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The current study examined the influence of interpersonal relationships on selfperceptions, defined as one’s interpretation of their own personal abilities. Interpersonal
relationships with parents and peers, children’s competence, and sex play an important
role in the development of self-perceptions,. However, no studies have examined these
key factors simultaneously. The current study utilized a path analysis to address these
gaps by examining the influence of children’s competence and negative interpersonal
interactions (parental hosility and peer victimization) on self-perceptions of academic
competence and social acceptance. Academic competence was assessed using scores
from the WIAT-II at age 7. Social acceptance and peer victimizaiton at age 7 were
measured using peer-report of social preference from the sociometric peer nomination
procedure. Observational ratings from parent-child interaction tasks were used to capture
parental hostility at age 7. Social and academic self-perceptions were measured using
self-report from the BASC-2. In the full sample (N = 382), there was a significant direct
effect of academic competence on academic self-perceptions. There was also a significant
direct effect of peer victimization on social self-perceptions. A multiple group path
analysis was conducted to assess for sex differences. The model produced poor fit among
males and good fit among females. For females, there was a significant direct effect of
social acceptance on social self-perceptions in the female-only path diagram. There was
also a significant direct effect of peer victimization on academic self-perceptions among

females. Implications for future research examining the role of competence, interpersonal
relationships, and sex on self-perceptions are discussed.
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CHAPTER I
INTRODUCTION

Knowledge of the self plays a critical role in organizing thoughts, behaviors, and
events into meaningful information (Jacobs, Bleeker, & Constantino, 2003). Research
investigating self-knowledge in youth has primarily focused on self-perceptions of
competence. Researchers have theorized that feelings of competence are a basic
psychological need and beliefs about one’s competence are essential for motivation and
overall psychological adjustment (Bandura, 1986; Deci & Ryan, 2008; Harter, 2012).
Self-perceptions of competence in youth have been linked to a range of outcomes
including academic performance (Dixson, Worrell, Olszewski‐Kubilius, & Subotnik,
2016; Chamorro-Premuzic, Harlaar, Greven, & Plomin, 2010; Marsh & O’Mara, 2008),
body image (Michael al., 2014; Canpolat, Orsel, Akdemir, & Ozbay, 2005), and risk for
internalizing disorders (Bédard, Bouffard, & Pansu, 2014; Bilsky et al., 2013; Cole et al.,
2015). Failure to construct positive self-perceptions in middle childhood and
preadolescence results in lower self-esteem, negative views about the world, hopelessness
about the future, and increased risk for depression (Cole, 1991b; Cole, Jacquez, &
Maschmann, 2001; Harter, 2012). Therefore, research investigating factors that
contribute to the formation of childhood self-perceptions is important for identifying
precursors to both adaptive and maladaptive outcomes in youth.
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Self-perception is traditionally defined as one’s interpretation of their own
personal abilities (Eccles, Wigfield, Harold, & Blumenfeld, 1993). While self-perceptions
can contain both evaluative and non-evaluative descriptions, the literature primarily
focuses on evaluative self-perceptions, as these seem to be more influential in predicting
adjustment (Cole, 1991b; Jacobs et al., 2003; Jacquez, Cole, & Searle, 2004). Evaluative
self-perceptions fall on a continuum that ranges from positive self-perceptions (e.g.
smart, popular, nice) to negative self-perceptions (e.g. dumb, unpopular, mean). The
formation of both positive and negative self-perceptions is a critical component in the
construction of self-esteem (Cole, 1991b; Harter, 2012). Measures used to evaluate selfperceptions ask youth to report self-perceptions of academic competence, social
acceptance, athletic competence, and their level of physical attractiveness (Harter, 2012;
Jacobs et al., 2003).
Construction of Self-Perceptions
Self-perceptions are primarily informed by observing one’s behavior and are
typically more positive in younger children due to the rapid rate at which new skills are
acquired (e.g. learning to walk, learning the alphabet). The rapid rate of acquisition for
new skills during this phase of development contributes to positivity bias, which is
known as the tendency to maintain positive views of oneself (Mezulis, Abramson, Hyde,
& Hankin, 2004). As the rate of these concrete milestones decline and newly developing
skills become less observable in preadolescence (e.g. increases in abstract reasoning),
positivity bias attenuates (Giles & Heyman, 2004, Lockhart, Goddu, & Keil, 2016). As a
result, self-perceptions about competence become more realistic in middle childhood than
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in earlier stages of development (Cole et al., 2001; Roeder et al., 2014; Harter, 2012).
The increases in social comparison accompany increased concern about children’s
performance relative to their peers (Dweck, 2002).
Given that self-perceptions are largely influenced by observing one’s skills,
studies have examined the agreement between external measures of children’s skills and
social acceptance relative to their self-perceptions. In terms of academic competence, a
modest correlation between academic achievement and academic self-perceptions were
found among a sample of German elementary school students (Spinath & Spinath, 2005).
Moderate correlations were found between teacher’s perceptions of academic ability and
children’s ratings of their academic ability (ranging from .27 to.48) among a sample of
third, fourth, and fifth graders from socioeconomically diverse backgrounds. Similarly,
among a socioeconomically diverse sample of fourth-grade students, there was modest
agreement between self-other ratings on sociometric nominations of “liked most” as
measured by Cohen’s kappa for same-sex peers. Self-other ratings of sociometric
nominations for “liked least” were poor for both same-sex and cross-sex peers (Bellmore
& Cillessen, 2003). A moderate correlation was also found between self-perceived
popularity and peer-rated popularity among a sample of sixth and seventh grade Croatian
students (Putarek & Kerestes, 2015). Taken together, the moderate associations between
external ratings and self-perceptions suggest that personal abilities partly contribute to
formation of self-perceptions. This moderate association also suggests that other factors
contribute to the formation of self-perceptions.
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In addition to observing one’s behavior, self-perceptions are formed through
social comparisons and reflected appraisals (Beer, 2012; Harter, 2012; Jacobs et al.,
2003). Reflected appraisals represent the judgments of influential people, such as parents,
teachers, and peers. Reflected appraisals involve imagining how the self is perceived by
others and incorporating these judgments into one’s self-perceptions (Beer, 2012).
Perspective-taking skills that emerge in preadolescence allow youth to consider feedback
as they evaluate their skills in different domains (Harter, 2012; Jacobs et al., 2003).
Through reflected appraisals, the attitudes and opinions of others indirectly influence
self-perceptions. Consequently, this can leave children vulnerable to the negative
evaluations of their abilities held by others.
Empirical support for the role of reflected appraisals from parents, peers, and
teachers has been found in middle childhood and preadolescence. In a longitudinal study
of a middle-class sample that consisted of primarily European-American participants,
parental ratings of academic competence consistently predicted self-perceptions of
academic competence over time across elementary, middle, and high school (Fredricks &
Eccles, 2002). Similarly, parent, teacher, and peer ratings of academic competence
predicted later self-perceptions in a longitudinal study examining a sample of 3rd through
6th grade students that was racially and socioeconomically diverse. The strength of the
relation between others’ ratings of competence and self-perceptions increased over time
(Cole et al., 2001). This is consistent with the increases in perspective-taking skills that
emerge in preadolescence. Consequently, these skills facilitate the influence of others’
appraisals on self-perceptions as children advance through elementary school. Taken
4

together, these findings support the idea that others’ appraisals play an important role in
the development of children’s self-perceptions. Cole and colleagues suggested the
evaluations of others influence self-perceptions through positive and negative feedback
provided via social interactions (Cole, 1991a; Cole et al., 2001; Jacquez et al., 2004).
Middle childhood and preadolescence are an important time period for examining
the impact of negative experiences on the development of self-perceptions. Reactivity to
negative evaluations is heightened during early adolescence. Past studies have proposed
that poorly-constructed self-protective biases, defined as cognitive strategies that
facilitate the maintenance of positive self-views (Campbell & Sedikides, 1999), leave
early adolescents especially vulnerable to negative evaluations from others. For example,
in a study of European-American individuals aged 10-23, participants completed a social
evaluation task in which participants were provided with feedback from a peer. Younger
adolescents were more likely to report decreases in self-esteem after receiving negative
feedback from peers in comparison to older participants. Younger adolescents were also
more likely to anticipate rejection when compared with older participants. In contrast,
older participants were more likely to criticize the peer that rejected them (Rodman et al.,
2017). Given that self-protective biases have not been mastered in early adolescence,
negative social interactions are potentially the most salient in this phase of development.
Therefore, it is important to examine the context of negative interpersonal relationships
and how these relationships may contribute to negative self-perceptions during
preadolescence.
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Given that both social acceptance and academic competence are important
indicators of adjustment in early adolescence, the current study will focus on selfperceptions in these specific domains. Of the commonly studied self-perception domains,
both social and academic competence have been found to be most directly associated
with adjustment across childhood and adolescence. In studies that examined the role of
self-perceptions in predicting depression and anxiety among an ethnically and
socioeconomically diverse sample of third through sixth grade students, self-perceptions
of both social and academic competence were most strongly associated with anxiety and
depression when compared with self-perceptions of athletic competence and behavioral
conduct (Cole et al., 2001; Cole, Martin, Peeke, Seroczynski, & Fier, 1999). This is likely
due to the increasing emphasis of academics and peer relationships in adolescence. As
adolescents progress through middle and high school, they become more focused on
developing academic skills that will help them pursue higher education. At the same
time, adolescents place a greater value on their peer relationships and are driven to
establishing a social network that extends beyond family members. Taken together, these
studies suggest self-perceptions of social acceptance and academic competence are
especially important to investigate in early adolescence.
In summary, children’s self-perceptions play an important role throughout
development. While self-perceptions are largely informed by one’s abilities, children
begin to develop perspective-taking skills in early adolescence that facilitate the use of
reflected appraisals to construct self-perceptions. This idea is consistent with research on
self-perceptions throughout development, which suggests that external ratings of
6

competence by parents, peers, and teachers are more predictive of children’s selfperceptions over time. While it is understood that observation of one’s skills and
feedback from others jointly influence self-perceptions, the literature remains unclear on
how these factors work together to inform self-perceptions. A limitation of past studies
examining self-perceptions has been the use of teacher or parent-report to assess
children’s skills, as these measures do not objectively measure a child’s aptitude. In
addition, most studies have solely focused on relationships with parents and peers as
predictors of self-perceptions and have not accounted for the role of children’s skills on
self-perceptions. In order to more fully understand the role of interpersonal relationships
on self-perceptions, studies that jointly examine both the role of children’s aptitude and
the influence of interpersonal relationships are needed.
Another gap in the literature has been the limited number of studies that include
minority populations. With some exceptions (Cole et al., 2001; Cole et al., 1999), the
research has largely focused on the construction of self-perceptions among white, middleclass samples. There are no studies to date that have examined whether the formation of
self-perceptions differs for children from different socioeconomic or ethnic backgrounds.
There is some literature to suggest that low socioeconomic status (SES) puts adults at risk
for low self-esteem (Twenge & Campbell, 2001) and low self-efficacy (Boardman &
Robert, 2000). These relations have been attributed to chronic exposure to adversity and
fewer opportunities for educational and career advancement among low SES populations.
However, it is unknown whether chronic exposure to adversity might impact children’s
self-perceptions.
7

Past research suggests early adolescence is an important time period for
examining the role of interpersonal relationships on the development of negative selfperceptions. At this developmental timepoint, self-protective biases have not yet
formalized to protect adolescents from negative feedback. Given that early adolescence is
marked by the increased influence of interpersonal relationships on self-perceptions as
well as increased vulnerability to negative feedback, this developmental stage is
especially important for investigating interpersonal sources of negative feedback that may
contribute to negative self-perceptions.
Academic Self-perceptions
As students progress through school, greater emphasis is placed on academic
performance by parents and teachers. This increase in emphasis likely contributes to the
increased role of self-perceptions of academic competence in predicting academic
achievement (Dixson et al., 2016; Chamorro-Premuzic et al., 2010; Marsh & O’Mara,
2008). Academic self-perception encompasses beliefs about one’s ability to learn, reason,
and solve problems within different academic domains (Chamorro-Premuzic et al., 2010).
The transition from elementary to high school is an important environmental
influence on academic self-perceptions. As students near adolescence, most children
experience decreases in academic self-perceptions. In a longitudinal study of selfperceptions that followed primarily European American children from middle-class
families from elementary to high school, decreases in academic self-perceptions in
mathematics and language arts decreased during the transition to middle school and
continued through the transition to high school (Jacobs, Lanza, Osgood, Eccles, &
8

Wingfield, 2002). Similar results were found in a study that followed French-Canadian
students attending schools from varied socioeconomic environments. Among this sample,
academic self-perceptions decreased during the transition from elementary to junior high
school (Cantin & Boivin, 2004). Declines in academic self-perceptions have been
attributed to both general declines in academic performance and greater exposure to
students of similar ability levels. This exposure to a larger student body, is believed to
contribute to an attenuation in academic self-perceptions during the transitions to middle
and high school.
The changes in academic self-perceptions that occur during the transition to
middle school are consistent with overall changes in self-perceptions that occur during
adolescence. As mentioned previously, the influence of others’ views on self-perceptions
increases through the use of reflected appraisals in adolescence. Exposure to more
teachers and a larger peer group increases the likelihood that adolescents encounter
negative feedback about their academic ability. Greater exposure to negative feedback
may contribute to the attenuation of positive academic self-perceptions that occurs upon
the transition to middle school. While overall changes in academic self-perceptions have
been examined throughout development, no studies have directly measured interpersonal
influences while examining changes in self-perceptions throughout adolescence.
Consequently, little is known about the types of social interactions that contribute to
declines in academic self-perceptions. Additional research examining potential
interpersonal influences on academic self-perceptions during early adolescence is an
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important step in furthering the understanding of why the overall positivity of academic
self-perceptions declines during this stage of development.
Social Self-perceptions
With the transition to middle school, expanding social networks create several
important changes in the formation of self-perceptions in preadolescence. During this
phase, the opinions and perspectives of peers become more influential in forming one’s
self-perceptions. Perceptions of social acceptance encompass beliefs about the number of
friends the child has, whether peers share with him/her, and whether peers invite him/her
to spend time together (Harter, & Pike, 1984). Concerns about social acceptance motivate
children to enhance their social skills, expand their social networks, and form more highquality peer relationships (Bergeron et al., 2007; Brown, VonBank, & Steinberg, 2008;
Lee, Hankin, & Mermelstein, 2010; McElhaney, Antonishak, & Allen, 2008).
While academic self-perceptions typically decline during the transition to middle
school, social self-perceptions typically increase across adolescence (Shapka & Keating,
2005; Kuzucu et al., 2013). Among a sample of Canadian high school students from
predominantly white, middle-class families, overall increases in social self-perceptions
were found in the domains of social acceptance, close friendships, and romantic
relationships over the course of two years (Shapka & Keating, 2005). In a longitudinal
study following children from adoptive and non-adoptive families from ages 9 to 16,
children experienced overall increases in self-perceptions of social acceptance over the
course of the study. The span of this study encompassed both the transition to middle and
high school. Increases in social self-perceptions are believed to accompany the formation
10

