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A SPACE FOR PRAXIS

Engaging in Reflective Practice as
a Scholar-Administrator

Emily M. Janke

n this chapter, I reflect on why we need the scholarship of scholar-

administrators if we are to advance research, practice, and practical

wisdom in service learning and community engagement. I describe
the work of Donald Schén on reflective practice and suggest how it pro-
vides a holistic perspective from which to understand the unique space that
scholar-administrators occupy—and how this space can be used to advance
knowledge and practice in community engagement. I share my own chal-
lenge early in my career to envision and articulate an integrated view of
how one can, concurrently, seek excellence in scholarship and adminis-
trative work. I share my own pathway as a scholar-administrator through
the lens of reflective practice to provide a narrative of how administrative
work creates a space for praxis; creates a unique environment and platform
through which to engage in scholarly practices; and leads to the production
of scholarship, enriching personal, institutional, and field-building agendas.

The (False) Dilemma of “Choosing”

A dilemma appears any time one feels required to choose a single path when
many are possible. In the first years of my now decade-long career, I expe-
rienced the dilemma of too often believing that I, as an early career profes-
sional, could pursue excellence either as an administrator or as a scholar.
My false thinking was likely rooted in my limited notions of administration
and scholarship. Early on, I tended to notice, mainly, models of scholar-
administrators in which the scholar had come to an administrative position
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178 SHARING PATHWAYS AND PERSPECTIVES

only after achieving tenure and associate professor rank or higher. Hence, I
believed that if I wanted to be a scholar-administrator or a person who pur-
sued both excellence in contributing scholarship and administrative leader-
ship, then I would need to plan a staggered approach, first pursuing a faculty
position and then an administrative one.

My passion and aim in taking an administrative appointment is to help
bring about transformations in higher education cultures, structures, and
systems such that community engagement is valued as a legitimate approach
to serving institutional and community priorities. To my mind, as an early
career professional, I would have to delay my pursuit of institutional transfor-
mational change if I wanted to also pursue excellence as a scholar. I (falsely)
believed that these two activities, administration and scholarship, were not
compatible. Accordingly, when I took my first job in 2008 as an assistant
director for service learning, an administrative position, I worried about
maintaining my newly formed identity and practice as a scholar.

My perception of who a scholar is likely came from a false sense of
how scholarship is pursued and what constitutes scholarship. My training
as a doctoral student in higher education left me (probably unintention-
ally) with the impression that a scholar was someone who conducted cer-
tain types of research and produced certain kinds of scholarship. Although
research might be inspired by or applied to practice, it seemed, to me, that
scholarship required a very linear path of sequentially identifying partners
or collaborators, a research question, a theoretical or conceptual framework,
methods for data collection and analysis, and a peer-reviewed venue for the
final scholarly product. My early experiences of research assistantships and
research methods courses imprinted on me that scholarship was synonymous
with research (which I discuss later in this chapter) and that evidence of
scholarship was peer-reviewed articles and books written for disciplinary
audiences.

Since earning my doctorate in 2008, I have served in four different
positions across three different units at the University of North Carolina
at Greensboro (UNC Greensboro). I came to the university as the assistant
director of service learning in an office located in student affairs. I transi-
tioned two years later to serve the vice chancellor for research and economic
development (now, for research and engagement) as the special assistant for
community engagement. Two years later, I was simultaneously named as the
director of the Institute for Community and Economic Engagement and
joined the Peace and Conflict Studies department as an associate professor,
earning tenure two years later. In this way, a very unexpected thing hap-
pened: I earned promotion, and then tenure, for my scholarship that had
been produced, almost wholly, as an administrator. Most of the scholarship,
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though not all, was a result of using various methods and creating diverse
scholarly products that were developed to achieve both administrative and
scholarly aims.

My Scholar-Administrator Path

As director of the Institute for Community and Economic Engagement I
serve an office that has responsibility for advancing community-engaged
scholarship across UNC Greensboro. Housed in the Office of Research and
Engagement, my primary responsibility is to encourage and support fac-
ulty to pursue community-engaged scholarship. As an associate professor in
the Peace and Conflict Studies department, I am considered to be what the
School of Health and Human Sciences (2015) promotion and tenure policy
refers to as, “a scholar of application . . . a theorist of application and a broker
for implementing change through scholarship” (p. 4). UNC Greensboro has
served as my primary community for my engaged research; the faculty, staff,
administrators, and students have been my primary community partners.
Thus, as I stated in my tenure and promotion dossier, “much of my schol-
arly work is best viewed from the lenses of what it takes for a metropolitan
urban-serving institution to engage more authentically in the community for
mutual community-university benefit.”

