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The purpose of this study was to determine whether the independent
variables of assertiveness, empathy, unconditional positive regard, and congruence
could be used as predictors of Resident Assistant effectiveness. Resident
Assistant effectiveness was determined by mean scores from student raters using
the Goodman-Rodgers Rating Scale. The four predictor variables were measured
by two self-report instruments that were administered to the Resident Assistants
(RAS). The College Self-Expression Scale measured assertiveness and the
Barrett-Lennard Relationship Inventory measured empathy, unconditional positive
regard, and congruence.

The sample of 47 RAs was taken from a population of 64 RAs who had at
least one semester of experience as an RA. A total of 217 (34%) student rater
responses were used.

The Pearson Product-Moment Correlation was used to determine correlations
between RA effectiveness and each of the four predictor variables. The results
indicated that none of the four predictors had a significant correlation with the
dependent variable at the .05 level of significance. Step-wise multiple regression
was used to determine any combination of the four predictor variables that would
most effectively predict RA effectiveness. Because none of the predictor
variables met the required .05 level of significance, a regression equation was

not established.
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CHAPTER 1
INTRODUCTION

'Thc residence hall has long been a part of university life. Initially, it was
viewed simply as a means of housing and controlling students. Recent studies
suggest that residence halls play an integral part in the development and
education of students.

In conducting a study to compare residence hall students with commuter
(off-campus) students, Astin (1973) found that residence hall students (a)
exceeded the learning and personal development predicted when their advantages
in ability, prior education and extracurricular activities, and community and
family backgrounds were considered; (b) were more fully involved in academic
and extracurricular activities and social activities with other students; and (c)
carned higher grade point averages, even when differences in abilities were taken
into account. Similar results were also obtained by Chickering (1974), Scott
(1975), and Astin (1977).

It has been the contention of Riker (1974) that the residence halls are

one of the ldgical places on campus where colleges and universities

can concentrate some of their skilled educators to work to humanize

the teaching process. These educators can help by recognizing and

reacting to the individual student as an important person with special

talents and needs. This help can be reinforced and expanded through

the peer living groups of which each resident student becomes a

member and to which he most frequently turns for guidance and

support (p. 1).
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One segment of the university community that has attempted to capitalize
on the educational potential of the residence halls has been the residence life
staff. Upcraft and Pilato (1982) stated that the residence life paraprofessional
staff are crucial for creating a good educational environment because they
interact daily with the resident students and are attuned to the students’ needs,
interests, and problems. By definition, paraprofessionals in an educational
setting "are students who have been selected and trained to offer educational
services to their peers. These services are intentionally designed to assist in the
adjustment, satisfaction, and persistence of students toward the attainment of
their educational goals" (Enders, 1983, p. 324).

Today’s residence hall paraprofessionals or resident assistants (RAs) are
typically expected to (a) provide personal help and assistance; (b) manage and
facilitate groups; (c) facilitate social, recreational, and educational programs; (d)
inform students or refer them to appropriate information sources; (¢) explain and
enforce rules and regulations; and (f) maintain a safe, orderly and relatively
quiet environment (Upcraft & Pilato, 1982).

In viewing the variety of tasks, Ostroth (1981) stated that "Because
residence hall work involves so many functions, the prediction of success in
these diverse tasks is a complex challenge for the selector” (p. 66). To date,
the research concerning potential predictors of RA effectiveness has been
somewhat inconclusive. Yet, because of the facilitative influence that RAs
appear to have on the educational and personal development of resident students,
it seems appropriate that researchers-continue to investigate potential predictors

or RA effectiveness,



Rationale for the Study

Resident assistants are typically undergraduate students who serve as part-
time empioyees within the residence halls. As Upcraft and Pilato (1982)
explained earlier, a large portion of an RA’s responsibilities involve routine or
mundane activities. It is during the unexpected times of crisis, however, that
the effectiveness of the RA becomes critical. As in many occupations, it is the
times of crisis that necessitate the most training and skill. To complete a
maintenance report is one thing, but to be helpful to someone who is
experiencing great stress or is contemplating suicide is quite another. It is in
this latter situation that the potential for selecting the most effective RAs
becomes critical.