of higher-quality friendships that provide adolescents with greater peer support than was
experienced in childhood peer relationships. Consistent with this idea, a study
investigating Canadian students during their transition into junior high school found an
association between increases in social support received from peers and more positive
self-perceptions of social competence (Cantin & Boivin, 2004). Given the changes that
occur in social self-perceptions upon the transition to middle school, it is important to
understand the interpersonal influences that contribute to the formation of both adaptive
and maladaptive self-perceptions in preadolescence.
The shifts that occur in academic and social self-perceptions across adolescence
are consistent with the increasing influence of social interactions on children’s selfperceptions. The studies reviewed primarily highlight changes in social environment that
influence self-perceptions. Another explanation for shifts in self-perceptions during
adolescence is increased vulnerability to other’s evaluations during early adolescence.
Both positive and negative evaluations are communicated through children’s social
interactions (Cole et al., 1991). However, the manner through which negative
interpersonal experiences influence self-perceptions has not been thoroughly examined in
the literature. Additionally, theoretical explanations for understanding the joint influence
of parental and peer relationships on self-perceptions has been limited. Past research has
primarily focused on interpersonal experiences within either the context of parent-child
or peer relationships, as opposed to their collective impact on self-perceptions. In order to
better understand the role of negative interpersonal relationships on self-perceptions,
research should simultaneously consider negative social interactions within both parental
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and peer relationship contexts. As mentioned previously, few studies have considered the
role of children’s aptitude in conjunction with interpersonal experiences. Thus, more
comprehensive studies that explore the joint impact of children’s objectively measured
abilities and social interactions within the parent-child and peer context are needed to
further clarify how these factors influence the formation of self-perceptions.
Parent-child Relationships
Parent-child relationships provide an important context for children to understand
themselves, their skills, and the world around them (Harris et al., 2015; Laursen &
Collins, 2009). Parents are an important source of feedback throughout development and
play a major role in the formation of self-perceptions (Harris et al., 2015; Bruce et al.,
2006; Jacquez et al., 2004). Positive parenting behaviors, such as parental support and
autonomy granting, are associated with positive self-perceptions in youth (Côté,
Bouffard, & Vezeau, 2014; Bilsky et al., 2013; Kopala-Sibley et. al, 2013; Putnick et al.,
2008). Positive parenting behaviors are believed to convey messages of acceptance and
approval of the child and their skills, which produce positive reflected appraisals that are
used to form positive self-perceptions (Côté et al., 2014; Jacquez et al., 2004). This is
consistent with the findings of a longitudinal study examining parental support and selfperceptions. Youth-report of supportive parenting behaviors predicted positive selfperceptions six months later (Bilsky et al., 2013). In contrast, negative parenting
behaviors are believed to put children at risk for developing negative reflected appraisals
that contribute to negative self-perceptions (Cole et al., 2015; Côté & Bouffard, 2011;
Jacquez et al., 2004; Kopala-Sibley et al., 2013). This is consistent with a study
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examining hostile parental reactions to children’s mistakes and self-perceptions. Parentreport of reacting to children’s mistakes with disapproval and criticism was associated
with child-report of negative self-perceptions (Côté & Bouffard, 2011).
Throughout development, parental hostility has been linked to maladaptive
outcomes such as aggression (Ali et al., 2015; Hale, VanderValk, Akse, & Meeus, 2008),
delinquency (Wu et al., 2014), anxiety and depression (Cole et al., 2015; Hale et al.,
2005) and negative cognitions (Bruce et al., 2006; Cole, 1991b; Cole et al., 2015).
Parental hostility, which is also referred to as parental rejection and harsh parenting, is
characterized by behaviors that demonstrate a lack of concern or interest in the child’s
wellbeing (Jacquez et al., 2004). Hostile behaviors include overt criticism, invalidation,
insults, arguments, shouting, hitting, threatening, and expressions of anger directed
towards the child (Taylor, Larsen-Rife, Conger, & Widaman, 2012). Repeated exposure
to parental hostility puts children at risk for receiving negative feedback, which increases
the likelihood of developing negative self-perceptions. Given the role of parent-child
relationships in providing a context for understanding oneself, the influence of parental
hostility is an important interpersonal factor to consider when examining the formation of
negative self-perceptions (Côté & Bouffard, 2011; Bruce et al., 2006; Cole et al., 2015).
Past research has found support for concurrent and longitudinal associations
between parental hostility and self-perceptions across all domains. In a sample of
predominantly African-American students aged 6-13 from low-income families, youth
ratings of parental hostility were concurrently associated with more negative selfperceptions (Bruce et al., 2006). Additionally, a longitudinal study of elementary and
13

middle school students found that youth and parent-report of harsh parenting behaviors
predicted negative self-perceptions of social acceptance and physical appearance one year
later (Cole et al., 2015). Taken together, these studies suggest that children who
experience parental hostility are at greater risk for developing negative self-perceptions.
The influence of parenting behaviors on academic self-perceptions. While
past research suggests that parental hostility plays a general role in influencing selfperceptions across domains, few studies have explored whether parenting behaviors are
especially salient in specific self-perception domains. Harter’s theoretical work (2012)
posited that parents place a higher value on academic competence and behavioral conduct
when compared with the domains of social acceptance, athletic skills, and physical
appearance. As a result, parenting behaviors are believed to be more instrumental in the
development of self-perceptions of academic competence and behavioral conduct.
Support for parent-salient domains was found among samples of predominantly white,
middle-class students in both a middle school and high school setting. When asked to rate
areas of competence that their parents perceived as important, students rated academic
competence and behavioral conduct as more important for parents than the domains of
social acceptance, physical appearance, and athletic competence (Harter, Marold, &
Whitesell, 1992; Harter & Whitesell, 1996). Furthermore, self-perceptions in parentsalient domains (academic competence, behavioral conduct) were more strongly and
positively associated with youth’s perceived parental support when compared with selfperceptions in peer-salient domains (social acceptance, physical appearance, athletic
competence) (Harter et al., 1992; Harter & Whitesell, 1996). In her theoretical work,
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Harter (2012) suggested children’s aptitude in parent-salient domains, such as academic
competence and behavioral conduct, draws greater support from parents. Parental support
of children’s skills in parent-salient domains is believed to positively influence children’s
self-perceptions, such that a child who is well-behaved receives more positive parental
feedback about their behavior and consequently develops more positive self-perceptions
about their behavioral conduct.
Parental influence in the formation of children’s academic beliefs and
achievement behaviors has been widely examined in the literature (Simpkins, Fredricks,
& Eccles, 2012; Estell & Perdue, 2013; Bleeker & Jacobs, 2004; Fredricks & Eccles,
2002). In a longitudinal study consisting of predominantly white, middle-class families,
parental influences on children’s academic beliefs and achievement were examined
across the 1st through 12th grades. Maternal behaviors, such as encouragement and
modeling, predicted children’s academic self-perceptions (Simpkins et al., 2012).
Additionally, in a longitudinal study of ethnically diverse 1st through 8th grade students,
parental praise was positively associated with the belief that intellectual ability can be
improved with effort. However, perceived criticism was negatively associated with these
same beliefs (Gunderson, Donnellan, Robins & Trzesniewski, 2018). Similar results were
found in a sample of elementary-school students examining the influence of parenting
behaviors on self-perceptions among a predominantly middle-class sample in Montreal,
Canada. Youth-report of parental hostility was associated with more negative academic
self-perceptions (Côté & Bouffard, 2011). Taken together, these studies suggest parenting
behaviors are an important influence on children’s academic self-perceptions.
15

In summary, parents are an important influence across all domains of selfperceptions in youth. Past research has found concurrent and longitudinal associations
between parental hostility and self-perceptions in various domains, suggesting children
who are exposed to higher rates of hostility from their parents are more likely to develop
negative self-perceptions. Strengths of literature include investigation of the influence of
parental hostility in both ethnically and socioeconomically diverse populations (Bruce et
al., 2006; Cole et al., 2015). However, none of the studies reviewed have explored
whether differences in ethnicity or SES moderate the associations between hostility and
self-perceptions.
Harter’s theoretical work posits that parents are especially influential in the
development of self-perceptions of academic competence and behavioral conduct. This
idea is consistent with research on academic achievement, which posits that parents play
a central role in shaping academic beliefs and academic achievement. A limitation of this
literature is that most of the findings have been generated from white, middle-class
samples and have not been tested in more diverse samples. Thus, studies investigating
these variables in more diverse samples are needed to determine whether these processes
are similar across groups. Additionally, few studies have examined whether parenting
behaviors, such as parental hostility, are more important in determining children’s
academic self-perceptions, as compared to other domains of self-perceptions. Studies that
have examined academic self-perceptions have primarily focused on positive parenting
behaviors and have not considered the role of negative parenting behaviors. While
several studies have identified positive parenting behaviors as important factors in
16

influencing positive academic self-perceptions, it is unclear whether negative parenting
behaviors, such as parental hostility, would have a similar impact on the development of
negative academic self-perceptions. While it is clear parental hostility puts children at
risk for developing negative self-perceptions across domains, only one study has
specifically examined the impact of parental hostility on academic self-perceptions (Côté
& Bouffard, 2011). Given that the relation between negative parenting behaviors and
academic self-perceptions has rarely been examined in the literature, it is unclear whether
parental hostility is more influential in determining academic self-perceptions, when
compared with other domains of self-perception. Therefore, additional research is needed
to compare the impact of hostility across parent-salient and peer-salient domains of selfperceptions to determine whether hostility is especially relevant to academic selfperceptions.
Peer Relationships
During middle childhood, peers serve as a source of feedback on one’s skills,
especially as the child compares their performance to that of their peers. Beginning in
preadolescence, feedback received through peer interactions becomes an important
source for reflected appraisals. Past research has demonstrated that positive peer
interactions predict more positive self-perceptions (Leung, Marsh, Craven, Yeung, &
Abduljabbar, 2012; Ellis, Marsh, & Craven, 2009; Laursen, Furman, & Mooney, 2006).
Positive peer interactions (e.g. peer support, encouragement) convey messages of
acceptance and approval of one’s social skills. In contrast, negative interactions with
peers, such as those associated with peer rejection and peer victimization, predict
17

increases in negative self-perceptions (Cole et al., 2015; Kopala-Sibley et al., 2013;
Sinclair et al., 2012; Bellmore & Cillessen, 2006). These experiences convey negative
messages about a child’s skills and increase their vulnerability for developing negative
self-perceptions. These negative messages are potentially more damaging during early
adolescence, when the use of reflected appraisals are not buffered by self-protection
biases.
Peer victimization is a major interpersonal stressor that negatively impacts
psychosocial adjustment in youth. Peer victimization refers to exposure to aggressive
acts, including attempts to harm a target physically or psychologically (Sumter,
Baumgartner, Valkenburg, & Peter, 2012). Peer victimization has been linked to several
outcomes including loneliness (Catterson & Hunter, 2010), low self-esteem (Schwartz,
Lansford, Dodge, Pettit, & Bates, 2015), and depression (Bilsky et al., 2013; Schwartz et
al., 2015). Exposure to peer victimization also serves as a source of negative feedback
about one’s social desirability that puts youth at risk for developing negative cognitive
styles (Bruce et al., 2006; Cole et al., 2015; Roeder et al., 2014).
Past research has found concurrent and longitudinal associations between peer
victimization and self-perceptions. In a sample of 8-14-year-old students from racially
and socioeconomically diverse backgrounds, peer nominations of victimization were
associated with more negative self-perceptions of social acceptance (Bilsky et al., 2013).
In another study examining third through sixth grade students from socioeconomically
diverse backgrounds, both self and peer-reported victimization predicted decreases in
positive self-perceptions of social acceptance and physical appearance a year later
18

(Sinclair et al., 2012). In a cross-lagged analysis examining peer victimization and social
self-perceptions among a predominantly white sample of middle school students,
victimization predicted increases in negative social self-perceptions. However, selfperceptions did not predict victimization in these analyses, which lends support to the
role of peer victimization in the formation of negative self-perceptions (Bellmore &
Cillessen, 2006). Taken together, these studies provide support for the influence of peer
victimization in increasing the likelihood of developing negative self-perceptions.
Past research examining the role of peers in influencing self-perceptions has
focused primarily on adolescence. However, the transition from middle childhood to
preadolescence is a potentially salient period of development for examining the impact of
negative peer interactions on self-perceptions due to greater sensitivity to negative
feedback and rejection (Rodman et al., 2017). Consistent with this idea, Roeder and
colleagues (2014) found a moderating influence of age on peer victimization and negative
self-cognitions among a sample of ethnically diverse students in grades 3-6. The impact
of peer victimization was stronger among younger girls in this study. These findings are
consistent with the idea that the influence of negative interpersonal factors on the
formation of negative self-perceptions is strongest during preadolescence. Given the
changes in peer relationships and self-perceptions that occur during the transition to
adolescence, middle childhood is an important developmental period for examining the
influence of peer victimization on self-perceptions.
The influence of peers on social self-perceptions. Throughout development,
social interactions play a key role in the formation of social self-perceptions. As
19

described above, Harter (2012) posited that peer support and feedback are more salient to
self-perceptions in the domains of social acceptance, physical appearance, and athletic
ability. In her empirical work, confirmatory factor analyses supported the separation of
parent and peer-salient domains in a white middle-class sample of middle and high
school students (Harter et al., 1992; 1996). Furthermore, self-perceptions in peer-salient
domains (physical appearance, social acceptance, athletic competence) were associated
with greater levels of perceived peer support. Consistent with Harter’s (2012) concept of
peer-salient domains, perceived peer support was more strongly associated with social
self-perceptions when compared with the association between perceived parental support
and social self-perceptions (Bédard et al., 2014).
Few studies have compared the impact of peer victimization across both parentsalient and peer-salient domains of self-perceptions. Some support for the salience of
peer victimization on self-perceptions of social acceptance and physical attractiveness
was found in a sample of students ages 9-10 from predominantly working-class families
in the UK. Peer victimization predicted lower social self-perception scores. However,
peer victimization was not a significant predictor of lower self-perception scores in
parent-salient domains (academic competence and behavioral conduct) for both male and
female participants (Boulton, Smith, & Cowie, 2010). Taken together, these findings
suggest that peer interactions are especially relevant to social self-perceptions and exhibit
a stronger influence on social self-perceptions relative to parent-child interactions.
In summary, Harter’s theoretical work (2012) posits that peer relationships are
more influential in the development of self-perceptions of physical appearance, social
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acceptance, and athletic competence. This framework is consistent with studies that have
examined the influence of perceived peer support (Bedard et al., 2014; Harter et al., 1992,
1996) on social self-perceptions. While it is clear that peers play an important role in the
development of social self-perceptions, only one study has specifically compared the
impact of peer victimization across parent-salient and peer-salient domains (Boulton et
al., 2010). Given the paucity of studies that have compared the influence of negative
interpersonal factors on parent-salient and peer-salient domains of self-perceptions, it
remains unclear whether peer victimization is more influential in determining social selfperceptions, when compared with other domains of self-perception. Therefore, additional
research is needed to determine whether victimization is especially relevant to social selfperceptions in adolescence.
Differences in Response to Interpersonal Stressors across Sex
Preadolescence is an important timepoint for examining differing responses to
interpersonal stress across sex. Females tend to report higher levels of interpersonal stress
compared with their male counterparts across development (Stroud, Papandonatos,
D'Angelo, Brush, & Lloyd-Richardson, 2017; Kendler, Thornton, & Prescott, 2001). Sex
differences in susceptibility to interpersonal stress are believed to contribute to the sex
disparity in risk for depressive symptoms (Rudolph, Miernicki, Troop-Gordon, Davis, &
Telzer, 2016; Rudolph, 2009). As children near adolescence, interpersonal stress
increases for females, in particular; making this an especially sensitive period for the risk
of interpersonal stress on female social and emotional maladjustment.
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Differences in relational orientation style are believed to contribute to higher
levels of interpersonal stress among females. These differences have been found in both
preadolescent and adolescent samples (Rudolph et al., 2016; Rudolph & Conley, 2005).
The relational orientation style of females is characterized by greater social-evaluative
concerns and greater investment in dyadic relationships. This pattern may increase
vulnerability to the negative impact of both peer victimization and parental hostility on
self-perceptions. For example, among a socioeconomically and ethnically diverse sample
of fifth-grade students, social-evaluative concerns were higher among females and
accounted for sex differences in depressive symptoms (Rudolph & Conley, 2005).
Additionally, among a sample of adolescents, activation in the social pain network on
fMRI scans was associated with internalizing symptoms. This association was even
stronger among girls that had experienced chronic peer victimization (Rudolph et al.,
2016). Taken together, these findings suggest that negative interpersonal stressors have a
more pronounced effect on females as compared to males.
Empirical support has been found for the differential effect of peer relationships
on self-cognitions across sex. Two studies have demonstrated that perceived peer support
had an indirect effect on the relation between social self-perceptions and depressive
symptoms in females. However, this indirect effect was not present among males (Bedard
et al., 2014; Nilsen, Karevold, Røysamb, Gustavson, & Mathiesen, 2013). Sex
differences have also been found in how youth cope with interpersonal stressors. In a
study that examined differences in coping with peer rejection among middle school
students in Australia, female adolescents were more likely to endorse experiencing self22