As a faculty member, I have expectations for teaching one course each
year, as well as producing scholarship and providing service to the depart-
ment, unit, and institution. Though labeled a scholar of application for the
purpose of promotion and tenure review, I consider myself to be a scholar-
administrator because it speaks to my positionality as an administrator and
my intentional focus on institutional change through administrative leader-
ship. As I share later, I am an advocate for scholar-administrators and the
scholarship they produce from their unique and important positions in
higher education administration.

Reflective Practitioner

As I have refined my earlier understanding of who a scholar-administrator
is, and how scholarship is produced, I have sought out the work of others
who ask questions about how it is that one comes to know something, or
epistemology. Through his writing on reflective practice, Donald Schon has
provided me with language, and from that language, a great sense of, and
confidence in, myself as a scholar-administrator. Schon was an influential
philosopher in developing the theory and practice of reflective professional
learning in the twentieth century. Through his life’s work, he introduced
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180 SHARING PATHWAYS AND PERSPECTIVES

several important organizing concepts about how professionals are trained
in their professions to a wide range of applied fields including architec-
ture, engineering, health and education. In his book Educating the Reflective
Practitioner, Schoén (1987) challenged professionals to reconsider the notion
that all valuable professional knowledge is technical knowledge and that the
understanding of concepts and skills can be transmitted from instructor
to student. Through attention on reflective practice, Schon (1987) brought
attention to different forms of knowledge that are generated not through
transmission but through one’s own experience and are demonstrated not as
a repetition of what has been previously learned, but rather become manifest
through the art and craft of improvisation. Applied to my work as an admin-
istrator in higher education, I came to understand that there are new paths
available for learning and knowing that extend beyond the traditional, more
linear and hierarchical models of scholarship than I had envisioned when
starting my career.

Schén (1983) described two types of reflective practice, both of which
require a continual interweaving of thinking and doing. The first type of
reflective practice is knowing-in-action. In The Reflective Practitioner: How
Professionals Think In Action (1983), Schon described this first type of reflec-

tive practice:

Often we cannot say what it is we know. When we try to describe it we find
ourselves at a loss, or we produce descriptions that are obviously inappro-
priate. Our knowing is ordinarily tacit, implicit in our patterns of action
and in our feel for the stuff with which we are dealing. It seems right to say
that our knowing is in our action. (p. 49)

Other common phrases that describe knowing-in-action include the ability
to think on one’s feet or the possession of a certain know-how. Skilled profes-
sionals, Schon argued, draw from feelings, emotions, and prior experiences
to navigate situations and decisions. In some cases, through navigating these
situations, new ways of thinking are revealed.

The second type of reflective practice is reflection-on-action. It is the
concept that one reviews and analyzes actions within a situation to explore
the reasons around, and the consequences of, those actions. Echoing John
Dewey’s work (1933), Schon (1983) defined reflection-on-action as requiring
intentional and critical thinking to make meaning of an experience. It is
the “active, persistent and careful consideration of any belief or supposed
form of knowledge in light of the grounds that support it and further
conclusion to which it tends” (p. 9). Hence, reflection-on-action involves
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intentional, rational thought, as it occurs when an individual stops to con-
sider and critically examine experience in light of previously held ideas and
theories.

Put succinctly, there are things one cannot know as a scholar about sup-
porting community-engaged partnerships and institutionalizing community-
engaged scholarship in higher education if one is not engaged in each of these
practices. Each provides a praxis environment, providing new insights and
opportunities through knowing-in-action, and also later, through intentional,
critical reflection-on-action. The administrative position provides knowledge
(knowledge-in-action) that one cannot possess without the lived experience
of administrative practice. As an example, it is the knowing-in-action that
helps me to navigate, with a certain level of “know-how,” conversations with
faculty members, department chairs, deans, and provosts to support and
advocate for community-engaged scholarship in university policies, budgets,
structures, and branding messages. Although I have technical knowledge as
a result of my doctoral education and continued professional development
and disciplinary scholarship, I also navigate those moments by connecting
to my intuition, feelings, and previous experiences to develop strategies that
will serve my goal to have community engagement understood, valued, and
supported by the academic community.