As will be presented in Chapter II, a number of studies have been
conducted regarding the prediction of RA effectiveness. These studies,
however, have provided little statistical support for several of these potential
predictors. Regardless of the results, many of the studies contained flaws.
These flaws included (a) inadequate criterion variables that were created for a
specific study and did not include any psychometric data (Shelton & Mathis,
1976); (b) predictor variables that were too broad and not easily defined, such as
self-actualization as measured by the Personal Orientation Inventory (Atkinson,
Williams, & Garb, 1973); (c¢) single predictor variables that tried to measure too
many qualities or characteristics, such as the California Psychological Inventory
(Haldane, 1973; Ball, 1977); and (d) single predictor variables that measured only
one aspect or concept, such as assertiveness (Gilbertson, 1979). With regard to
this last point, a study utilizing such a variable tends to ignore the ambiguity of
the RA position that is created by the complexity of the tasks to be performed.

Pedhazur (1982) stated that one of the major purposes of regression
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analysis in prediction research is t.he selection of applicants for such things as
jobs, college, and the armed forces. Based on the status or scores of the
applicant on these predictors, his or her performance on a given criterion (e.g.,
job effectiveness) may be predicted. If all available predictor variables could be
used, the prediction of the criterion variable would be very accurate. The
magnitude of such a task, however, would makes its execution unfeasible. The
alternative is to select the least number of variables necessary to predict the
criterion variable almost as effectively as if the total set of predictor variables
had been used. With this process in mind, it is the intent of this study to
investigate a combination of predictor variables as Pedhazur has suggested. It is
also hoped that the selection of these variables will help eliminate some of the
ambiguity that exists because of the complexity of RA tasks. The first three
predictor variables selected for the present study relate to the counseling or
interpersonal skills of the RA. The fourth variable will relate to the more
administrative aspects of the RA position.

Counseling/Interpersonal Skills Predictor
Delworth, Sherwood, and Casaburri (1974) stated that the RA "is
predominantly judged by his competency in the area of counseling..(which) by
definition is probably the most ambiguous of all" (p. 49). Winston, Ullom, and
Werring (1984) related that
RAs must establish relationships of mutual trust and respect,
communicate their willingness to be of assistance and make a
commitment to expend the time and energy require:l to help residents
deal with personal concerns...they can typically deal effectively with
students as students encounter typical developmental issues or tasks

primarily by listening, showing warmth and support, providing



information, and helping students to analyze problem situations and
formulate plans (p. 53).

Among the many theories that propose ways of facilitating client growth,
the theory of Carl Rogers seems particularly appropriate as a means of viewing
the effectiveness of the RAs as they work with people engaged in developmental
activities. Rogers (1957) emphasized the development and use of empathy,
unconditional positive regard, and congruence by the counselor as she/he relates
to the client. It was Rogers’ contention that as the counselor uses these three
qualities in to relating the client, the client will be provided with a situation
that will facilitate positive growth and/or change on the client’s part.

As part of the recruitment and/or selection process, Rogers (1980) and
Carkhuff (1969) concurred that individuals who possess higher levels of these
qualities have more potential to be effective helpers than those individuals who
possess lower levels. Truax (1970) stated that the measurement of the core
conditions is the critical factor in the selection process. Although many RA
training programs are based on Rogers’ theory, most educational institutions do
not measure for such characteristics prior to or during the selection process.
Furthermore, little research has been conducted to investigate the use of these
core conditions as predictors for RA effectiveness. The Barrett-Lennard
Relationship Inventory (Barrett-Lennard, 1962) was used to measure the core
conditions as potential predictors of RA effectiveness.

Administrative Predictor

The second aspect of the RA job is more administrative’ and often goes
back to the early role of rule enforcer. There will be times when
the RA must officially represent the institution with regard to rules and policies

or represent the residents as a corporate group. As Upcraft and Pilato (1982)



have stated

But RAs do not only work with students seeking help...For example,

the RA must deal with students who drink too much and subsequently

harm themselves, others, or the institution’s facilities. These

students may not realize that they have a problem, yet most RAs

would initiate contact with those students and try to help (p. 10).

As with most jobs, the RA position is not without its difficulties. For
example, Schuh and Shipton (1983) found that RAs reported obscenities, sexual
and racial slurs, malicious pranks, damage to personal property, harassment, and
physical abuse. Hornak (1982) found that the RAs also experienced high levels
of stress, burnout, and personal problems caused, in part, by the "fishbowl"
experience, long hours.., crisis intervention, role ambiguity, and expectations to
discipline peers.