blame appraisals and reported greater interpersonal stress (Zimmer-Gembeck & Skinner,
2015). Taken together, these studies suggest that females may be more likely to
experience negative self-perceptions in response to negative social interactions, such as
peer victimization and parental hostility.
In summary, past research has indicated that males and females respond
differently to interpersonal stressors in preadolescence. Females experience greater
social-evaluative concerns and greater reactivity in the brain’s social pain network in
response to interpersonal stressors (Rudolph et al., 2016; Rudolph & Conley, 2005).
Additionally, there is some empirical support for greater susceptibility of developing
negative self-perceptions in response to peer relationships among females relative to their
male peers (Bédard et al., 2014; Nilsen et al., 2013). While there is significant support for
sex differences in response to interpersonal stressors from the peer group, little is known
about whether males and females respond differently to interpersonal stressors within the
parent-child relationship (e.g. parental hostility). Consequently, research comparing the
influence of interpersonal stress within the parent-child relationship across males and
females is needed to determine whether females are at greater susceptibility for
developing negative self-perceptions when experiencing interpersonal stress within the
parent-child relationship.
Research Objectives and Hypotheses
The proposed study will examine the influence of interpersonal relationships on
the development of self-perceptions during the transition from middle childhood to
preadolescence. Past studies have established that interactions with parents and peers are
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critical in shaping children’s self-perceptions. However, there are several gaps in the
literature that are addressed in the current study. Of note, few studies have
simultaneously examined the impact of parents and peers on self-perceptions.
Furthermore, no studies have investigated the impact of both interpersonal relationships
and external measures of child aptitude on self-perceptions. The present study addressed
this gap by examining the influence of external measures of children’s skills and negative
interpersonal interactions on preadolescent self-perceptions in a cohesive model. Given
that reactivity to negative feedback is heightened in preadolescence (Rodman et al.,
2017), this is an important developmental period for examining interpersonal factors that
contribute to negative self-perceptions. While there is evidence for differential
susceptibility of interpersonal stress across sex, no studies have examined sex differences
in response to negative parenting behaviors. The following objectives are outlined to
examine the influence of aptitude and interpersonal relationships on preadolescent selfperceptions.
Objective 1: Examine the contribution of both external measures of
competence and interpersonal stressors on self-perceptions of competence.
Several studies have found that interpersonal stressors contribute to the formation
of negative self-perceptions. While most of the research has emphasized the role
of interpersonal relationships in influencing self-perceptions, these studies have
only assessed self-perceptions of competence and have not accounted for
children’s skills in a particular domain. As such, one objective of the current
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study was to examine external measures of competence and interpersonal
stressors simultaneously. The hypotheses for this objective are as follows:
1. It was expected that external ratings of academic competence at age 7 would
have a direct effect on self-perceptions of academic competence such that
greater academic competence would be associated with more positive selfperceptions of academic competence at age 10.
2. It was expected that external ratings of social acceptance at age 7 would have
a direct effect on self-perceptions of social acceptance, such that higher
ratings of social acceptance would be associated with more positive selfperceptions of social acceptance at age 10.
3. It was hypothesized that parental hostility at age 7 would have a direct effect
on 10-year social and academic self-perceptions, such that greater hostility
would be associated with more negative self-perceptions in both domains.
4. It was hypothesized that peer victimization at age 7 would have a direct effect
on 10-year social and academic self-perceptions, such that greater
victimization would be associated with more negative self-perceptions in both
domains.
Objective 2: Examine whether the relation between negative interpersonal
relationships and self-perceptions differs by sex. Sex differences in response to
interpersonal stress, such as parental hostility and peer victimization, may help
explain sex differences in cognitive vulnerability to depression (e.g. negative selfperceptions). In general, females report higher levels of interpersonal stress and
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greater social-evaluative concerns relative to males (Rudolph et al., 2016;
Rudolph 2009; Rudolph & Conley, 2005). However, little is known as to whether
these sex differences in interpersonal stressors correspond to greater decreases in
self-perceptions among females when exposed to stressors such as victimization
and hostility. Therefore, another goal of the present study was to examine whether
the relation between interpersonal stressors (parental hostility, peer victimization)
and self-perceptions differs by sex. The hypotheses for this objective are as
follows:
1. It was hypothesized that the direct effect between 7-year maternal hostility
and 10-year self-perceptions of social acceptance and academic competence
would be stronger in magnitude for females.
2. It was expected that the direct effect between 7-year peer victimization and
10-year self-perceptions of social acceptance and academic competence would
be stronger in magnitude for females.
Objective 3: Compare the impact of parents and peers on different domains
of self-perceptions. Finally, both theoretical and empirical work suggests that
parent and peer relationships differentially influence specific domains of selfperceptions. However, no studies have examined whether negative interpersonal
stressors in the context of parent-child and peer relationships might differentially
relate to parent-salient and peer-salient domains of self-perceptions. As a result,
the final objective is to compare the impact of negative parent-child interactions
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(parental hostility) and negative peer interactions (peer victimization) on parentsalient self-perceptions (academic competence) and peer-salient self-perceptions
(social acceptance). The hypotheses for this objective are as follows:
1. It was hypothesized that maternal hostility at age 7 would have a stronger
direct effect on academic self-perceptions at age 10 relative to the direct effect
of maternal hostility at age 7 on social self-perceptions at age 10. This relation
was expected to be stronger in magnitude for females relative to males.
2. It was hypothesized that maternal hostility at age 7 would have a stronger
direct effect on academic self-perceptions age 10 relative to the direct effect of
peer victimization at age 7 on academic self-perceptions at age 10. This
relation was expected to be stronger in magnitude for females relative to
males.
3. It was hypothesized that peer victimization at age 7 would have a stronger
direct effect on social self-perceptions relative to the direct effect of peer
victimization at age 7 on academic self-perceptions at age 10. This relation
was expected to be stronger in magnitude for females relative to males.
4. It was hypothesized that peer victimization at age 7 would have a stronger
direct effect on social self-perceptions at age 10 relative to the direct effect of
maternal hostility at age 7 on social self-perceptions at age 10. This relation
was expected to be stronger in magnitude for females relative to males.
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CHAPTER II
METHOD

Recruitment and Attrition
The current study utilized data from three cohorts of children who are part of an
ongoing longitudinal study of social and emotional development. The goal for
recruitment was to obtain a sample of children who were at risk for developing future
externalizing behavior problems, and who were representative of the surrounding
community in terms of race and socioeconomic status (SES). All cohorts were recruited
through child day care centers, the County Health Department, and the local Women,
Infants, and Children (WIC) program. Potential participants for cohorts 1 and 2 were
recruited at 2-years of age (cohort 1: 1994-1996 and cohort 2: 2000-2001) and screened
using the Child Behavior Checklist (Achenbach, 1992, CBCL 2-3), completed by the
mother, in order to over-sample for externalizing behavior problems. Children were
identified as being at risk for future externalizing behaviors if they received an
externalizing T-score of 60 or above. Efforts were made to obtain approximately equal
numbers of males and females. This recruitment effort resulted in a total of 307 children.
Cohort 3 was initially recruited when infants were 6 months of age (in 1998) for their
level of frustration, based on laboratory observation and parent report, and were followed
through the toddler period (see Calkins, Dedmon, Gill, Lomax, & Johnson, 2002, for
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more information). Children from Cohort 3 whose mothers completed the CBCL at twoyears of age were then included in the larger study (N = 140). Of the entire sample (N =
447), 37% of children were identified as being at risk for future externalizing problems.
There were no significant demographic differences between cohorts with regard to sex, χ2
(2, N = 447) = .63, p = .73, race, χ2 (2, N = 447) = 1.13, p = .57, or two-year SES, F (2,
444) = .53, p = .59.
Of the 447 originally selected participants, six were dropped because they did not
participate in any data collection at 2 years old. At age five, 365 families participated,
including four that did not participate in the four-year assessment (cohort 1: 2000-2001,
cohort 2: 2003-2004, cohort 3: 2003-2004). Again, there were no significant differences
between families who did and did not participate in terms of sex, χ2 (1, N = 447) =
.76, p = .38, race, χ2 (1, N = 447) = .14, p = .71, 2-year SES, t (432) = -1.93, p = .06, and
2-year externalizing T-score, t (445) = 1.39, p = .17. At 7 years of age, 350 families
participated, including 19 that did not participate in the 5-year assessment. There were no
significant differences between families who did and did not participate in terms of sex,
χ2 (1, N = 447) = 2.12, p = .15, race, χ2 (3, N = 447) = .19, p = .67, and two-year
externalizing T-score, t (445) = 1.30, p = .19. Families with lower 2-year SES, t (432) = 2.61, p < .01, were less likely to participate in the 7-year assessment. At age 10, 357
families participated, including 31 families that did not participate in the 7-year
assessment. No significant differences were noted between families who did and did not
participate in the 10-year assessment in terms of child sex, χ2 (1, N = 447) = 3.31,
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p = .07; race, χ2 (3, N = 447) = 3.12, p = .08; 2-year SES, t (432) = .02, p = .98; or 2-year
externalizing T-score, t (445) = -.11, p = .91.
Participants
The sample for the current study included 382 children (204 females, 178 males).
Participants were excluded from the current study if data was missing for all study
variables (N = 88). Data for the current study were collected at laboratory visits when
child participants were ages 5, 7, and 10 and from sociometric interviews conducted at
the child’s school in the second grade, which occurred during the 7-year timepoint.
66.5% of the sample was European American, 28% African American, 3.3% biracial and
1.9% other. Families were economically diverse based on Hollingshead (1975) scores at
the 7-year assessment, with a range from 12 to 66 (M = 44.52, SD = 11.65). Thus, this
range represents families from each level of social strata typically captured by this scale.
Hollingshead scores that range from 40 to 54 reflect minor professional and technical
occupations considered to be representative of middle class.
Procedures
Lab assessments. Data from both laboratory assessments at age 7 and age 10
were utilized for the current study. Participants attended laboratory assessments at ages 7
and 10 with their mothers during which children completed a battery of behavioral
assessments assessing social, emotional, and cognitive functioning as well as parent-child
interaction tasks. During the 10-year laboratory visits, children completed questionnaires
about their functioning.
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Sociometric interviews. Consent for sociometric interviews was obtained from
the local superintendent, the principal, the teachers, and the parents of children in the
class. Only children whose parents provided consent were included in the sociometric
assessment. Sociometric interviews were conducted at least 8 weeks into the academic
year by trained graduate students using standard sociometric practices (Coie, Dodge, &
Coppotelli, 1982). In the 2nd grade, children were individually interviewed and asked to
indicate classmates (by pointing at a picture of the student on a class roster) who fit a
behavioral descriptor (i.e. “kids who are friendly”). For each description, children were
permitted to nominate to nominate across sex. Cross-sex nominations increase the
stability of the measurement for the nominations. Because peer nomination data uses
information from multiple reporters, the reliability of single-item peer nomination scales
tends to be quite high (Coie, Dodge, & Kupersmidt, 1990).
Observational coding. Mother-child interaction tasks recorded during the 7-year
lab visit were scored using behavioral codes adapted from the Early Parenting Coding
System (see Winslow et al., 1995). Two research assistants coded 10% of the total
sample together, for all tasks. Another 10% were coded separately to assess reliability.
Three coded tasks were selected for use in the current study. These coding tasks,
described below, were selected because their activities allowed for a broad range of
relational parenting behaviors to be observed.
The first task was a craft task, in which mother-child dyads were instructed to
create a mask together, using a grocery-sized brown paper bag and assorted craft
materials. Interval coding, defined by behavioral ratings across one-minute epochs, was
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used for this task. Specifically, the first four intervals were used for the current study, as
the number of participants that continued the task beyond the first four minutes dropped
by 20%. The second task was a clean-up task, in which the experimenter prompted the
mother to ask the child to clean up the toys as she and her child would at home. Only
ratings for the first minute of the task were examined for the current study, as 70% of the
families completed this task within the first epoch. The final task was the puzzle-box
task, in which the experimenter asked the child to assemble a puzzle in a wooden box that
obstructs the child’s view of the puzzle pieces. The mother was seated on the other side
of the box. Despite having a view of the puzzle, the mother was unable to manipulate the
puzzle pieces. The mother was instructed to provide as much verbal assistance she
thought was necessary for her child to assemble the puzzle. The mother and child were
given five minutes to complete the task. A behavioral global rating was used for the
entire task.
Measures
Social acceptance. Social acceptance was assessed using sociometric ratings of
social preference during 2nd grade. Social preference was measured using children’s
responses to the items “Who do you like to play with the most?” and “Who do you like to
play with the least?” Participants were able to select an unlimited number of nominations
for these items. Unlimited nominations allow for more reliable results and a reduction in
measurement error (Gommans & Cillessen, 2015). The total number of nominations for
“like most” and “like least” were divided by the number of students in the participant’s
class and subsequently subtracted to calculate the social preference proportion score (p
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“like most” – p “like least” = social preference; Coie et al., 1982). Lower scores indicated
less likeability in the classroom, whereas higher scores represented greater likeability.
Academic competence. The participant’s academic competence was assessed
using the Wechsler Individual Achievement Test- Second Edition (WIAT-II). The
WIAT-II (Wechsler, 1992) was administered to participants in second grade by trained
clinical psychology graduate students. For the purposes of this study, the Reading
Composite was used to assess academic competence. In early elementary school, reading
acquisition is a major developmental milestone. Past studies examining academic selfperceptions over time found that early reading performance was a strong predictor of
academic self-perceptions in adolescence (Chapman, Tunmer, & Prochnow, 2000). The
Reading composite included tasks that assessed children’s basic reading and reading
comprehension skills. Lower scores were used to represent less academic competence,
whereas higher scores were used to represent greater academic competence.
Maternal hostility. Measures of maternal hostility in the mother-child interaction
tasks were utilized in the current study. “Maternal hostility” was coded as maternal
behaviors that included maternal expressions of anger directed towards the child.
Mother’s general displays of hostility such as tone of voice and facial expression were
coded using ratings from low to high hostility on a 4-point Likert scale (1 = None, 2 = A
little, 3 = Some, 4 = A lot). Kappas were calculated for maternal hostility ratings across
tasks to determine interrater agreement. Interrater agreements for the tasks varied (Kappa
= .38-.74). Recommendations for behavioral coding suggest that lower kappa’s than .80
may be acceptable (Chorney, McMurtry, Chambers, & Bakeman, 2014) especially when
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there are a few number of codes (e.g., 4 or less) coupled with varying probabilities among
the codes (Bakeman, McArthur, Quera, & Robinson, 1997). As such, using guidelines
suggested by Bakeman et al, 1997, kappa values above .50 were considered adequate.
Given that agreement for maternal hostility during the clean-up task was low (kappa =
.38), ratings from this task were not used in the hostility composite. Ratings from the
puzzle-box and craft task were adequate (kappa = .53 and .74, respectively) and therefore
used for the composite where the rating values were summed. In order for the ratings
from each task to be equally weighted in the composite, interval codes for the craft task
were summed and divided by the number of epochs completed. Values for the composite
ranged from 2 (low hostility) to 8 (high hostility).
Peer victimization. Peer victimization was measured using classmate ratings
from the sociometric interviews conducted in the participant’s 2nd grade classroom. For
this item, each classmate was asked “Some kids get picked on and made fun of by other
kids. They get teased or get called names. Who gets picked on and teased by other kids?”
This item was divided by the number of students in the participant’s class in order to
account for class size. Lower scores indicated less victimization by the participant’s
peers, whereas higher scores represented greater victimization by the participant’s peer
group.
Self-perceptions of competence. The current study utilized the Sense of
Inadequacy subscale and the Interpersonal Relations subscales from the Behavior
Assessment System for School Children-2nd edition: Self-report of personality (BASC-2SRP; Reynolds & Kamphaus, 2004) to assess self-perceptions of academic and social
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acceptance respectively at age 10. The BASC-2 is widely used across research domains
and exhibits well-established internal consistency, reliability, and validity. Past studies
have utilized self-report subscales of the BASC-2 to assess self-perceptions and other
aspects of self-esteem (Foley-Nicpon, Rickels, Assouline, & Richards, 2012, Ang, 2006).
The BASC-2 was completed during the 10-year assessment. Participants were asked to
rate items using both True and False items in addition to Likert-type rating from 0 (never)
to 3 (almost always). The Sense of Inadequacy subscale is a clinical subscale that
assesses achievement expectations and the perception of being successful in academics
(e.g. “I am disappointed with my grades,” “I never seem to get anything right,”). The
general T-score of this scale was utilized, with higher values indicating greater negativity
in self-perceptions of competence. Alpha level for the Sense of Inadequacy subscale at
age 10 falls in the acceptable range (α = .78). The Interpersonal Relations subscale is an
adaptive subscale that assesses self-perceptions of social acceptance and success in social
interactions (e.g. “I am left out of things,” “Other people find things wrong with me,”).
The general T-score of this scale was utilized, with higher values indicating more positive
or neutral self-perceptions of competence. Alpha level for the Interpersonal Relation
subscale at age 10 was good (α = .86).
Self-perceptions at age 5, were also assessed using the Pictorial Scale of
Perceived Competence and Social Acceptance for Young Children (Harter & Pike, 1984)
conducted at the 5-year assessment. This scale assessed children’s perceptions of their
peer acceptance, cognitive competence, physical competence, and maternal acceptance.
A trained graduate student read each item out loud to the children while showing a
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corresponding picture. Participants were shown two pictures, in which one child is
successful at completing a task and one is unsuccessful. Then, the child was asked to
choose the picture most similar to them. Each item was scored on a 4-point scale. The
Social Acceptance and Academic Competence subscales were used as covariates in the
current study. The alpha value for the Social Acceptance scale was good (α = .72). The
alpha value for the Academic Competence scale was low (α = .46).
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CHAPTER III
RESULTS