Although one may engage in reflection-on-action in a variety of ways,
including journaling, reading, and sharing ideas with others in learning com-
munities, | have found that when I focus on creating scholarly products that
I intend to share with others publicly, I am most rigorous in my thinking.
With the aim to push my ideas out to share with others, I force myself to
think more deeply and more critically—as a scholar, connecting, testing, and
engaging my ideas with theories, concepts, and experiences that have been
shared by others through their own diverse forms of scholarship.

Defining Scholarships

A key moment in understanding myself as a scholar-administrator was when
I evolved my way of thinking about what constitutes scholarship—the arti-
facts in which our knowledge becomes manifest. My understanding of schol-
arship aligns with the work of Glassick, Huber, and Maeroft (1997), who are
cited frequently in the community-engagement literature for their descrip-
tions of scholarship and scholarly work. They broadly define scholarship as
any product that demonstrates current knowledge of the field/discipline,
invites peer collaboration and review, is open to critique, is presented in a
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engagement fields. We decided to produce volumes within a series as a strat-
egy to ensure institutional sharing and institutional memory as faculty and
administrators made efforts to recognize community engagement as valued
academic work. The first volume, Advancing the Discourse at UNCG (Janke
& Clayton, 2012), shared definitions of community engagement, summaries of
talks given by five nationally recognized experts on community engagement,
and recommendations for continuing campus dialogues on issues related to
recognizing community engagement as valued and legitimate academic work.
The third volume, Aligning University and Community Strengths and Priorities
(Janke & Medin, 2016), provides a guide for enacting the university’s strategic
plan via community-engaged pathways.

We approached writing the volumes in a scholarly way. We identified the
key issue to be addressed for the publication; collected and presented ideas
and findings; and shared our interpretations of the ideas, connecting them
to and building on current scholarship. Thus, as I worked administratively,
I developed scholarship—my results were scholarly artifacts that built upon
current literature, extended it to a new context, expanded the ideas, and dis-
seminated in a publicly available way for others to access, critique, and build
upon. Producing scholarship that others may access, critique, and build on
ultimately not only benefited my own understanding but also allowed me to
contribute to a larger body of scholarship, such as faculty rewards systems.

Two years after the dialogues, I coauthored a peer-reviewed article titled
“Intense, Pervasive and Shared Faculty Dialogue: Generating Understanding
and Identifying ‘Hotspots’ in Five Days” (Janke, Medline, & Holland, 2016).
This deeply reflective practice of writing about our experiences helped to
deepen understanding about strategy, how to design the process itself (who
to invite, who to help champion the process, the value of doing it all in
an intense period of time), the so-called hotspots revealed throughout the
course of the dialogues, and examples of how units addressed the task of pol-
icy alignment. Ultimately, at least four types of scholarly products came from
my administrative activities to support community engagement in faculty
promotion and tenure policy and practice: one letter, one volume, one peer-
reviewed journal article, and several presentations at academic conferences.

I continue to study the way in which community engagement was inte-
grated into promotion and tenure policies at the unit and department level. I
do this through reflection-in-action as I consult with faculty and department
chairs who are planning for or preparing faculty candidate’s dossiers for pro-
motion and/or tenure. I also advance my study through reflection-on-action
as I collaborate with colleagues on a qualitative study that examines how
UNC Greensboro promotion and tenure policies were revised in response
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form on which others can build, and involves critical reflection of the work
(Glassick, Huber & Maeroff, 1997).

At UNC Greensboro the term scholarship is defined inclusively, accord-
ing to the faculty promotion and tenure policy. It

rest[s] on a definition of scholarship that can be applied to all aspects of
University work: Scholarship is characterized by creative intellectual work
based on a high level of professional expertise, the significance of which can
be validated by peers and which enhances the fulfillment of the mission
of the University. Scholarship is not considered to be synonymous with
research, but can be demonstrated by activities in teaching, research and
creative activity, service, and directed professional activity. (University of
North Carolina at Greensboro, 2010, p. 1)

Scholarship, then, is not about specific methods or products, but rather about
engaging in one’s work in a scholarly way. Although UNC Greensboro’s defi-
nition is written in the context of a faculty governance document, it helped
me to imagine my identity as a scholar-administrator before becoming a fac-
ulty member because it recognizes that scholarship can be produced through
many different roles and in different contexts, as long as it follows the tenets
of quality scholarship.