With this in mind, it would scem that the quality of assertiveness would
potentially be very profitable to the RA. Alberti and Emmons (1974), stated that
assertivene;ss involves behavior which enables a person to act in one’s own best
interests, to stand up for oneself without undue anxiety, to express one’s honest
feelings comfortably, and to exercise one’s own rights without denying the rights
of others. As Upcraft and Pilato (1982) and Schuh and Shipton (1983) indicated,
there will be times when an individual infringes on the rights of the RA or the
members of the corporate living group. Such situations may dictate that the RA
pursue his/her own assertive rights and the rights of the students living in the
residence hall. The degree of assertion that an RA possesses may give an
indication of how effectively the RA may respond in such situations. The
College Self-Expression Scale (Galassi, Delo, Galassi, & Bastien, 1974), therefore,

was considered as a potential predictor variable which measures the degree of



assertiveness among the college student population.
Demographic Variabl

It has been recommended from various sources (e.g. Hudnall, 1979) that
demographic variables should also be considered predictors of RA effectiveness.
Therefore, the demographic variables of age, sex, race, academic classification,
academic classification of students residing in each residence hall, major, and
completion of course work related to helping skills were analyzed for both the
RAs and student raters.

Statement of the Problem

This study investigated the relationship between Resident Assistant
effectiveness and the variables of empathy, unconditional positive regard,
congruence, and assertiveness. The criterion variable was measured by the
Goodman-Rodgers Rating Scale. Empathy, unconditional positive regard, and
congruence were measured by the Barrett-Lennard Relationship Inventory.
Assertiveness was measured by the College Self-Expression Scale.

Statement of Hypotheses

H j: There will be no linear relationship between RA effectiveness as
measured by the Goodman-Rodgers Rating Scale and the demographic variables of
age, gender, race, academic classification, academic classification of students
residing in each residence hall, major, and completion of course work related to
helping skills. These relationships will be tested at the .05 level of significance.

H, : There will be a significant linear relationship between RA
effectiveness as measured by the Goodman-Rodgers Rating Scale and
assertiveness as measured by the College Self-Expression Scale. This relationship
will be in the positive direction such that higher scores on one instrument will

be related to higher scores on the other. This relationship will be significant at



the .05 level.

H 4 : There will be a significant linear relationship between RA
effectiveness and the variables of empathy, unconditional positive regard, and
congruence as measured by the Barrett-Lennard Relationship Inventory. This
relationship will be in the positive direction and will be significant at the .05
level.

H 4 : There will be a significant multiple correlation between RA
effectiveness and a combination of the variables of asscrtivgness, empathy,
unconditional positive regard, and congruence. This correlation will be in the
positive direction and will be significant at the .05 level.

H 5 : There will be a significant positive relationship between RA
effectiveness as rated by resident students and RA effectiveness as rated by
other RAs. This relationship will be in the positive direction and will be
significant at the .05 level. This hypothesis is based on Tibbits® (1977)
contention that peer evaluation is an effective means of evaluation and selection.

Limitations

1. The sample of resident assistants used was not a randomly selected sample
from all RA populations, but consisted specifically of the RAs at the University
of North Carolina at Greensboro. Therefore, caution should be exercised in
generalizing results, since conclusions may not be indicative of RAs and students
at other colleges or universities.

2. The self-reported measurement of assertion, empathy, unconditional positive
regard, apd congruence may not be indicative of actual RA attitudes and

behavior.

3. The measurement of RA effectiveness by student perceptions may not reflect

actual job performance.
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4. The design of the study will not allow for the study of cause-and-effect
relationships.
5. The low number of student rater responses (i.e., 217 of 640 responses) may
have affected the statistical results. As the number of responses received moves
toward the total number of potential responses for the population, the more
accurate the mean scores for the responses will be in reflecting the overall
response of the population. The low number of responses received (217) may or
may not reflect the actual response of the total population.
Summary
Chapter I presented a brief background for the study, the need for the
research, the problem statement, the hypotheses, and the limitations of the

study.
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CHAPTER II
REVIEW OF LITERATURE
Theoretical Positions

This chapter presents the theoretical perspectives that are relevant to this
study. The first section provides descriptions of several positions that help
comprise student development theory. This section is followed by a discussion of
the literature related to person-centered therapy, assertiveness training, resident
assistant selection, and resident assistant evaluation.

