL, 

AND THE EFFICIENT CAUSES 

Aris tot le 's  plot ,  character ,  thought ,  d ic t ion,  melody,  

and spectacle  are  terms for  language that  faci l i ta tes  the 

act ion of  the reader .  I t  is  a  fa lse  dichotomy,  however ,  to  

think of  the performance as  a  cr i t ic  as  something that  