My understanding about why an expanded notion of scholarship mat-
ters for scholar-administrators is meaningfully influenced and informed by
the work and words of Tim Eatman and colleagues, who link expanded
notions of knowledge-making to aims for social equity and justice through
what they term full participation (Sturm, Eatman, Saltmarsh, & Bush, 2011).
Eatman (2014) argues for a “‘continuum approach to scholarship [which]
expands who is a knowledge maker and what is a knowledge artifact” (p. 5).
He explains that by embracing a continuum of understanding scholarship and
scholars are defined in ways that are inclusive of many sorts and conditions
of knowledge that emanate from and are enacted through diverse traditions,
experiences, positions, and cultures. Scholarship resists embedded hierar-
chies by assigning equal value to inquiry of different kinds.

In this conversation about reframing who is a scholar and what consti-
tutes scholarship, I began to see my own work as part of a larger movement to
broaden participation and recognition of scholars who have valuable ideas to
share through many different types of expressions, including but certainly
not limited to peer-reviewed journal articles and books. As Eatman (2014)
is careful to point out, an inclusive continuum recognizes that a scholar can
be located along the continuum of scholarship at any point and that any
“work on the continuum, however various, (may) be judged by common
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principles, standards to which all academic scholarly and creative work is
held” (p. 5).

Though I have a record of scholarship in the form of articles and book
chapters, much of my scholarship is not in the form of scholarly articles.
I find that faculty and staff colleagues at other institutions refer to many
different forms of my scholarly artifacts, not just the ones that are in peer-
reviewed or chapter form. I have begun to see similarities between my own
administrative-based scholarship and scholarship produced by community-
engaged scholars. Both create scholarly artifacts, white papers, reports, refer-
ence documents, data sets, digital tools and platforms, curricula, programs,
training manuals, performances, designs, and exhibits. All of these artifacts
are produced for nondisciplinary audiences and contribute knowledge that
has been generated by people who draw from disciplinary, as well as lived
experiences.

Personal Reflection: Praxis Facilitating Diverse Forms of

Scholarship

Praxis is defined as an environment or a setting that provides explicit attempts
to learn through reflective practice. When used as a verb, such as to engage in
praxis, it is the act of moving, iteratively, between theory and practice. I use
the term #heory here to broadly mean questions that are related to why or how
things happen. Theory, in my use here, is about developing a framework to
guide thinking or to provide plausible explanations, which then may be used
to examine experiences for deeper understanding and to identify potential
implications for research and practice.

In this section, I share how sometimes I produce scholarship that is origi-
nated and driven by problems of administrative practice, while other times I
produce scholarship that emerges as a result of reflecting more deeply on my
own practice or the practices of others, such as community-engaged schol-
ars. This approach has led me to actively contribute scholarly approaches and
scholarship across many areas, including defining community engagement
terms to differentiate them from other forms of community connections;
recognizing community engagement in faculty promotion and tenure poli-
cies and practice; tracking and measuring community engagement activities
across institutions and state university systems; providing communications
for internal and external relations, as well as community-university part-
nerships teams; and developing interpersonal conflict and communication
competencies as community engagement professionals.

In many instances, my scholarly work and identity are grounded in
and driven by issues of administrative practice. As a special assistant for
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community engagement, and now as director of the Institute for Community
and Economic Engagement (ICEE), my work is focused on issues related to
supporting community-engaged scholarship at UNC Greensboro. When 1
joined the Office of Research and Engagement in 2010, I had the following
main and concurrent objectives: (a) support faculty efforts to align promo-
tion and tenure guidelines across the unit and department level with the
newly revised university policy, which had then recently integrated support
for community-engaged teaching, research and creative activity, and service;
(b) track and measure community engagement activities across the institution
for the purpose of improving coordination, collaboration, and communica-
tion about community-engaged scholarship; and (c) lead a process to articu-
late a vision and plan for supporting excellence in community engagement
at UNC Greensboro. These three areas (supporting faculty rewards, track-
ing and measuring, and institutionalizing support for community-engaged
scholarship) are key threads that have produced the tapestry of scholarship in
the first decade of my career.

In favor of depth rather than brevity, my reflections here focus on
the first track, efforts to support policy and culture change recognizing
community-engaged scholarship in promotion and tenure, and my reflec-
tive practice. In my first year at UNC Greensboro, I began to support a
small movement of faculty who were committed to recognizing and reward-
ing community-engaged scholarship explicitly in the university promotion
and tenure policy. As a result of my graduate training with Carol Colbeck,
who studied faculty motivations to engage in public scholarship, I had read
deeply on the topic of faculty culture and the issue of recognitions and
rewards. I was, therefore, eager to partner with the faculty champions of
this movement, sharing articles and resources from the community engage-
ment and higher education literatures. I collaborated with a service learn-
ing faculty fellow to design a study in which we interviewed 15 tenured
and tenure-track faculty to understand the perceptions and experiences of
community-engaged scholars at UNC Greensboro (Hayes & Janke, 2010).
Our findings were reported to the Faculty Senate as well as at academic
conferences. In this way, I presented myself as a scholar of engagement to
the faculty and executive leadership at UNC Greensboro. Later, and in
part because of my ongoing support of connecting faculty champions and
conversations to scholarly literature, I was asked to more formally support
faculty discussions and professional development related to issues of promo-
tion and tenure as the director of the ICEE.