Data Analytic Plan
Prior to conducting the main analyses, preliminary analyses were conducted in
SPSS. These analyses included descriptive statistics for all study and relevant
demographic variables (e.g. sex and ethnicity). Further, intercorrelations for all study and
demographic variables were computed. After the preliminary analyses were completed,
data were imported into MPlus (Muthén & Muthén, 2017).
To address missingness resulting from participant attrition and incomplete
behavioral and measurement data points, data was analyzed using a maximum likelihood
estimation with robust standard errors (MLR). MLR makes use of all available
information from all missing data patterns to maximize the use of all the data, (Savalei,
2010; Wang & Wang, 2012) resulting in a sample of 382 participants. A path analysis
model was used to examine measures of academic and social acceptance at age 7 and
negative interpersonal variables (maternal hostility and peer victimization) at age 7 in
predicting academic and social self-perceptions at age 10 (See Figure 1).
The influence of sex on self-perceptions was assessed using a multiple sample
path analysis. Sex was used as a grouping variable to compare completely restricted and
unrestricted models. In the completely restricted model, all parameters were constrained
to be equal for males and females, whereas the unrestricted model allowed structural
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parameters to differ by sex. Fit indices were compared between these two models to
determine if there was a significant difference in model fit to determine moderation by
sex. A Wald chi-square test was used to test whether certain direct effects were stronger
in magnitude within a given model.
Preliminary Analyses
Table 1 displays the descriptive statistics of all study variables. Slight- to
significant- skewness and kurtosis values were observed for some of the study variables.
Slight to moderate skew and kurtosis are defined by values between 1 and 2 and 1 and 9,
respectively (Curran, West, & Finch, 1996; Gao, Mokhtarian, & Johnston, 2008). Values
for variables were plotted and it was determined that no outliers were present for any of
the study variables. Variable transformations were not conducted because doing so may
distort linear relationships among the variables when conducting path analyses or may
render the path models empirically unidentifiable (Gao et al 2008). Moreover, MLR
works well under non-normality due to the use of robust estimators for model estimation
(Savalei, 2010; Wang & Wang, 2012).
To address outside influential variables that could affect the model, T-Tests were
conducted to examine sex differences among study variables. Significant mean
differences were found for maternal hostility, with ratings being higher for mothers of
female participants (x̄= 2.48) compared to males (M = 2.31), t (1, 286) = -2.00, p < 01.
No other differences across sex were found. Ethnicity was also assessed with a one-way
ANOVA across study variables. Results indicated that maternal hostility differed by
ethnicity, such that mothers of black participants were rated as demonstrating higher
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hostility than mothers of white participants, F (3, 284) = 9.12, p <.01. There were also
significant differences in academic competence, such that white participants scored
significantly higher than black participants on the WIAT-II, F (3, 284) = 5.48, p < .01.
Additionally, significant mean differences were found in peer victimization. Black
participants received significantly more nominations of peer victimization when
compared to white participants F (3, 244) = 4.05, p < .01. No other differences by race
were found. Given that no significant differences were found among the outcome
variables, race was not used as a covariate in the main study analyses.
To address the possible effect of SES, correlations were computed between SES
at age 10 and all study variables (See Table 2). Results indicated that there was a
significant, moderate correlation between academic competence and SES at age 10 (r =
.31, p < .01), such that higher SES was associated with higher scores on the WIAT at age
7. Similarly, negative associations were found between peer victimization at age 7 and
SES at age 10 (r = -.23, p < .01). Greater nominations of peer victimization were
associated with higher SES. A small negative correlation was also found between
academic self-perceptions and SES at age 10 (r = -.20, p < .01). Higher SES at age 10
was associated with lower scores on the Sense of Inadequacy scale, which represents
more positive self-perceptions of academic competence. Finally, there was a small
association between social self-perceptions and SES at age 10 (r = .16, p < .01). Given
that small to modest associations were found between SES and the outcome variables,
SES was used as a covariate in the main study analyses.
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Intercorrelations for all study variables were computed. (See Table 2 for
Correlations). All significant correlations were in the expected direction. In terms of
concurrent associations, there was a significant positive association between academic
and social self-perceptions at age 5 (r = .45, p < .001). Similarly, external ratings of
academic and social acceptance at age 7 were positively associated (r = .18, p < .01).
There was a small negative association between peer ratings of social acceptance at age 7
and peer ratings of victimization at age 7 (r = -.17, p <.01), such that higher social
preference scores, indicating greater social acceptance, were associated with lower peer
victimization scores, which represent less victimization. Finally, there was a strong
negative association between academic and social self-perceptions at age 10 (r = -.63, p <
.01), such that higher scores on the Interpersonal Relations subscale, which represent
more neutral to positive self-perception of social acceptance, were associated with lower
scores on the Sense of Inadequacy subscale, which represents more neutral to positive
self-perceptions.
In terms of correlations across timepoints, 5-year academic self-perceptions (r =
.22, p <.01) were associated with 7-year academic achievement scores. There was a small
negative association between academic self-perceptions at age 5 and victimization at age
7 (r = .14). A small, negative association was also found between academic selfperceptions at age 5 and age 10 (r = -.17, p <.01). Higher scores at age 5, which represent
more positive self-perceptions on the Cognitive Competence subscale, were associated
with lower scores on the Sense of Inadequacy subscale, representing more positive
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academic self-perceptions. There was also a positive association between 5-year
academic competence and 10-year social self-perceptions (r = .15, p < .05).
There was a small negative association between 5-year social self-perceptions and
7-year academic achievement scores (r = -.17, p<.01). There was a small positive
association between 5-year social self-perceptions and 7-year maternal hostility (r = .13,
p < .05). Academic competence at age 7 was negatively and moderately associated with
10-year academic self-perceptions (r = -.33, p < .01). Higher scores on the Reading
Comprehension composite, which represents greater academic competence, were
associated with lower scores on the Sense of Inadequacy subscale, which represents more
neutral or positive self-perceptions. Academic competence at age 7 was positively
associated with 10-year social self-perceptions (r = .16, p < .05), such that higher scores
on the Reading Comprehension composite were associated with higher scores on the
Interpersonal Relations subscale.
Social acceptance at age 7 was negatively associated with 10-year academic selfperceptions (r = -.24, p < .01), such that higher social preference scores were associated
with lower scores on the Sense of Inadequacy subscale, which represents more neutral or
positive self-perceptions. Social acceptance at age 7 was positively associated with 10year social self-perceptions (r = .21, p < .05). Finally, there was a negative correlation
between victimization at age 7 and 10-year social self-perceptions (r = -.21, p < .01), such
that greater victimization at age 7 was associated with more negative social selfperceptions at age 10.
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Main Analyses
The study hypotheses were first tested in the full sample (N=382). Model 1
produced adequate fit (χ 2 (4) = 19.513, p = 0.001; RMSEA = .101; CFI = .901; SRMR =
.047). There was a significant direct effect of academic competence at age 7 on academic
self-perceptions at age 10 (β = -.227 S.E. = .055). Higher scores on the WIAT, which
represent greater academic competence at age 7, predicted lower scores on the Sense of
Inadequacy subscale, which represent positive academic self-perceptions at age 10.
However, the direct effect of social preference at age 7 on social self-perceptions at age
10 was nonsignificant (β = .106, S.E. = .070). Peer victimization at age 7 was
significantly and negatively predictive of social self-perceptions at age 10 (β = -.255, S.E.
= .098). Higher proportion scores for victimization, which represent a greater number of
nominations for victimization from the peer group at age 7, predicted lower scores on the
Interpersonal Relations subscale, which represents more negative social self-perceptions.
The direct effect of peer victimization at age 7 on academic self-perceptions at age 10
was nonsignificant (β = .101, S.E. = .073). Similarly, the direct effects of maternal
hostility at age 7 on 10-year academic (β = .071, S.E. = .093) and social self-perceptions
(β = -.079, S.E. = .104) were nonsignificant.
Tests of sex invariance were conducted to explore whether there were significant
sex differences on path coefficients in the model. A fully constrained model in which all
paths were set equal was compared to a baseline model where all relevant paths were free
to be estimated for boys and girls. Based on the chi-square difference test (Δχ2 (10) =
34.638, p < .01), the structural paths differed significantly for males (N=178) and females
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(N=204). Among females (Figure 2), there was good model fit (χ 2 (4) = 8.643, p >.05;
RMSEA = .075; CFI = .962; SRMR = .040). Direct effects of peer victimization at age 7
on both social (β = -.424, S.E. = .123) and academic self-perceptions (β = .227, S.E. =
.089) at age 10 were both significant. Higher proportion scores for victimization, which
represent a greater number of nominations for victimization from the peer group at age 7,
predicted lower scores on the Interpersonal Relations subscale, which represent more
negative social self-perceptions. Conversely, higher proportion scores for victimization at
age 7 predicted higher scores on the Sense of Inadequacy subscale, which represent more
negative social self-perceptions at age 10.
Similar to the results found in the full sample, there was a significant direct effect
of academic competence on academic self-perceptions (β = -.331, S.E. = .064). Higher
scores on the WIAT, which represent greater academic competence at age 7, predicted
lower scores on the Sense of Inadequacy subscale, which represent positive academic
self-perceptions at age 10. Additionally, there was a significant direct effect of social
preference at age 7 on social self-perceptions at age 10 (β = .278, S.E. = .082). Higher
scores for social preference, representing greater social acceptance at age 7, were
associated with higher scores on the Interpersonal Relationship subscale, which represent
more positive social self-perceptions at age 10. For males, there were no significant direct
effects and the model produced poor model fit (χ 2 (4) = 18.967, p = 0.000; RMSEA =
.145; CFI = .824; SRMR = .061).
Given that significant direct effects were found for peer victimization on social
and academic self-perceptions for females, a Wald chi-square test was used to compare
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the direct effects of victimization across academic and social self-perceptions. This test
revealed that the direct effect of victimization at age 7 on social self-perceptions at age 10
was stronger in magnitude when compared with the direct effect of victimization at age 7
on academic self-perceptions at age 10 (Wald Chi-square test: χ2(1) = 10.119, p < .01).