Student Development Theory

Student development is a compilation of varied theoretical approaches that
describe the challenges and developmental tasks faced by an individual during the
college-age years (18-25). This growth process is not only facilitated by the
learning that occurs in the classroom, but by those experiences that occur in
other environments as well. Thus, an understanding of these approaches can
assist the educator in his/her attempt to help students integrate and/or apply
what they learn in the classroom to their everyday lives. These approaches
include cognitive development, psychosocial development, the
humanistic-existential approach, and the person-environment approach.

Cognitive development theory. Cognitive development is a theoretical
perspective that describes how an individual develops as he/she progresses
through a series of sequential developmental stages that must be approached in
precisely the same order. Each stage provides the foundation for each
succeeding stage, which is more complex than its preceding stage.

Specifically, cognitive development deals with how an individual thinks,
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reasons, and makes sense of one’s experiences. When challenged by a more
advanced way of thinking/reasoning, the individual experiences some degree of
cognitive conflict. The individual will either ignore the challenge, assimilate it
(i.e., force it into one’s way of thinking), or accommodate it. Accommodation
involves the restructuring of one’s thinking/reasoning process to incorporate the
new way of thinking or reasoning, thus, providing a means of growth into the
next phase or stage of development. The work of Piaget, Perry, Kohlberg, and
Gilligan are representative of cognitive theory.

Piaget (1952, 1954, 1965) was 6ne of the initial theoreticians to describe
cognitive development. Piaget described how an individual’s thinking moves from
very simplistic terms to the concrete and then abstract. Perry’s (1970) initial
stage describes reasoning as either "right or wrong" as determined by some
external authority. The final stage is characterized by the appropriateness or
rightness for the individual’s life as determined by his/her personal experiences
and willingness to make commitments. Kohlberg’s (1969) moral development
describes how an individual’s moral reasoning develops from the initial stage of
obedience to avoid punishment to the final stage of reasoning that views
personal rights and freedom on a higher plane than externally imposed moral law.

Gilligan’s (1981) work takes a different perspective. Moral development is
viewed as an ethic of responsibility to self and others, rather than formal
categories of moral ideology. Her contention is that moral development does not
occur in a vacuum of hypothetical situations, but involves real people with real
crises. As individuals make moral decisions in this context, the pursuit of
personal identity is replaced by intimacy of relationships. Further, the
abstraction of justice and the concept of fairness are replaced by the ethic of

responsibility which focuses on the care of self and others.
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Psvchosocial development theory. As with cognitive development,
psychosocial development also involves sequential stages. However, these stages
do not form the foundation for each succeeding stage, and a new stage can be
entered without being adequately developed in the previous stage. Thev
contention is that these stages are internally, socially, psychologiéally, and
biologically timed so that a new phase will begin whether or not an individual is
ready for the new stage. Rodgers and Widick (1980) stated that each stage
raises certain self-definitions or crisis such as cdmpetence or identity that the
individual must resolve. These authors further stated that at each life stage,
there are certain attitudes and skills that must be developed if the individual is
to manage the present and be prepared for any future stages. The development
of these attitudes and skills represents the developmental task(s) for each stage.

As an example of this process, Erikson’s (1968) model presented the
college student in the midst of the identity stage which involves the
development crisis of personal identity versus fole confusion. The
developmental task is typically accomplished by the determination of such things
as personal values, career choices, and life-style choices.

A major portion of Chickering’s (1969) model relies on Erikson’s stages of
identity versus role confusion and intimacy versus isolation. Chickering (1969)
described seven developmental tasks or vectors that an individual should
accomplish or develop during the college years. (This represents the period of 18
to 25 years of age for those individuals who do not attend college.) These tasks
or vectors include the establishing of personal competence (intellectually,
physically, and socially), managing personal emotions, and seeking to be
autonomous (i.e., the ability to handle and cope without the continued approval

and praise of others). Accomplishing these tasks should lead to the development
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of an identity which, in turn, should (a) foster freedom in interpersonal
relationships; (b) develop purpose based on personal values, vocatiohal goals, and
lifestyle; and (c) develop integrity which is described as a state of congruencc
between personal values and actual behavior.