In my second year, I was asked by the provost to develop an institutional
glossary that provided definitions of community-engaged terms used in the
promotion and tenure policy (Janke, Clayton, Lucas, & Shelton, 2011). The
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terms community-engaged teaching, community-engaged research and creative
activity, and community-engaged service were named in the policy but not
fully or clearly defined. As a result, I coproduced with Patti Clayton, a senior
scholar invited to support our community engagement visioning and plan-
ning process, a service learning faculty fellow, and the vice chancellor for
research and engagement, a document of definitions in the form of a letter
to the faculty, and later as part of a volume published by ICEE, Excellence
in Community Engagement and Community-Engaged Scholarship: Advancing
the Discourse at UNCG (Janke & Clayton, 2012). In the letter and volume,
we shared the context in which the definitions were requested, the ground-
ing of the definitions in the scholarly community engagement literature and
definition in the Carnegie Foundation’s Elective Community Engagement
Classification, and the full definitions of the terms used in the policy. We
also discussed terms that required clarification, such as what constitutes com-
munity and how community engagement differs from public service or outreach.

Within a year of the university promotion and tenure policy being revised
to include community-engaged teaching, community-engaged research and
creative activity, and community-engaged service, I codesigned with Barbara
Holland, who also served as a senior scholar at UNC Greensboro to sup-
port our work in community engagement, an intensive series of meetings
and dialogues with faculty members and administrators. The sessions were
to help faculty to recognize and evaluate community-engaged scholarship as
they revised their unit and department level policies to align with the univer-
sity policy. Over the course of 5 days, we held dialogues with 113 faculty and
administrative leaders from 42 academic departments about a common and
rigorous approach to assessing the quality and impact of all forms of scholarly
activities and products. We listened carefully, crafted responses, and asked a
colleague to keep verbatim records of the conversations and dialogues for our
later, continued reflection.

The provost requested via the dean’s council that all faculty who served
as department heads and reviewers of faculty candidates at both the depart-
ment and unit levels participate. A key goal was to listen to faculty mem-
bers' perceptions about the barriers that prevent the full acceptance of
community-engaged scholarship and its equitable treatment as a scholarly
method, particularly in promotion and tenure mentoring, documentation,
and committee decisions. Faculty participants were informed that the notes
taken of each meeting would be used to develop a report to be shared broadly
and particularly with faculty and administrative leadership. Faculty partici-
pants also completed a survey of their self-reported abilities across a variety
of community engagement activities. The surveys were designed to help us
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understand what issues needed to be addressed through future professional
development.

In these ways, my colleague and I advanced our careful exploration of
faculty cultural change as it relates to promotion and tenure policy and prac-
tice. However, our inquiry did not start as a research question in the way
that, as a graduate student or early career professional, I had imagined it
would. It started with an administrative challenge, or as Schon (1987) might
describe, in the “swampy lowland, [where] messy, confusing problems defy
technical solution” (p. 3). We were immersed in myriad conversations as we
spoke to different groupings of deans, department chairs, promotion and
tenure committee chairs, and faculty members more generally across units
and disciplines. Each meeting was replete with uncertainty and uniqueness
and required us, as scholar-administrators, to bring to bear not only our
technical knowledge that we had prepared for in advance but also our crea-
tive artistry as we responded to the situation in the moment (Schén, 1983).

Later, for the purpose of advancing our understanding of how best to
lead change efforts at our university, we identified four persistent and com-
mon challenges through open coding analysis of the university-wide meet-
ings. Soon after the dialogues, I wrote and distributed a follow-up letter
(Janke, 2012) that was shared by e-mail with faculty and administrative lead-
ership. In the letter, we shared information about who attended the dialogues
as well as key themes that arose. We wanted to share these themes to facilitate
an ongoing dialogue about the perceived opportunities and lingering chal-
lenges related to operationalizing UNC Greensboro’s collective commitment
to recognize and reward community-engaged scholarship.