44

CHAPTER IV
DISCUSSION

The current study investigated the longitudinal impact of interpersonal
relationships in middle childhood on self-perceptions during the transition to
preadolescence. Parental and peer relationships are well-established in the literature as
key sources of influence on self-perceptions across development. However, few studies
have simultaneously tested the impact of parents and peers on self-perceptions in
preadolescence. Furthermore, no study has simultaneously explored the longitudinal
impact of both interpersonal relationships and external ratings of child aptitude on selfperceptions in preadolescence. The current study also examined differential susceptibility
to interpersonal stressors on self-perceptions across sex. In particular, no studies had
previously investigated whether males and females are more vulnerable to the negative
impact of parental hostility.
Variations Among Study Variables by Race, Sex, and SES
Preliminary analyses indicated significant associations between demographic
(sex, race, SES) and study variables. Thus, the contribution of these variables will be
discussed first. In regards to sex, mothers of females received significantly higher ratings
of hostility when compared to mothers of male participants. Differences in hostility were
also found across ethnicity, with mothers of black participants receiving significantly
higher ratings of hostility than mothers of white participants. However, the differences in
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means for both these analyses were too small (x̄D < 1 ), to represent meaningful
differences in ratings as indicated by the hostility composite.
Differences in ethnicity were also found for academic competence. There was a
moderate correlation between 10-year SES and academic competence. Children from
high SES backgrounds scored significantly higher on the WIAT Reading Comprehension
composite. Similarly, white participants scored higher on the WIAT Reading
Comprehension composite relative to black participants. These findings regarding
ethnicity and SES are consistent with the discrepancies in standardized testing scores that
exist in the literature. Bias in item construction towards white, middle-class students is
believed to account for these differences across groups (Grodsky, Warren, & Felts, 2008).
Differences in race were also found for sociometric nominations of victimization.
Black participants received significantly more nominations of peer victimization than
white participants. This finding could be explained by increased risk for victimization
among minority students. In a study examining rates of victimization across ethnic
groups in different California high schools, rates of physical and relational victimization
varied significantly across groups. Native American and African-American adolescents
reported the highest rates of physical peer victimization. African-American adolescents
also reported significantly higher rates of relational victimization relative to other ethnic
groups. Overall, this study found that risk for victimization varied depending on the
ethnic composition of the school attended (Felix & You, 2011). Much of the inconsistent
findings between ethnic minority membership and rates of victimization in the literature
is possibly due to contextual factors such as region and school composition. There was
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also a modest, but significant between socioeconomic status at age 10 and peer
victimization in the current study. This finding is consistent with a cross-cultural study in
which low SES was associated with greater reports of peer victimization among
adolescents (Due et al., 2009). While the relations between demographic variables and
peer victimization were modest in the current study, these relations remain poorly
understood in the literature and should be investigated more thoroughly in future studies.
Finally, modest associations were found between SES and both social and
academic self-perceptions at age 10, such that lower SES was associated with more
negative self-perceptions. This finding is consistent with studies that have found
increased risk for low self-esteem and low self-efficacy among adults with low SES
(Twenge & Campbell, 2001; Boardman & Robert, 2000). The observed relation between
SES and self-perceptions in the current study could be attributed to chronic exposure to
adversity and fewer opportunities for educational and career advancement among low
SES populations. Future research is needed to better understand whether low SES
increases vulnerability to negative self-perceptions in adolescence and how access to
opportunities might account for differences in self-perceptions across SES.
Main Analyses
Predictors of self-perceptions. The findings of the current study demonstrated
partial support for the hypotheses included in Objective 1, which hypothesized a
significant direct effect of external ratings of academic achievement and social
acceptance on their respective domains of self-perception. A significant direct effect was
found between academic competence at age 7 and academic self-perceptions at age 10.
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This finding is consistent with past studies that have found longitudinal associations
between intellectual ability and academic self-perceptions (Guez et al., 2018; ChamorroPremuzic et al., 2010). Consistent with past studies that found moderate correlations
between self and peer-report of relationship quality (Brendgen et al., 2000; Cleary et al.,
2002), there was a modest correlation between social preference at 7 and social selfperceptions at age 10. However, the direct effect between these variables was not
significant when tested in the path analysis. A possible explanation for this null finding
may be in part due to measurement. Sociometric ratings of social preference assess
acceptance by equally weighing whether the child was nominated for the “liked most”
and “liked least” items. The Interpersonal Relations subscale does not equally weigh selfperceptions of likeability with self-perceptions of disliking by peers. Of the 6 items on
this subscale, there is a single item to assess likeability and four items that assess
disliking from peers. Unlike the current study, past studies equally weighted both selfperceptions of likeability by peers and dislike by peers to correspond with sociometric
ratings of social preference. Past studies likely found significant relations between peer
and self-report of social acceptance by examining the concordance rate between both peer
and self-report of likeability and dislike.
Partial support was found for the Objective 1 hypothesis that predicted negative
interpersonal relationships with parents and peers would have a direct effect on both
social and academic self-perceptions. Preliminary analyses found support for a significant
association between peer victimization and both academic and social self-perceptions. In
the path analysis for the full sample, there was a significant direct effect of victimization
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at age 7 on social self-perceptions at age 10; however, no significant direct effect was
found between victimization and academic self-perceptions. These results are consistent
with past studies linking peer victimization to negative self-perceptions (Bilsky et al.,
2013; Sinclair et al., 2012; Bellmore & Cillessen, 2006). The null finding between peer
victimization and academic self-perceptions in the current study could possibly be
attributed to Harter’s theory (2012) of parent-salient and peer-salient domains of selfperceptions. Consistent with this theory, peer victimization was a significant predictor of
the peer-salient domain (social acceptance), but failed to predict the parent-salient
domain (academic competence).
No support was found for the hypothesized relation between parental hostility and
self-perception in either the correlational or path analyses. These findings were
inconsistent with past studies that have found significant longitudinal associations
between youth-report of parental hostility and negative self-perceptions (Bruce et al.,
2006; Côté & Bouffard, 2011; Cole et al., 2015). These null findings may be in part due
to the negative skew of the hostility variable in the current study. While the current study
sought to expand the literature on the relation between parental hostility and selfperceptions by capturing naturalistic parent-child interactions, few instances of hostility
during parent-child interaction tasks were observed in the current sample. Low instances
of observed hostility could be explained by the artificial nature of the parent-child
interaction tasks coded in the present study. While the craft task may have generalized to
potential parent-child interactions that occur in the home, the puzzle-box task is a novel
task that may not produce authentic frustration towards the child. Higher instances of
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hostility may occur in tasks that simulate frustrating exchanges at home, such as
homework completion (Murray et al., 2006; Solomon, Warin, & Lewis, 2002). Similarly,
higher instances of hostility would be more observable in the context of the home
environment rather than the lab setting. Overall, the shortcomings of the hostility measure
likely contributed to the null findings between parental hostility and self-perceptions in
the current study.
Sex differences. When study analyses were split by sex, results differed in
support for Objective 1 among males and females. Similar to the results found in the full
sample, there was a significant direct effect of academic competence at age 7 on
academic self-perceptions at age 10 for female participants. Additionally, there was a
significant direct effect of social acceptance at age 7 on social self-perceptions at age 10
for female participants. In contrast, there were no significant direct effects between
external measures of social acceptance and academic competence at age 7 and selfperceptions at age 10 among male participants. This pattern of findings is consistent with
past studies examining accuracy of social self-perceptions in middle childhood and
preadolescence. In general, females in this age group are more accurate in their selfreport of popularity/social status relative to their male peers (Putarek & Keresteš, 2016,
Bellmore & Cillessen, 2003; Cillessen & Bellmore, 1999). Measurement of selfperceptions in the current study may have also contributed to greater support for
Objective 1 among female participants relative to male participants. In the current study,
both measures of academic and social self-perceptions contained more items that assess
negative self-perceptions (e.g. “I feel that nobody likes me,” “I am disappointed with my
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grades,”) relative to the number of items that assess positive self-perceptions (e.g. “I am
liked by others,”). Past studies have demonstrated that females are more likely to report
negative self-perceptions relative to their male peers in middle childhood and
preadolescence (Cole et al, 1999; Kistner et al., 2006). Overall, the sex differences found
in the current study are consistent with those found in the literature.
In order to test the hypothesized associations in Objective 3, which aimed to
identify sex differences in the impact of negative interpersonal relationships on selfperceptions, a multi-group path analysis was performed to assess for sex differences.
Similar to the results found among the full sample, significant direct effects were found
between peer victimization at age 7 and social self-perceptions at age 10, as well as a
significant direct effect of academic competence at age 7 on academic self-perceptions at
age 10 in the female only model. Additionally, there was a significant direct effect of
peer victimization at age 7 on academic self-perceptions at age 10 among females. These
findings are consistent with past studies in which females that experienced higher levels
of victimization reported more negative self-perceptions across all domains (Boulton et
al., 2010; Roeder et al., 2014).
Contrary to the findings in the female only model, there were no significant direct
effects found when the model was tested with male participants. These findings are
inconsistent with past studies that have identified victimization and hostility as significant
predictors of self-perceptions (Bilsky et al., 2013; Sinclair et al., 2012). A study
examining the impact of peer victimization on self-cognitions among a sample of
students in grades 3 through 6, found a stronger association between victimization and
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self-cognitions for boys when compared to girls (Sinclair et al., 2012). However, the
findings in the current study are consistent with a past study examining changes in
negative self-cognitions in preadolescence. This study identified peer victimization as a
predictor of increases in negative self-cognitions for females only (Roeder et al., 2014).
One interpretation of the null findings found among male participants in the
current sample is a difference in growth mindset. In studies examining differences in
ability self-perceptions among males and females, males have been to be more likely to
attribute failure to chance rather than assume that it has to do with their own competence
or trait-like skills (Dweck, 2002). These findings have been suggested to explain the
tendency for males to outperform their female peers in math (Blackwell, Trzesniewski, &
Dweck, 2007). Growth mindset in males has also been linked to greater self-esteem and
self-efficacy among adolescent males relative to females (Diseth, Meland, & Breidablik,
2014). Furthermore, past studies have found that males tend to overestimate their abilities
relative to females. In an ethnically and socioeconomically diverse sample of third
through sixth grade students, males were more likely to overestimate academic abilities
and females were more likely to underestimate their academic abilities (Cole et al., 1999).
Taken together, these studies suggest that males are less prone to developing negative
self-perceptions. The current study solely focused on negative self-perceptions, which
could potentially explain the lack of findings in the current study relative to past studies
that have found significant relations between victimization and hostility and selfperceptions that were measured more broadly (Bilsky et al., 2013; Sinclair et al., 2012).
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Differences in the prevalence of certain forms of victimization might also account
for the sex differences observed in the relation between peer victimization and selfperceptions. The current study assessed for victimization broadly by prompting the peer
group to nominate peers that are “picked on.” Two forms of victimization, relational
victimization and physical victimization, are likely captured by this item, but are not
differentiated in the current study. Relational victimization refers to aggressive acts such
as spreading rumors, exclusion, and withdrawing friendship (Reijntjes, Stegge, Meerum,
& Terwogt, 2006). While both males and females report experiencing relational
victimization throughout development, females report higher levels of relational
victimization when compared to males, (Cullerton-Sen & Crick, 2005; Ostrov &
Godleski, 2010). It has also been suggested that relational victimization may have more
detrimental impacts on negative self-cognitions relative to the impact of physical
victimization (Cole et al., 2014). While the current study measured victimization more
broadly, past literature suggests female participants in the current study may have
experienced greater instances of relational victimization; therefore, making them more
vulnerable to experiencing negative self-perceptions in response to peer victimization.
Parent and peer-salient domains of self-perceptions. Limited support was
found for Harter’s theoretical framework (Harter, 2012) of peer and parent-salient
domains of self-perceptions in the current study. There was a significant direct effect of
peer victimization on social self-perceptions (peer-salient domain) in the full sample.
However, no significant direct effect was found between peer victimization and academic
self-perceptions (parent-salient domain) in the full sample. This pattern of findings
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supported the hypothesis that peer victimization would be more salient to the domain of
social self-perceptions. These findings are similar to those found in a sample of youth
ages 9-10 in which peer victimization predicted changes for social self-perceptions only.
Similar to the findings in the current study, peer victimization did not predict increases in
negative self-perceptions in parent-salient domains, such as academic self-perceptions
(Boulton et al., 2010). Contrary to Harter’s theoretical framework, no significant direct
effects were found in the current study between parental hostility and self-perceptions.
This finding was inconsistent with past studies that have found a negative influence of
hostility on self-perceptions (Bruce et al., 2006; Côté & Bouffard, 2011; Cole et al.,
2015). Again, these null findings may due to low occurrences of hostility observed during
laboratory tasks.
Some additional support for the concept of parent-salient and peer-salient
domains was found in the current study when examining study hypotheses by sex. For
females, the direct effects between victimization were significant for both academic and
social self-perceptions. However, the direct effect between victimization and social selfperceptions was stronger in magnitude than the direct effect between victimization and
academic self-perceptions. This finding is consistent with Harter’s theoretical work,
which found peer support relative to parent support was a more significant predictor of
self-perceptions of social acceptance, physical attractiveness, and athletic ability (Harter
et al., 1992; Harter et al., 1996; Harter & Whitesell, 1996). It is possible that the sex
differences found in the current study may be explained by differences in social maturity
for males and females during middle childhood and preadolescence. The separation of
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parent-salient and peer-salient domains may occur earlier in development for females
relative to males. Additional research is needed to identify when parent-salient and peersalient domains of competence begin to emerge for males and females.
There are some methodological differences between the current study and the
studies used to validate Harter’s theoretical model (Harter et al., 1992; Harter et al., 1996)
that may account for the lack of support for parent-salient and peer-salient domains in the
current sample. The first major difference was in measurement of self-perceptions. The
current study primarily focused on instances of negative self-perceptions, while Harter’s
studies examined self-perceptions more broadly. Additionally, Harter’s study examined
the global role of parent and peer support on self-perceptions. The current study focused
on the role of specific, negative interpersonal experiences (victimization and hostility) on
self-perceptions. Furthermore, Harter’s studies relied solely on child-report to assess both
parental and peer support, as well as self-perceptions of competence. As a result, these
results were subject to shared method variance. The current study utilized external
measures to assess victimization and hostility and self-report to assess self-perceptions.
No external measure of competence was assessed in Harter’s work. Finally, the current
study examined longitudinal data from middle childhood to preadolescence, while
Harter’s work on parent-salient and peer-salient domains was only supported using
concurrent data. Taken together, these methodological differences likely contributed to
lack of support for parent-salient and peer-salient domains in the current study.
There were also multiple differences in the characteristics of the current study’s
sample when compared with Harter’s work. Harter’s samples consisted of older students
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in middle and high school, while the current study explored these hypotheses among
elementary-school aged children. It is possible that maturational differences across sex
may not have been as noticeable in Harter’s samples because the distinction between
parent and peer-salient domains was more defined in adolescence. It is important to note
that the current sample is far more diverse both in socioeconomic status and ethnic
background, which may have also contributed to different findings. It is also possible that
cohort effects account for some differences in the findings across these studies. Data for
Harter’s studies was collected in the 1990s and data for the current study was collected in
the 2000s. Rapid changes in technology across this time period has expanded children’s
social networks. Furthermore, increased access to the internet has strengthened the
influence of the media on children’s self-perceptions and self-esteem (Polce-Lynch,
Myers, Kliewer, & Kilmartin, 2001; Clay, Vignoles, & Dittmar, 2005) when compared
with previous generations. Technological changes may have resulted in Harter’s
theoretical framework becoming obsolete for the current sample. Participants in the
current sample had greater access to social relationships outside of parents and peers that
act as agents of influence on their self-perceptions. Furthermore, technology likely
facilitated the media to play a larger role in influencing children’s self-perceptions among
the current sample.
Limitations and Future Directions
While the present study added to the literature by including both interpersonal
factors and external ratings of competence as factors that contribute to the formation of
self-perceptions, there were some limitations that contributed to the findings. One
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significant limitation in the current study was a lack of continuity in the control and
outcome variables. At age 5, self-perceptions were measured by the Pictorial Scale of
Perceived Competence and Social Acceptance for Young Children, which assessed selfperceptions ranging from negative to positive. At age 10, self-perceptions were measured
by the Sense of Inadequacy and Interpersonal Relations subscales of the BASC-2. These
subscales contained more items that assessed negative self-perceptions, which restricted
the range of self-perceptions measured from neutral to negative self-perceptions. This
restricted range of self-perceptions may have resulted in some direct effects being more
difficult to detect. As mentioned above, the restricted range may have also contributed to
the sex differences found in the current study. Future studies examining self-perceptions
in this age group would benefit from using measures that examine both positive and
negative self-perceptions to more clearly understand the relation between negative
interpersonal variables and self-perceptions in this age group and any sex differences that
exist.
In exploring the relative contribution of parent and peer factors to parent and
peer-salient domains of self-perceptions, the current study was also limited to examining
only social and academic self-perceptions. Future investigations of the hypotheses tested
in the present model would benefit from use of consistent measures of self-perceptions
across timepoints, utilizing outcome measures of self-perceptions that range from
positive to negative, and further testing parent-salient and peer-salient domains by
including physical attractiveness, behavioral conduct, and athletic competence.
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Although the use of multiple reporters is a significant strength of the current
study, there were limitations regarding measurement, particularly in observational ratings
of parental hostility. Past literature has found significant relations between youth-report
of parental hostility and negative self-perceptions (Bruce et al., 2006; Côté & Bouffard,
2011; Cole et al., 2015). While the current study was novel in its use of observational
ratings of parent-child interactions, the instances of hostility in the lab setting were low.
While the skew fell within normal limits, more ratings of “Some hostility” and fewer
responses of “A lot of hostility” were coded in the present sample. During lab
observation tasks, parent behavior is likely impacted by the knowledge that such tasks are
being recorded and viewed by experimenters. In the current study, observed ratings of
hostility made it difficult to detect the relation between parental hostility and negative
self-perceptions. Future studies examining hostility and self-perceptions would benefit
from using a multi-informant approach, including observational ratings and youth-report
to measure parental hostility.
While the current study addressed some of the gaps in the current literature, there
remains several future directions for research examining the role of parent and peer
relationships on self-perceptions. A major gap in the parenting literature is differentiation
between father-child and mother-child relationships. Most studies that examined parental
factors on self-perception have only considered mother-child relationships. However,
some literature suggests that mothers and fathers may play different roles in influencing
self-perceptions. For example, in a sample of middle and high school students from
predominantly two-parent households, there was an association between maternal
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psychological control and social self-perceptions; however, this same association was not
found between paternal psychological control and social self-perceptions (Laible &
Carlo, 2004). Future studies should include mother-child and father-child variables to
compare the relative influence of these relationships on children’s self-perceptions.
The influence of other interpersonal relationships on self-perceptions is another
area of research that should be explored further. Evidence for the impact of studentteacher relationships on self-perception has been found in past studies. For example,
autonomy granting from teachers was associated with more positive self-perceptions of
academic competence in two studies examining Dutch adolescents (Soenens &
Vansteenkiste, 2005; Farkas & Grolnick, 2010). Additionally, sibling relationships are a
potentially important predictor of self-perceptions. High quality sibling relationships are
associated with better adjustment and fewer internalizing and externalizing symptoms
(Stocker, Burwell, & Briggs, 2002; Branje, van Lieshout, van Aken, & Haselager, 2004).
At the present, there are no studies that have directly examined the impact of these sibling
relationships on adolescent self-perceptions, but this seems like a promising future
direction for better understanding interpersonal influence on self-perceptions.
Further investigation of interpersonal factors in the etiology of negative selfperceptions should further explore some of the explanatory mechanisms that contribute to
the relation between interpersonal relationships and self-perceptions. In adolescence, the
role of reflected self-appraisals on youth’s self-perceptions increases as perspectivetaking skills increase. Measurement of self-appraisals should be included in future studies
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to better understand the mechanisms through which negative interpersonal factors such as
parental hostility and peer victimization influence youth’s self-perceptions.
Additionally, future studies examining the influence of peer victimization on selfperceptions should include other variables that may buffer the negative impact of
interpersonal stressors. Past studies have supported the role of parental support in
buffering children against depressive symptoms after experiencing peer victimization
(Conners-Burrow et al., 2009). Similarly, among a sample of socioeconomically and
ethnically diverse students in third through sixth grade, child-report of parental support
reduced the negative impact of peer victimization on negative self-perceptions (Bilsky et
al., 2013). Furthermore, positive aspects of peer relationships such as friendship support
could be examined as potential buffers against negative self-perceptions that may develop
within the context of peer victimization.
To expand upon the questions explored in the current study, specific parenting
behaviors could also be explored, such as discipline strategies or validation. Different
aspects of friendships could also be included to determine their impact on the formation
of self-perceptions, such as exploring disclosure and intimacy within dyadic peer
relationships. Thus far, the literature has assumed the existence of negative feedback
within the contexts of peer victimization and parental hostility but have not examined
how feedback practices impact self-perceptions. Future studies would benefit from
exploring feedback behaviors that portray approval (e.g. praise) or disapproval (e.g.
criticism) within the context of peer relationships, as well as parent-child relationships,
and how these feedback behaviors impact self-perceptions.
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Summary and Conclusions
Overall, the present study demonstrated that peer victimization in middle
childhood is predictive of self-perceptions in preadolescence. Specifically, higher rates of
peer victimization predicted more negative self-perceptions. Additionally, there was a
significant direct effect of academic competence on academic self-perceptions among the
full sample. Significant sex differences were found in the current study, with no
significant direct effects of any variables on self-perceptions among males. While there
was no influence of either parental hostility or peer victimization on academic selfperceptions within the full sample, victimization was a significant predictor of academic
self-perceptions for females. When the strength of the direct effect between victimization
and both social and academic self-perceptions was examined, it was determined that
victimization had a stronger direct effect on social self-perceptions relative to academic
self-perceptions, which is consistent with Harter’s theoretical framework regarding
parent-salient and peer-salient domains of competence. Finally, the results of the present
study suggest that both interpersonal factors and measures of ability should be considered
when examining predictors of self-perceptions. Past research has typically examined only
interpersonal variables and their influence on self-perceptions of competence. The results
of the current study indicate that future research should not only consider both of these
factors, but also explore these relations longitudinally in order to see how these variables
relate to self-perceptions across different stages of development. Furthermore, sex
differences that exist in these relations should continue to be examined across
development, as males and females mature at different rates throughout development.
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The influence of these variables on self-perceptions may peak at different points in
development for males and females.