Humanistic _existential theory. Unlike the two previous theories,
humanistic-existential theory is not based on various developmental stages.
Instead, this perspective suggests that the individual is free to make, and is
responsible for his/her decisions. The individual has a real or honest view of
self and continually strives to become self-actualizing. Rodgers (1980) stated
that self-actualization "is the striving towards one’s fullest sense of identity and
optimal level of functioning" (p. 61). This perspective also infers that the
individual has the power and potential within himself /herself to determine what
and how he/she needs to grow and develop. Rodgers (1980) described this
process as follows:

Humanistic/existential theorists believe in the integrity, potential and

individuality of the person. The forces of growth are within the

person and are facilitated by self-disclosure followed by
self-acceptance and self-awareness. Given self-acceptance and
self-awareness, persons free themselves to make unique individual
choices and, thus, to become their unique selves. The questions
become, therefore, how is the growth force facilitated and what is an
appropriate environment to force a person to use his/her growth force

to move toward self-actualization? (pp. 59-60).

Person environment theory. This perspective, also referred to as an
ecosystem, is based on the ways an individual perceives and is influenced by a

specific environment. Banning and Kaiser (1974) and Heubner (1979) have

e
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described ecosystems as not only the impact of the environment on students but
also with the way in which students and environment interact. As Insel and
Moos (1974) stated "The climates or environments in which people function relate
to their satisfaction, mood..self-esteem, and to their personal growth.
Environments shape adaptive potentials as well as facilitate or inhibit initiatives
and coping behavior" (p. 186). Ideally, Corazzini and Wilson (1977) related that

In order to enhance the quality of life on campus, the environment
must be designed in such a way that dysfunctional stress would be
eliminated. By matching student needs, goals and expectations to
environmental resources, matches would replace mismatches; as
students and environments become more and more congruent,‘

educational process casualties would decrease (p. 68).

As Rodgers (1980) stated, it is the environment that should be changed rather
than forcing the student to conform to the environment.

The most widely noted model for designing such a student-oriented
environment was developed by Kaiser (1972) for the Western Interstate
Commission for Higher Education. The seven basic steps for the model are
listed below.

Step 1: Designers, in conjunction with community members, select

educational values.

Step 2: Values are then translated into specific goals.

Step 3: Environments are designed that contain mechanisms to reach the

stated goals.

Step 4: Environments are fitted to students.

Step 5: Students’ perceptions of the environments are measured.

Step 6: Student behavior resulting from environmental perceptions is
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monitored.

Step 7: Data on the environmental design’s success and failures, as
indicated by student perceptions and behaviors, are fed back to
the designers in order that they can continue to learn about
student/environment fit and design better environments
(p. 372). .

In summary, Cross (1976) concluded that the concept of student

development would probably rest on the following propositions:

1) Development is a lifelong process occurring in sequence and spurts

rather than in linear or regular progression.

2) Development involves the total being, integrating cdgnitive and

affective learning. |

3) Development involves active internal direction rather than

"adjustment” to culturally determined criteria.

4) Development is stimulated when the individual interacts with an

appropriately challenging environment.

5) The phenomena of developmental growth can be submitted to scientific

study.

6) Educational programs and interventions can be designed to make an

impact on the rate, level, and direction of development (p. 167).
Person Centered Theory
Person-Centered Theory is based primarily on the work of Carl Rogers. It
has been Rogers’ (1957) contention that positive or constructive personality
change would occur when certain core conditions exist within the therapeutic
relationship. These conditions are as follows:

1. Two persons are in psychological contact.
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2. The first, whom we shall term the client, is in a state of
incongruence, being vulnerable or anxious.

3. The second person, whom we shall term the therapist, is congruent or
integrated in the relationship.

4, The therapist experiences unconditional positive regard for the
client.

5. The therapist experiences an empathic understanding of the client’s
internal frame of reference and endeavors to communicate this
experience to the client.

6. The communication to the client of the therapist’s empathic
understanding and unconditional regard is to a minimal degree
achieved (Rogers, 1957, p. 96).

In a later work, Rogers and Truax (1967) related that points 1, 2, and 6 are
now considered to be necessary assumptions about the therapy process, while
points 3, 4, and 5 remain as the necessary and sufficient conditions for
constructive personality change. |

As a means of clarifying these terms, Rogers and Truax (1967) has provided
the following definitions.

Congruence-Genuineness: In relation to therapy it means that the

therapist is what he [sic] is during his encounter with his client. He is

without front or facade, openly being the feelings and attitudes which at
the moment are flowing in him. It involves the element of self-
awareness, meaning fhat the feelings that the therapist is experiencing
are available to him, available to his awareness, and also that he is able
to live these feelings, to be them in the relationship, and able to

communicate them if appropriate (pp. 100-101).
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Unconditional Positive Regard: This concept means that the therapist

communicates to his [sic] client a deep and genuine caring for him as a

person with human potentialities, a caring uncontaminated by evaluations

of his thoughts, feelings, or behaviors. The therapist experience a warm

acceptance of the client’s experience as being a part of the client as a

person, and places no conditions 611 his acceptance and warmth. He

prizes the client in a total rather than a conditional way (pp. 102-103).