The dialogues were also instructive as I prepared a presentation at
an open forum held by the Faculty Senate Scholarly Communications
Committee as well as individual meetings and consultations with faculty
and department chairs who were in the process of revising department
guidelines. Each of these meetings facilitated a rich praxis environment that
provided a valuable, insider opportunity to learn through practice. Further,
the process of reflecting-on-action helped generate new insights as we pre-
pared the scholarly products, such as the letter and the faculty senate com-
mittee presentation.

We continued in our reflection-on-action to produce lengthier and
more comprehensive publications, including a volume titled Honoring the
Mosaic of Talents and Stewarding the Standards of High Quality Community-
Engaged Scholarship (Janke, Medlin, & Holland, 2014). The second volume
in the Excellence in Community Engagement and Community-Engaged
Scholarship series published by the ICEE, it provided not only the findings
from the dialogues but also additional resources drawn from community
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engagement fields. We decided to produce volumes within a series as a strat-
egy to ensure institutional sharing and institutional memory as faculty and
administrators made efforts to recognize community engagement as valued
academic work. The first volume, Advancing the Discourse at UNCG (Janke
& Clayton, 2012), shared definitions of community engagement, summaries of
talks given by five nationally recognized experts on community engagement,
and recommendations for continuing campus dialogues on issues related to
recognizing community engagement as valued and legitimate academic work.
The third volume, Aligning University and Community Strengths and Priorities
(Janke & Medin, 2016), provides a guide for enacting the university’s strategic
plan via community-engaged pathways.

We approached writing the volumes in a scholarly way. We identified the
key issue to be addressed for the publication; collected and presented ideas
and findings; and shared our interpretations of the ideas, connecting them
to and building on current scholarship. Thus, as I worked administratively,
I developed scholarship—my results were scholarly artifacts that built upon
current literature, extended it to a new context, expanded the ideas, and dis-
seminated in a publicly available way for others to access, critique, and build
upon. Producing scholarship that others may access, critique, and build on
ultimately not only benefited my own understanding but also allowed me to
contribute to a larger body of scholarship, such as faculty rewards systems.

Two years after the dialogues, I coauthored a peer-reviewed article titled
“Intense, Pervasive and Shared Faculty Dialogue: Generating Understanding
and Identifying ‘Hotspots’ in Five Days” (Janke, Medline, & Holland, 2016).
This deeply reflective practice of writing about our experiences helped to
deepen understanding about strategy, how to design the process itself (who
to invite, who to help champion the process, the value of doing it all in
an intense period of time), the so-called hotspots revealed throughout the
course of the dialogues, and examples of how units addressed the task of pol-
icy alignment. Ultimately, at least four types of scholarly products came from
my administrative activities to support community engagement in faculty
promotion and tenure policy and practice: one letter, one volume, one peer-
reviewed journal article, and several presentations at academic conferences.

I continue to study the way in which community engagement was inte-
grated into promotion and tenure policies at the unit and department level. I
do this through reflection-in-action as I consult with faculty and department
chairs who are planning for or preparing faculty candidate’s dossiers for pro-
motion and/or tenure. I also advance my study through reflection-on-action
as I collaborate with colleagues on a qualitative study that examines how
UNC Greensboro promotion and tenure policies were revised in response
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to updates made to the 2010 university policy (Saltmarsh, Janke, Jenkins, &
Quan, 2018; 2019).

Supporting Alignment and Synergy for Scholar-Administrators

Administrative positions provide important praxis opportunities for scholar-
administrators who wish to pursue scholarly agendas, particularly in areas
that relate to institutional change. Although not all administrative work rises
(or should rise) to the level of scholarship, as defined by some seminal works
(e.g., Glassick, Huber, & Maeroff, 1997), important insights and scholarly
contributions have emerged, becoming manifest in diverse forms, from
administrative work. Therefore, it is helpful to reorient the narrative taken
about what it means to engage in and produce scholarship. Scholarship can
be driven and shaped by work that has an administrative purpose, such as cre-
ating faculty culture change, or developed around the valuation of commu-
nity engagement in promotion and tenure policy and practice. Scholarship
can take diverse forms that not only include but also extend beyond, peer-
reviewed journal articles, books, and academic presentations. If one considers
scholarship as residing along a continuum of approaches and artifacts that
uphold the standards of scholarship, then scholar-administrators can situate
their unique contributions of diverse forms of scholarship, such as reports,
white papers, curated websites, and other artifacts to the larger field of prac-
tice and research.
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