62

REFERENCES

Achenbach, T.M. (1992). Manual for the Child Behavior Checklist/2-3 & 1992 Profile.
Burlington: University of Vermont, Department of Psychiatry.
Ali, S., Khaleque, A., & Rohner, R. P. (2015). Influence of Perceived Teacher
Acceptance and Parental Acceptance on Youth’s Psychological Adjustment and
School Conduct A Cross-Cultural Meta-Analysis. Cross-Cultural Research,
49(2), 204–224. http://doi.org/10.1177/1069397114552769
Ang, R. P. (2006). Effects of parenting style on personal and social variables for Asian
adolescents. American Journal of Orthopsychiatry, 76(4), 503-511.
Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory.
Englewood Cliﬀs, NJ: Prentice Hall.
Bakeman, R., McArthur, D., Quera, V., & Robinson, B. F. (1997). Detecting sequential
patterns and determining their reliability with fallible observers. Psychological
Methods, 2(4), 357.
Bédard, K., Bouffard, T., & Pansu, P. (2014). The risks for adolescents of negatively
biased self-evaluations of social competence: The mediating role of social
support. Journal of Adolescence, 37(6), 787–798.
Beer, J. S. (2012). Self-Evaluation and Self-Knowledge. In The SAGE Handbook of
Social Cognition The SAGE handbook of social cognition (pp. 330–349). 1
63

Oliver’s Yard, 55 City Road, London

EC1Y 1SP United Kingdom: SAGE

Publications Ltd. Retrieved from
http://sk.sagepub.com/reference/hdbk_socialcognition/n17.xml
Bellmore, A. D., & Cillessen, A. H. (2003). Children's meta‐perceptions and meta‐
accuracy of acceptance and rejection by same‐sex and other‐sex peers. Personal
Relationships, 10(2), 217-234.
Bellmore, A. D., & Cillessen, A. H. N. (2006). Reciprocal influences of victimization,
perceived social preference, and self-concept in adolescence. Self and Identity,
5(3), 209–229. http://doi.org/10.1080/15298860600636647
Bergeron, L., Valla, J. P., Smolla, N., Piché, G., Berthiaume, C., & St-Georges, M.
(2007). Correlates of depressive disorders in the Quebec general population 6 to
14 years of age. Journal of Abnormal Child Psychology, 35, 459–474.
http://dx.doi.org/10.1007/ s10802-007-9103-x
Bilsky, S. A., Cole, D. A., Dukewich, T. L., Martin, N. C., Sinclair, K. R., Tran, C. V., …
Maxwell, M. A. (2013). Does Supportive Parenting Mitigate the Longitudinal
Effects of Peer Victimization on Depressive Thoughts and Symptoms in
Children? Journal of Abnormal Psychology, 122(2), 406–419.
Bissell-Havran, J. M., & Loken, E. (2009). The Role of Friends in Early Adolescents’
Academic Self-competence and Intrinsic Value for Math and English. Journal of
Youth and Adolescence, 38(1), 41–50.

64

Blackwell, L. S., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of
intelligence predict achievement across an adolescent transition: A longitudinal
study and an intervention. Child development, 78(1), 246-263.
Bleeker, M. M., & Jacobs, J. E. (2004). Achievement in Math and Science: Do Mothers’
Beliefs Matter 12 Years Later? Journal of Educational Psychology, 96(1), 97–
109. http://doi.org/10.1037/0022-0663.96.1.97
Boardman, J. D., & Robert, S. A. (2000). Neighborhood socioeconomic status and
perceptions of self-efficacy. Sociological Perspectives, 43(1), 117-136.
Boulton, M. J., Smith, P. K., & Cowie, H. (2010). Short-Term Longitudinal Relationships
between Children’s Peer Victimization/Bullying Experiences and SelfPerceptions Evidence for Reciprocity. School Psychology International, 31(3),
296–311. http://doi.org/10.1177/0143034310362329
Branje, S. J., Van Lieshout, C. F., Van Aken, M. A., & Haselager, G. J. (2004). Perceived
support in sibling relationships and adolescent adjustment. Journal of Child
Psychology and Psychiatry, 45(8), 1385-1396.
Bratko, D., Butkovic, A., Vukasovic, T., Chamorro-Premuzic, T., & Von Stumm, S.
(2012). Cognitive ability, self-assessed intelligence and personality: Common
genetic but independent environmental etiologies. Intelligence, 40(2), 91-99.
Brendgen, M., Little, T. D., & Krappmann, L. (2000). Rejected Children and Their
Friends: A Shared Evaluation of Friendship Quality? Merrill-Palmer Quarterly,
46(1), 45–70.
65

Brown, B. B., Von Bank, H., & Steinberg, L. (2008). Smoke in the looking glass: Eﬀects
of discordance between self- and peer-rated crowd aﬃliation on adolescent
anxiety, depression and self-feelings. Journal of Youth and Adolescence,37,1163–
1177. http:// dx.doi.org/10.1007/s10964-007-9198-y.
Bruce, A. E., Cole, D. A., Dallaire, D. H., Jacquez, F. M., Pineda, A. Q., & LaGrange, B.
(2006). Relations of Parenting and Negative Life Events to Cognitive Diatheses
for Depression in Children. Journal of Abnormal Child Psychology, 34(3), 310–
322. http://doi.org/10.1007/s10802-006-9019-x
Burk, W. J., & Laursen, B. (2005). Adolescent perceptions of friendship and their
associations with individual adjustment. International Journal of Behavioral
Development, 29(2), 156-164
Calkins, S. D., Dedmon, S. E., Gill, K. L., Lomax, L. E., & Johnson, L. M. (2002).
Frustration in Infancy: Implications for Emotion Regulation, Physiological
Processes, and Temperament. Infancy, 3(2), 175–197.
Campbell, W. Keith, and Constantine Sedikides. "Self-threat magnifies the self-serving
bias: A meta-analytic integration." Review of general Psychology 3, no. 1 (1999):
23.
Canpolat, B. I., Orsel, S., Akdemir, A., & Ozbay, M. H. (2005). The relationship between
dieting and body image, body ideal, self-perception, and body mass index in
Turkish adolescents. International Journal of Eating Disorders, 37(2), 150–155.
66

Cantin, S., & Boivin, M. (2004). Change and stability in children’s social network and
self-perceptions during transition from elementary to junior high
school. International Journal of Behavioral Development, 28(6), 561-570.
Caprara, G. V., Steca, P., Cervone, D., & Artistico, D. (2003). The contribution of selfeﬃcacy beliefs to dispositional shyness: On social-cognitive systems and the
development of personality dispositions. Journal of Personality, 71, 943–970.
http:// dx.doi.org/10.1111/1467-6494.7106003.
Catterson, J., & Hunter, S. C. (2010). Cognitive mediators of the effect of peer
victimization on loneliness. British Journal of Educational Psychology, 80(3),
403–416. http://doi.org/10.1348/000709909X481274
Chamorro-Premuzic, T., Harlaar, N., Greven, C. U., & Plomin, R. (2010). More than just
IQ: A longitudinal examination of self-perceived abilities as predictors of
academic performance in a large sample of UK twins. Intelligence, 38(4), 385–
392.
Chang, L., Schwartz, D., Dodge, K. A., & McBride-Chang, C. (2003). Harsh Parenting in
Relation to Child Emotion Regulation and Aggression. Journal of Family
Psychology : JFP : Journal of the Division of Family Psychology of the American
Psychological Association (Division 43), 17(4), 598–606.
http://doi.org/10.1037/0893-3200.17.4.598

67

Chapman, J. W., Tunmer, W. E., & Prochnow, J. E. (2000). Early reading-related skills
and performance, reading self-concept, and the development of academic selfconcept: A longitudinal study. Journal of educational psychology, 92(4), 703.
Chorney, J. M., McMurtry, C. M., Chambers, C. T., & Bakeman, R. (2014). Developing
and modifying behavioral coding schemes in pediatric psychology: a practical
guide. Journal of Pediatric Psychology, 40(1), 154-164.
Cicchetti, D., & Rogosch, F. A. (2002). A developmental psychopathology perspective
on adolescence. Journal of Consulting and Clinical Psychology, 70(1), 6–20.
http://doi.org/10.1037/0022-006X.70.1.6
Cleary, D. J., Ray, G. E., LoBello, S. G., & Zachar, P. (2002). Children’s Perceptions of
Close Peer Relationships: Quality, Congruence, and Meta-Perceptions. Child
Study Journal, 32(3), 179.
Coie, J. D., Dodge, K. A., & Coppotelli, H. (1982). Dimensions and types of social
status: A cross-age perspective. Developmental Psychology, 18(4), 557–570.
http://doi.org/10.1037/0012-1649.18.4.557
Coie, J. D., Dodge, K. A., & Kupersmidt, J. B. (1990). Peer group behavior and social
status. In S. R. Asher & J. D. Coie (Eds.), Peer rejection in childhood (pp. 17–
59). New York, NY, US: Cambridge University Press.