Accurate Empathic Understanding: The ability of the fherapist accurately

and sénsitively to understand experiences and feelings and their meaning

to the client during the moment-to-moment encounter of psychotherapy

constitutes what can perhaps be described as the "work" of the therapist

after he [sic] has first provided the contextual base for the relationship
by his self-congruence or genuineness and his unconditional positive
regard..It is a sensing of the client’s inner world of private personal
meanings "as if">it were the therapist’s own, but without ever losing the

"as if" quality (p.104).

Rogers (1957) also believed that these conditions were for a variety of
clients, therapies, and settings and could be developed through life experiences
and not just through the intellect. As an hypothesis for future research
concerning these conditions, Rogers (1957) stated that "If all six conditions are
present, then the greater the degree to which Conditions 2 to 6 exist, the more
marked will be the constructive personality change in the client" (p. 100). This
hypothesis has led to a great deal of research with varied results, which is
discussed in the following sections.

Positive research results in the therapeutic setting. One of the earliest

studies was conducted by Fiedler (1950) to determine what practicing therapists
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would consider to be the ideal therapeutic relationship. Fiedler had therapists
with different theoretical perspectives and techniques rate a series of 119
qualitative statements about the therapeutic relationship by means of a Q-sort.
The results indicated that the ideal therapeutic relationship was characterized by
such traits as empathy, understanding, trust, and acceptance.

Barrett-Lennard (1962) conducted a study to determine whether there was a
relationship between therapeutic change and the therapeutic conditions described
by Rogers (1957). To measure the core conditions, the author used the
Barrett-Lennard Relationship Inventory. Data from the Relationship Inventory
were collected from 21 therapists and 42 clients after the 5th, 15th, and 25th
sessions (if the clients continued that long). Barrett-Lenna_rd found that there
was a significant relationship between the therapists’ self-reports and the clients’
rating of the therapists on the Relationship Inventory. The results also
indicated that there was a significant positive relationship between the
therapists’ levels of the core conditions and positive change in the client.

Another study was conducted by Gross and DeRidder (1966) utilizing
clients from a university counseling center as subjects. The Barrett-Lennard
Relationship Inventory wés used to determine the client’s perception of the
counselor’s level of empathy, congruence, and positive regard within the
counseling relationship. The Gendlin-Tomlinson Experiencing Scale was used for
pre and post treatment measures to determine any constructive change. The
results indicated that there was a significant positive correlation at the .05 level
between the core conditions and positive change.

In a series of studies with schizophrenic patients, Truax et al. (1966) used
raters to determine therapist levels of the core conditions which then correlated

with two outcome measures. In the first study, the results indicated that high
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levels of accurate empathy were positively and significantly correlated with
constructive personality change. In separate but identical studies using different
raters, levels of unconditional positive régard and genuineness were correlated
with outcome measures taken from the MMPI and the Final Outcome Criterion
Scale. The results showed that there was a significantly positive relationship
between the core conditions and the results on the MMPI and the Final Outcome
Criterion Scale.

Truax, Silber, and Wargo (1966) conduct/ed a study to evaluate the
relationship between the core conditions and patient outcome in a group
counseling setting with 70 female institutionalized delinquents. The subjects
were divided into a control and experimental group. The experimental group
received 24 sessions of group psychotherapy while the control group received the
normal hospital routine. At the end of the treatment, the experimental group
showed greéter gains in sclf-concept and perceptions of authority than the
control group. They also showed significant gains over the control group on a
measure designed to differentiate between delinquent and nondelinquent subjects.
However, because the controil group did not receive the psychotherapy but only
the normal hospital treatment, it seems that it would be difficult to determine
whether the core conditions caused the change or whether it was a result of the
group counseling process in general.

Truax et al. (1966) conducted a study that involved 40 psychoneurotic
patients and four resident psychiatrists. The psychiatrists were given three
scales developed by Truax to determine their levels of empathy, nonpossessive
warmth and genuineness. The measurement of client improvement involved two
measures of overall improvement and three measures of specific improvement.

The results indicated that those clients involved with therapists having the