68

Clay, D., Vignoles, V. L., & Dittmar, H. (2005). Body image and self‐esteem among
adolescent girls: Testing the influence of sociocultural factors. Journal of research
on adolescence, 15(4), 451-477.
Cole, D. A. (1990). Relation of social and academic competence to depressive symptoms
in childhood. Journal of Abnormal Psychology, 99(4), 422–429.
http://doi.org/10.1037/0021-843X.99.4.422
Cole, D. A. (1991a). Change in self-perceived competence as a function of peer and
teacher evaluation. Developmental Psychology, 27(4), 682–688.
http://doi.org/10.1037/0012-1649.27.4.682
Cole, D. A. (1991b). Preliminary support for a competency-based model of depression in
children. Journal of Abnormal Psychology, 100(2), 181–190.
http://doi.org/10.1037/0021-843X.100.2.181
Cole, D. A., Dukewich, T. L., Roeder, K., Sinclair, K. R., McMillan, J., Will, E., &
Felton, J. W. (2014). Linking peer victimization to the development of depressive
self-schemas in children and adolescents. Journal of Abnormal Child
Psychology, 42(1), 149-160.
Cole, D. A., Jacquez, F. M., & Maschman, T. L. (2001). Social Origins of Depressive
Cognitions: A Longitudinal Study of Self-Perceived Competence in Children.
Cognitive Therapy and Research, 25(4), 377–395.
http://doi.org/10.1023/A:1005582419077

69

Cole, D. A., Martin, J. M., Peeke, L. A., Seroczynski, A. D., & Fier, J. (1999). Children's
over‐and underestimation of academic competence: A longitudinal study of
gender differences, depression, and anxiety. Child development, 70(2), 459-473.
Cole, D. A., Maxwell, S. E., Martin, J. M., Peeke, L. G., Seroczynski, A. D., Tram, J. M.,
… Maschman, T. (2001). The Development of Multiple Domains of Child and
Adolescent Self‐Concept: A Cohort Sequential Longitudinal Design. Child
Development, 72(6), 1723–1746. http://doi.org/10.1111/1467-8624.00375
Cole, D. A., Sinclair-McBride, K. R., Zelkowitz, R., Bilsky, S. A., Roeder, K., &
Spinelli, T. (2015). Peer Victimization and Harsh Parenting Predict Cognitive
Diatheses for Depression in Children and Adolescents. Journal of Clinical Child
& Adolescent Psychology, 1–13. http://doi.org/10.1080/15374416.2015.1004679
Collins, W. A., & Steinberg, L. (2007). Adolescent Development in Interpersonal
Context. In W. Damon & R. M. Lerner (Eds.), Handbook of Child Psychology.
Hoboken, NJ, USA: John Wiley & Sons, Inc.
Conners‐Burrow, N. A., Johnson, D. L., Whiteside‐Mansell, L., McKelvey, L., & Gargus,
R. A. (2009). Adults matter: Protecting children from the negative impacts of
bullying. Psychology in the Schools, 46(7), 593-604.
Côté, S., & Bouffard, T. (2011). Role of parental emotional support in illusion of
scholastic incompetence. Revue Européenne de Psychologie Appliquée/European
Review of Applied Psychology, 61(3), 137–145.

70

Côté, S., Bouffard, T., & Vezeau, C. (2014). The mediating effect of self‐evaluation bias
of competence on the relationship between parental emotional support and
children's academic functioning. British journal of educational psychology, 84(3),
415-434.
Crick, N. R., & Dodge, K. A. (1994). A review and reformulation of social informationprocessing mechanisms in children’s social adjustment. Psychological Bulletin,
115(1), 74–101.
Cullerton-Sen, C., & Crick, N. R. (2005). Understanding the effects of physical and
relational victimization: the utility of multiple perspectives in predicting socialemotional adjustment. School Psychology Review, 34(2).
Curran, P. J., West, S. G., & Finch, J. F. (1996). The robustness of test statistics to
nonnormality and specification error in confirmatory factor
analysis. Psychological methods, 1(1), 16.
Deci, E. L., & Ryan, R. M. (2008). Facilitating optimal motivation and psychological
well-being across life's domains. Canadian Psychology/Psychologie, 49(1), 14.
DeVellis, R. F. (2016). Scale development: Theory and applications (Vol. 26). Sage
publications.
Diseth, Å., Meland, E., & Breidablik, H. J. (2014). Self-beliefs among students: Grade
level and gender differences in self-esteem, self-efficacy and implicit theories of
intelligence. Learning and Individual Differences, 35, 1-8.
71

Dixson, D. D., Worrell, F. C., Olszewski‐Kubilius, P., & Subotnik, R. F. (2016). Beyond
perceived ability: The contribution of psychosocial factors to academic
performance. Annals of the New York Academy of Sciences, 1377(1), 67-77.
Due, P., Merlo, J., Harel-Fisch, Y., Damsgaard, M. T., Soc, M. S., Holstein, B. E., & de
Matos, M. G. (2009). Socioeconomic inequality in exposure to bullying during
adolescence: a comparative, cross-sectional, multilevel study in 35
countries. American journal of public health, 99(5), 907-914.
Dusek, J. B., & McIntyre, J. G. (2003). Self-concept and self-esteem development. In G.
R. Adams & M. D. Berzonsky (Eds.), Blackwell handbook of adolescence (pp.
290–309). Malden: Blackwell Publishing.
Dweck, C. S. (2002). The development of ability conceptions. Development of
achievement motivation, 17, 57-88.
Early, M. C., Biggs, B. K., Makanui, K. P., Legerski, J. P., Van Allen, J., Elledge, A. R.,
& Whiteside, S. P. (2017). Specificity of peer difficulties to social anxiety in early
adolescence: categorical and dimensional analyses with clinical and community
samples. Anxiety, Stress, & Coping, 30(6), 647-660.
Eccles, J. S. (1993). School and family effects on the ontogeny of children’s interests,
self-perceptions, and activity choices. Nebraska Symposium on Motivation.
Nebraska Symposium on Motivation, 40, 145–208.

72

Eccles, J., Wigfield, A., Harold, R. D., & Blumenfeld, P. (1993). Age and Gender
Differences in Children’s Self- and Task Perceptions during Elementary School.
Child Development, 64(3), 830–847. http://doi.org/10.1111/j.14678624.1993.tb02946.x
Egan, S. K., & Perry, D. G. (1998). Does low self-regard invite victimization?
Developmental Psychology, 34(2), 299–309. http://doi.org/10.1037/00121649.34.2.299
Ellis, L. A., Marsh, H. W., & Craven, R. G. (2009). Addressing the Challenges Faced by
Early Adolescents: A Mixed-Method Evaluation of the Benefits of Peer Support.
American Journal of Community Psychology, 44(1–2), 54–75.
http://doi.org/10.1007/s10464-009-9251-y
Estell, D. B., & Perdue, N. H. (2013). Social support and behavioral and affective school
engagement: The effects of peers, parents, and teachers. Psychology in the
Schools, 50(4), 325–339.
Farkas, M. S., & Grolnick, W. S. (2010). Examining the components and concomitants of
parental structure in the academic domain. Motivation and Emotion, 34(3), 266279.
Felix, E. D., & You, S. (2011). Peer victimization within the ethnic context of high
school. Journal of Community Psychology, 39(7), 860-875.
Fredricks, J. A., & Eccles, J. S. (2002). Children’s competence and value beliefs from
childhood through adolescence: Growth trajectories in two male-sex-typed
73

domains. Developmental Psychology, 38(4), 519–533.
http://doi.org/10.1037/0012-1649.38.4.519
Foley-Nicpon, M., Rickels, H., Assouline, S. G., & Richards, A. (2012). Self-esteem and
self-concept examination among gifted students with ADHD. Journal for the
Education of the Gifted, 35(3), 220-240.
Gao, S., Mokhtarian, P., & Johnston, R. (2008). Nonnormality of data in structural
equation models. Transportation Research Record: Journal of the Transportation
Research Board, (2082), 116-124.
Giles, J. W., & Heyman, G. D. (2004). When to cry over spilled milk: Young children's
use of category information to guide inferences about ambiguous
behavior. Journal of Cognition and Development, 5(3), 359-382.
Gommans, R., & Cillessen, A. H. N. (2015). Nominating under constraints A systematic
comparison of unlimited and limited peer nomination methodologies in
elementary school. International Journal of Behavioral Development, 39(1), 77–
86. http://doi.org/10.1177/0165025414551761
Grodsky, E., Warren, J. R., & Felts, E. (2008). Testing and social stratification in
American education. Annual Review Sociology, 34, 385-404.
Guez, A., Panaïotis, T., Peyre, H., & Ramus, F. (2018). Predictors of the IQ-achievement
gap in France: A longitudinal analysis. Intelligence, 69, 104-116.

74

Gunderson, E. A., Donnellan, M. B., Robins, R. W., & Trzesniewski, K. H. (2018). The
specificity of parenting effects: Differential relations of parent praise and criticism
to children’s theories of intelligence and learning goals. Journal of Experimental
Child Psychology, 173, 116-135.
Hale, W. W., Van Der Valk, I., Engels, R., & Meeus, W. (2005). Does perceived parental
rejection make adolescents sad and mad? The association of perceived parental
rejection with adolescent depression and aggression. Journal of Adolescent
Health, 36(6), 466–474.
Harris, M. A., Gruenenfelder‐Steiger, A. E., Ferrer, E., Donnellan, M. B., Allemand, M.,
Fend, H., & Trzesniewski, K. H. (2015). Do parents foster self‐esteem? Testing
the prospective impact of parent closeness on adolescent self‐esteem. Child
Development, 86(4), 995-1013.
Harter, S. (2012). The Construction of the Self, Second Edition. Retrieved from
https://books.google.com/books/about/The_Construction_of_the_Self_Second_Ed
it.html?id=OZ2tCAAAQBAJ
Harter, S., Marold, D. B., & Whitesell, N. R. (1992). Model of psychosocial risk factors
leading to suicidal ideation in young adolescents. Development and
Psychopathology, 4(1), 167–188.

75

Harter, S., Marold, D. B., Whitesell, N. R., & Cobbs, G. (1996). A model of the effects of
perceived parent and peer support on adolescent false self behavior. Child
Development, 67(2), 360–374.
Harter, S., & Pike, R. (1984). The Pictorial Scale of Perceived Competence and Social
Acceptance for Young Children. Child Development, 55(6), 1969–1982.
Harter, S., & Whitesell, N. R. (1996). Multiple pathways to self-reported depression and
psychological adjustment among adolescents. Development and Psychopathology,
8(4), 761–777.
Hollingshead, A. B. (1975). Four-factor index of social status. Unpublished manuscript,
New Haven, CT: Yale University.
Jacobs, J. E., Bleeker, M. M., & Constantino, M. J. (2003). The self-system during
childhood and adolescence: Development, influences, and implications. Journal
of Psychotherapy Integration, 13(1), 33–65.
Jacobs, J. E., Lanza, S., Osgood, D. W., Eccles, J. S., & Wigfield, A. (2002). Changes in
children’s self‐competence and values: Gender and domain differences across
grades one through twelve. Child development, 73(2), 509-527.
Jacquez, F., Cole, D. A., & Searle, B. (2004). Self-Perceived Competence as a Mediator
between Maternal Feedback and Depressive Symptoms in Adolescents. Journal of
Abnormal Child Psychology, 32(4), 355–367.
http://doi.org/10.1023/B:JACP.0000030290.68929.ef

76

Kendler, K. S., Thornton, L. M., & Prescott, C. A. (2001). Gender differences in the rates
of exposure to stressful life events and sensitivity to their depressogenic
effects. American Journal of Psychiatry, 158(4), 587-593.
Kokkinos, C. M., & Hatzinikolaou, S. (2011). Individual and contextual parameters
associated with adolescents’ domain specific self-perceptions. Journal of
Adolescence, 34(2), 349–360.
Kopala-Sibley, D. C., Zuroff, D. C., Leybman, M. J., & Hope, N. (2013). Recalled peer
relationship experiences and current levels of self-criticism and self-reassurance.
Psychology and Psychotherapy: Theory, Research and Practice, 86(1), 33–51.
Kuzucu, Y., Bontempo, D. E., Hofer, S. M., Stallings, M. C., & Piccinin, A. M. (2013).
Developmental change and time-specific variation in global and specific aspects
of self-concept in adolescence and association with depressive symptoms. The
Journal of early adolescence, 0272431613507498.
Laible, D. J., & Carlo, G. (2004). The Differential Relations of Maternal and Paternal
Support and Control to Adolescent Social Competence, Self-Worth, and
Sympathy. Journal of Adolescent Research, 19(6), 759–782.
Laursen, B., & Collins, W. A. (2009). Parent-Child Relationships During Adolescence. In
Handbook of Adolescent Psychology. John Wiley & Sons, Inc. Retrieved from
http://onlinelibrary.wiley.com
Laursen, B., Furman, W., & Mooney, K. S. (2006). Predicting Interpersonal Competence
and Self-Worth From Adolescent Relationships and Relationship Networks:
77

Variable-Centered and Person-Centered Perspectives. Merrill-Palmer Quarterly,
52(3), 572–600.
Lee, A., Hankin, B. L., & Mermelstein, R. J. (2010). Perceived social competence,
negative social interactions, and negative cognitive style predict depressive
symptoms during adolescence. Journal of Clinical Child and Adolescent
Psychology, 39, 603–615.
Leung, K. C., Marsh, H. W., Craven, R. G., Yeung, A. S., & Abduljabbar, A. S. (2012).
Domain Specificity between Peer Support and Self-Concept. The Journal of Early
Adolescence.
Liu, Y.-L. (2003). Parent–child interaction and children’s depression: the relationships
between Parent–Child interaction and children’s depressive symptoms in Taiwan.
Journal of Adolescence, 26(4), 447–457. http://doi.org/10.1016/S0140-1971
(03)00029-0
Llewellyn, N., & Rudolph, K. D. (2014). Individual and Sex Differences in the
Consequences of Victimization: Moderation by Approach and Avoidance
Motivation. Developmental Psychology, 50(9), 2210–2220.
Lockhart, K. L., Goddu, M. K., Smith, E. D., & Keil, F. C. (2016). What could you really
learn on your own? Understanding the epistemic limitations of knowledge
acquisition. Child development, 87(2), 477-493.

78

Marsh, H. W., & O’Mara, A. (2008). Reciprocal Effects between Academic SelfConcept, Self-Esteem, Achievement, and Attainment Over Seven Adolescent
Years: Unidimensional and Multidimensional Perspectives of Self-Concept.
Personality and Social Psychology Bulletin, 34(4), 542–552.
Masten, A. S., & Coatsworth, J. D. (1998). The development of competence in favorable
and unfavorable environments: Lessons from research on successful children.
American Psychologist, 53(2), 205–220.
McElhaney, K. B., Antonishak, J., & Allen, J. P. (2008). “They like me, they like me
not”: Popularity and adolescents' perceptions of acceptance predicting social
functioning over time. Child Development, 79(3), 720–731.
Mezulis, A. H., Abramson, L. Y., Hyde, J. S., & Hankin, B. L. (2004). Is there a
universal positivity bias in attributions? A meta-analytic review of individual,
developmental, and cultural differences in the self-serving attributional
bias. Psychological bulletin, 130(5), 711.
Michael, S. L., Wentzel, K., Elliott, M. N., Dittus, P. J., Kanouse, D. E., Wallander, J. L.,
... & Franklin, F. A. (2014). Parental and peer factors associated with body image
discrepancy among fifth-grade boys and girls. Journal of youth and
adolescence, 43(1), 15-29.
Murray, L., Woolgar, M., Martins, C., Christaki, A., Hipwell, A., & Cooper, P. (2006).
Conversations around homework: Links to parental mental health, family

79

characteristics and child psychological functioning. British Journal of
Developmental Psychology, 24(1), 125-149.
Muthén, L. K., & Muthen, B. O. (2017). Mplus. Los Angeles: Muthen & Muthen.
Nilsen, W., Karevold, E., Røysamb, E., Gustavson, K., & Mathiesen, K. S. (2013). Social
skills and depressive symptoms across adolescence: Social support as a mediator
in girls versus boys. Journal of Adolescence, 36(1), 11-20.
Ostrov, J. M., & Godleski, S. A. (2010). Toward an integrated gender-linked model of
aggression subtypes in early and middle childhood. Psychological
Review, 117(1), 233.
Polce-Lynch, M., Myers, B. J., Kliewer, W., & Kilmartin, C. (2001). Adolescent selfesteem and gender: Exploring relations to sexual harassment, body image, media
influence, and emotional expression. Journal of Youth and Adolescence, 30(2),
225-244.
Putarek, V., & Keresteš, G. (2016). Self-perceived popularity in early adolescence:
Accuracy, associations with loneliness, and gender differences. Journal of social
and personal relationships, 33(2), 257-274.
Putnick, D. L., Bornstein, M. H., Hendricks, C., Painter, K. M., Suwalsky, J. T. D., &
Collins, W. A. (2008). Parenting Stress, Perceived Parenting Behaviors, and
Adolescent Self-Concept in European American Families. Journal of Family

80

Psychology : JFP : Journal of the Division of Family Psychology of the American
Psychological Association (Division 43), 22(5), 752–762.
Reijntjes, A., Stegge, H., & Meerum Terwogt, M. (2006). Children’s coping with peer
rejection: the role of depressive symptoms, social competence, and gender. Infant
and Child Development, 15(1), 89–107.
Reynolds, C. R., & Kamphaus, R. W. (2004). BASC-2: Behavior assessment system for
children.
Rodman, A. M., Powers, K. E., & Somerville, L. H. (2017). Development of selfprotective biases in response to social evaluative feedback. Proceedings of the
National Academy of Sciences, 114(50), 13158-13163.
Roeder, K. M., Cole, D. A., Sinclair, K. R., Dukewich, T. L., Preacher, K. J., Felton, J.
W., Tilghman-Osborne, C. (2014). Sensitive periods for the effect of peer
victimization on self-cognition: Moderation by age and gender. Development and
Psychopathology, 26(4pt1), 1035–1048.
Rose, A. J., & Rudolph, K. D. (2006). A Review of Sex Differences in Peer Relationship
Processes: Potential Trade-offs for the Emotional and Behavioral Development of
Girls and Boys. Psychological Bulletin, 132(1), 98–131.
Rudolph, K. D. (2002). Gender differences in emotional responses to interpersonal stress
during adolescence. Journal of Adolescent Health, 30(4, Supplement 1), 3–13.

81

Rudolph, K. D. (2009). The interpersonal context of adolescent depression. Handbook of
depression in adolescents, 377-418.
Rudolph, K. D., & Conley, C. S. (2005). The Socioemotional Costs and Benefits of
Social-Evaluative Concerns: Do Girls Care Too Much? Journal of Personality,
73(1), 115–138.
Rudolph, K. D., & Flynn, M. (2007). Childhood Adversity and Youth Depression:
Influence of Gender and Pubertal Status. Development and Psychopathology,
19(2), 497–521.
Rudolph, K. D., Miernicki, M. E., Troop-Gordon, W., Davis, M. M., & Telzer, E. H.
(2016). Adding insult to injury: neural sensitivity to social exclusion is associated
with internalizing symptoms in chronically peer-victimized girls. Social cognitive
and affective neuroscience, 11(5), 829-842.
Savalei, V. (2010). Expected versus observed information in SEM with incomplete
normal and nonnormal data. Psychological Methods, 15(4), 352.
Schwartz, D., Lansford, J. E., Dodge, K. A., Pettit, G. S., & Bates, J. E. (2015). Peer
Victimization during Middle Childhood as a Lead Indicator of Internalizing
Problems and Diagnostic Outcomes in Late Adolescence. Journal of Clinical
Child & Adolescent Psychology, 44(3), 393–404.

82

Shapka, J. D., & Keating, D. P. (2005). Structure and Change in Self-Concept during
Adolescence. Canadian Journal of Behavioural Science/Revue Canadienne des
sciences du comportement, 37(2), 83.
Silk, J. S., Morris, A. S., Kanaya, T., & Steinberg, L. (2003). Psychological Control and
Autonomy Granting: Opposite Ends of a Continuum or Distinct Constructs?
Journal of Research on Adolescence, 13(1), 113–128.
Simpkins, S. D., Fredricks, J. A., & Eccles, J. S. (2012). Charting the Eccles’ expectancyvalue model from mothers’ beliefs in childhood to youths’ activities in
adolescence. Developmental Psychology, 48(4), 1019–1032.
Sinclair, K. R., Cole, D. A., Dukewich, T., Felton, J., Weitlauf, A. S., Maxwell, M. M.,
Jacky, A. (2012). Impact of Physical and Relational Peer Victimization on
Depressive Cognitions in Children and Adolescents. Journal of Clinical Child
and Adolescent Psychology : The Official Journal for the Society of Clinical Child
and Adolescent Psychology, American Psychological Association, Division 53,
41(5), 570–583.
Soenens, B., Park, S.-Y., Vansteenkiste, M., & Mouratidis, A. (2012). Perceived parental
psychological control and adolescent depressive experiences: A cross-cultural
study with Belgian and South-Korean adolescents. Journal of Adolescence, 35(2),
261–272. http://doi.org/10.1016/j.adolescence.2011.05.001

83

Solomon, Y., Warin, J., & Lewis, C. (2002). Helping with homework? Homework as a
site of tension for parents and teenagers. British educational research
journal, 28(4), 603-622.
Spinath, B., & Spinath, F. M. (2005). Longitudinal analysis of the link between learning
motivation and competence beliefs among elementary school children. Learning
and instruction, 15(2), 87-102.
Spinath, B., Spinath, F. M., Harlaar, N., & Plomin, R. (2006). Predicting school
achievement from general cognitive ability, self-perceived ability, and intrinsic
value. Intelligence, 34(4), 363–374. http://doi.org/10.1016/j.intell.2005.11.004
Sumter, S. R., Baumgartner, S., Valkenburg, P. M., & Peter, J. (2012). Developmental
trajectories of peer victimization: Off-line and online experiences during
adolescence. Journal of Adolescent Health, 50(6), 607–613.
Stocker, C. M., Burwell, R. A., & Briggs, M. L. (2002). Sibling conflict in middle
childhood predicts children's adjustment in early adolescence. Journal of Family
Psychology, 16(1), 50.
Stroud, L. R., Papandonatos, G. D., D'Angelo, C. M., Brush, B., & Lloyd-Richardson, E.
E. (2017). Sex differences in biological response to peer rejection and
performance challenge across development: A pilot study. Physiology &
behavior, 169, 224-233.

84

Taylor, Z. E., Larsen-Rife, D., Conger, R. D., & Widaman, K. F. (2012). Familism,
Interparental Conflict, and Parenting in Mexican-Origin Families: A CulturalContextual Framework. Journal of Marriage and the Family, 74(2), 312–327.
Tiedemann, J. (2000). Parents’ gender stereotypes and teachers’ beliefs as predictors of
children’s concept of their mathematical ability in elementary school. Journal of
Educational Psychology, 92(1), 144–151.
Twenge, J. M., & Campbell, W. K. (2001). Age and birth cohort differences in selfesteem: A cross-temporal meta-analysis. Personality and Social Psychology
Review, 5(4), 321-344.
Wang, J., & Wang, X. (2012). Structural equation modeling: Applications using Mplus.
John Wiley & Sons.
Wechsler, D. (1992). Wechsler individual achievement test: Manual. San Antonio, TX:
The Psychological Corporation.
Whitcomb, S., & Merrell, K. W. (2013). Behavioral, Social, and Emotional Assessment
of Children and Adolescents. Routledge.
Winslow, E. B., Shaw, D. S., Bruns, H., & Kiebler, K. (1995). Parenting as a mediator of
child behavior problems and maternal stress, support, and adjustment. Paper
presented at the biennial meeting of the Society for Research in Child
Development, Indianapolis, IN.

85

Wu, E. Y., Reeb, B. T., Martin, M. J., Gibbons, F. X., Simons, R. L., & Conger, R. D.
(2014). Paternal Hostility and Maternal Hostility in European American and
African American Families. Journal of Marriage and the Family, 76(3), 638–651.
Zimmer-Gembeck, M. J., & Skinner, E. A. (2015). Adolescent vulnerability and the
distress of rejection: Associations of adjustment problems and gender with
control, emotions, and coping. Journal of Adolescence, 45, 149–159.

86

APPENDIX A
TABLES AND FIGURES

Table 1. Descriptive Statistics
N

%
Missing

Mean

Min.

Max.

S.D.

Kurt.

Skew

5 yr. Academic
Self-perceptions

327

14.39

3.69

2.33

4.00

0.32

1.82

-1.32

5 yr. Social
Self-perceptions

327

14.39

3.07

1.33

4.00

0.64

-0.59

-0.32

7 yr. Academic
Competence

288

24.61

110.38

76.00

143.00

16.30

-0.78

-0.09

7 yr. Social
acceptance

246

35.60

0.09

-1.00

0.73

0.32

-0.23

-0.34

7 yr. Maternal
Hostility

288

24.61

2.40

2.00

6.75

0.76

8.44

2.58

7 yr. Peer
Victimization

248

35.08

0.11

0.00

0.71

0.12

5.63

2.01

10 yr. SES

323

15.45

44.29

12.00

66.00

12.09

-.36

-.52

10 yr. Academic
Self-perceptions

288

24.61

46.78

37.00

87.00

8.46

3.93

1.56

10 yr. Social
Self-perceptions

288

24.61

53.63

11.00

59.00

8.79

6.84

-2.43

Measure
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Table 2. Correlation Coefficients
Measure
1. 5 yr.
Academic
Selfperception
2. 5 yr. Social
Selfperceptions
3. 7 yr.
Academic
Competence
4. 7 yr. Social
Acceptance

1

2

3

4

5

6

7

8

.450**

.224**

-.174*

-.057

-.036

.182**

5. 7 yr.
Hostility

-.054

.126*

-.101

-.095

6. 7 yr.
Victimization

.090

.139*

-.119

-.168**

.109

.025

-.124*

.305**

.141*

-.102

-.229**

-.174**

.096

-.331**

-.240**

.089

.120

-.195**

.150*

-.074

.158*

.205**

-.093

-.208**

.155*

7. 10 yr. SES
8. 10 yr.
Academic
Selfperceptions
9. 10 yr. Social
Selfperceptions

88

-.628**

Table 3. T-test Results by Sex

N
176

Females
M
SD
3.696
.311

N
151

Males
M
3.703

SD
.320

T-test
ns

5 yr. Academic Selfperceptions
5 yr. Social Self176 3.075
.634
151 3.07
.640
ns
perceptions
7 yr. Academic
157 111.752 16.233
131 108.725 16.199
ns
Competence
7 yr. Social
133 .121
.328
113 .046
.303
ns
acceptance
7 yr. Maternal
158 2.478
.833
130 2.306
.637
8.628**
Hostility
7 yr. Peer
135 .106
.126
113 .109
.118
ns
Victimization
10 yr. Academic Self- 161 46.596 8.438
127 47.016 8.522
ns
perceptions
10 yr. Social Self161 53.559 9.113
127 53.709 8.405
ns
perceptions
**p<.01. T-tests were conducted to estimate sex differences across all study variables.
Sex was only significantly different for 7 yr. Maternal Hostility. Mothers of females
received higher ratings of hostility than males, t (286) = 2.306, p = .004.
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Figure 1. Path Diagram in the Full Sample
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Figure 2. Path Diagram with Female Participants
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Figure 3. Path Diagram with Male Participants
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APPENDIX B
MEASURES

Global Coding of Maternal Hostility at Age 7
1) Overall, how much hostility did the parent express during the task? (Hostility is
defined as the emotional expression of anger toward the child. Use tone of voice and
facial expressions as indicators.)
1. None (not hostile, no bouts of hostility directed toward the child; parent might
raise voice to emphasize directions, but no anger displayed)
2. A little (not hostile, a few bouts of hostility directed toward the child)
3. Some (somewhat hostile, several bouts of hostility directed toward the child, or
one extreme case of hostility)
4. A lot (consistently hostile, parent's interaction style seemed to be hostile)
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BASC-2 Interpersonal Relations Subscale
“My classmates don’t like me”
“Other children don’t like to be with me”
“Other kids hate to be with me”

(0) T/F (1)
(0) T/F (1)
Never (3), Sometimes (2), Often
(1), Almost Always (0)
Never (3), Sometimes (2), Often
(1), Almost Always (0)
Never (3), Sometimes (2), Often
(1), Almost Always (0)
Never (0), Sometimes (1), Often
(2), Almost Always (3)

“I feel that nobody likes me”
“I am slow to make new friends”
“I am liked by others”

BASC-2 Sense of Inadequacy Scale
“I never seem to get anything right”
“I am not very good at anything”
“When I take tests, I can’t think”

(1) T/F (0)
(1) T/F (0)
Never (0), Sometimes (1), Often
(2), Almost Always (3)
Never (0), Sometimes (1), Often
(2), Almost Always (3)
Never (0), Sometimes (1), Often
(2), Almost Always (3)
Never (0), Sometimes (1), Often
(2), Almost Always (3)
Never (0), Sometimes (1), Often
(2), Almost Always (3)
Never (0), Sometimes (1), Often
(2), Almost Always (3)

“It is hard for me to keep my mind on
schoolwork”
“I am disappointed with my grades”
“Even when I try hard, I fail”
“I fail at things”
“I want to do better but I can’t”
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